
 

 
 

 

Minutes of the meeting of the Curriculum Committee 

25 January 2017, at 1pm 

 

Present: Yvonne Pinner (chair), Irene Conway (headteacher), Jo Reeder (assistant head), Zoe 

Banfield (assistant head), Kelly Brain (SENCo), Juliette Ash (governor), Tom Albinson (governor), 

Katharine Wilson (clerk). 

1  Declarations of Interest 

None. 

 

2  Apologies and minutes 

Apologies were received from Elisabeth Jay.  The minutes of the previous meeting were approved 

and will be uploaded to the website. 

 

3  Matters arising not on the agenda 

None. 

 

4  SEN and DES report (Appendix A) 

In response to YP’s question, KB explained that ‘clicker’ training was a literacy tool, which helped 

children to increase their vocabulary by clicking on words in order to build sentences.   

YP also asked about the Rochford review, which KB explained is an assessment tool which takes into 

account not only a child’s reading, writing and maths but also their life skills such as perseverance, 

determination etc.  This not only provides a more holistic understanding of a child’s abilities and 

helps to develop self-confidence, but also provides parents with more detailed feedback about a 

child’s progress across the board. 

 



 

 
 

In response to governors’ questions about the ‘strengths and weaknesses’ identified by the 

educational psychologist, KB noted that she was able to produce detailed and wide ranging data on 

cognitive abilities, with centile scores where appropriate, so that it is possible to pinpoint exactly 

where a child is struggling.  Governors noted that having more time with the educational 

psychologist was an excellent use of additional finance. 

KB observed that there were some attendance issues with children with SEN; attendance below 90% 

equates to 6 months absence from school in a child’s overall time in school.  This is being closely 

monitored by staff.  Governors also discussed the fact that no parents had attended the most recent 

SEN coffee morning, with a speaker from the Primary Child and Adolescent Mental Health Services.   

Governors suggested that it might be useful to have more of a whole school focus on mental health, 

perhaps involving the PCAMHS representative, in order to avoid stigma, and to help parents to build 

children’s resilience.  KB is following up on whether the coffee mornings are still useful, and what 

format they should take. 

SEN and DES will be reviewed again in the Curriculum Meeting on 10th May. 

5  British Values (Appendix B) 

JA noted the possible usefulness of reframing phrases like ‘anti-bullying’ in a more positive way, and 

is undertaking further research in this area.  In response to YP’s question, ZB noted that while anti-

bullying had been a recent focus, British Values as a whole are infused throughout the curriculum. 

British Values will be reviewed again in the Curriculum Meeting on 17th March. 

 

6  SDIP for Curriculum Committee 

Curriculum Development (5) (Appendix C) 

In response to governors’ questions, IC noted that science and health week were alternated every 

other year.  Governors congratulated IC and the staff on the enthusiasm and energy devoted to 

WOW week, reflected in the children’s responses to the material.  IC noted that it had required 

much work and organisation to fit in diverse enriching experiences among the usual school subjects, 

and ZB was thanked for co-ordinating. 

Curriculum Development will be reviewed again in the Curriculum Meeting on 10th May. 

Homework (6) (Appendix D) 

IC noted that whilst a majority of children (and parents) were happy with homework, there were 

always divergent views.  Governors agreed that it is important not to overload primary school 

children with excessive homework. 

Homework will be reviewed again in the Curriculum Meeting on 10th May. 

  



 

 
 

Pupil Movement (9) (Appendix E) 

IC explained that the post of Transition and Transfer co-ordinator (held by Louise Wright) had arisen 

from feedback from a parent questionnaire, in which it was noted that while the settling in process 

was admirable at the beginning of the school year, it could be more problematic for in year 

admissions.   

The in year admissions process is now fully established, with booklets and checklists, and YP noted 

that having spent time in the office, she had seen the process working well.  Governors welcomed 

the speed and efficiency of the school’s response, although the school is still dependent on lists from 

the council and the proper bureaucratic process being undertaken before children can be admitted 

in year. 

Pupil Movement will be reviewed again in the Curriculum Meeting on 10th May. 

Computing (11) (Appendix F) 

Governors asked about the supply of computers, and were assured that children would not normally 

have to share devices during computing classes.  Governors noted the school’s use of firewalls and 

permission slips to ensure that children were exposed to appropriate media.  The use of computers 

for further data collection was also highlighted. 

Computing will be reviewed again in the Curriculum Meeting on 10th May. 

EYFS (15) (Appendix G) 

KW reported that she had had a recent meeting with Becky Davies in which she had been shown 

current data on EYFS.  YP asked if such data could be more broadly shared with the Curriculum 

Committee at this early stage of the year, to which IC noted that while the raw data was too detailed, 

it would be helpful to have some more general information on the percentage of children on track to 

achieve a Good Level of Development.  IC stressed the importance of seeing accelerated progress 

from interventions, and will meet with JR and Becky Davies next week in order to obtain more 

information for the report which will be amended. 

EYFS will be reviewed again in the Curriculum Meeting on 10th May. 

Phonics (16) (Appendix H) 

Governors welcomed the fact that the Read Write Inc scheme was now used for spelling as well as 

for phonics, and that this carried on up the school.  YP noted that there was an opportunity for the 

further development of Phonics, since the school is averaging 76% as against the national average of 

81%, and IC confirmed that it remained an important focus.  As always, the school provides targeted 

interventions in groups and, more expensively, in 1:1 sessions, and IC confirmed that there was 

more regular testing, and a ‘little and often’ approach.   

It was also noted that the 50% of Year 2 pupils who did not pass the phonics test in year 1 and are 

not currently on track to do so represented a very small number, and are being given extra help.  

Whilst the test is mandatory, some children do not learn phonetically, and may not have English as a 

first language, so it does not reflect the full range of a child’s reading ability. 



 

 
 

Governors also congratulated staff on the almost universally positive feedback about the parent 

information evening on phonics, with Amanda King as speaker.  It was further suggested that it could 

be made even better if the balance of the evening was weighted more towards specific strategies 

parents could use with their children in reading, since most parents were already aware of the 

importance of reading in and of itself.   

IC drew attention to the extra time staff had given up for the event; Hilma Lindqvist had come in on 

her day off, and Louise Wright had invited and welcomed representatives from local nurseries.   

Phonics will be reviewed again in the Curriculum Meeting on 10th May. 

 

As an overall point, Governors took the opportunity to express their gratitude for the commitment 

and dynamism of the staff, which has resulted in numerous recent ventures.  The ‘Young Voices’ 

choir trip to the Birmingham arena for a large public concert with other primary schools has entailed 

huge organisation and patience on the part of Carys Waterman, Libby Sunderland and others, 

including Antony Matthews, who is voluntarily manning the school at 10.30 at night for the choir’s 

return.  It has been an exciting musical adventure for children and parents and enthusiastically 

received. Initiatives including netball, football, the Year 6 challenge, residentials, and C+ are all 

flourishing, thanks to dedicated and imaginative individuals and a strong collective effort.  Governors 

wished to express their appreciation practically, and IC is determining what the most appropriate 

response would be. 

 

7  Policies for Review 

Assessment (Appendix I) 

This policy had been subject to minor updating with regard to EYFS and will be put forward for 

approval to Full Governing Body.  It will be reviewed again in January 2018. 

Anti-bullying (Appendix J) 

This policy had been updated with views from the children, who reviewed it in Anti-bullying week.  It 

will be put forward for approval to FGB and will be reviewed again in January 2018. 

SEN (Appendix K) 

This policy will be put forward for approval to FGB and reviewed again in January 2018. 

8  AOB 

TA and JA were commended for their hard work in publicising the school’s profile and achievements 

online, including the excellent recent SATs results. 

 

 



 

 
 

9  Policies for review in March: 

Positive Handling 

Behaviour 

 

9  DONM – this has been changed to 17th March 2017 at 1pm. 

The meeting closed at 2.20pm. 
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Curriculum Committee Meeting:  

SEN and DES - January 2017 

 

1) Changes since last report 
 

 There are currently 75 pupils on the SEN register, including 2 Statements and 4 with an 
Education Health and Care Plan (EHCPs). 
 

 One Statement has now been transferred to an EHCP, with two Statements remaining. 
These will transfer to EHCPs during this academic year. The EHCP in the process of 
being written is now complete. The EHCP which was declined is still in the process of 
appeal; however this is proving to be difficult, as the child only joined the school in 
September and therefore our evidence is limited. 

 

 All children on the SEN register now have a ‘Pupil Profile’, which records what their 
specific needs are, effective strategies, the support in place and targets set. This has 
replaced the former Individual Education Plan (IEP) system, as we feel it is more 
thorough and was discussed with individual families during the first term. The Pupil 
Profiles will be reviewed and updated with families by the end of February 2017. 
 

 

2) Training 
 

 LSA Training has continued to take place with Lorraine Kingsman. The first two sessions 
have focused on behaviour for learning; and marking and feedback. The session in 
January regards how LSAs can use structured sessions effectively, including carpet time, 
group work and 1:1 work. 

 



 

 
 

 One Learning Support Assistant has attended ‘Clicker’ training in relation to using ICT to 
support children with Literacy difficulties.  

 

 ABA (Applied Behaviour Analysis) training has continued to take place on a weekly basis 
for the team of staff who support a child with specific autistic needs. Whole staff ABA 
training is due to take place on Wednesday 25th January 2017 and ABA training for all 
LSAs is scheduled for Friday 27th January. 

 
 

 Team Teach training took place during two sessions in November, provided by the 
Northern House outreach team. This focused on positive handling and de-escalation 
strategies and included 24 members of staff. A further 2 hour session will take place on 
Wednesday 1st February for the team of staff who work with two specific children. 

 

 IC and KB attended the SEND Regional Conference on Friday 6th January 2017. This 
focused on the implications of the Rochford Review and the Engagement for Learning 
Framework. 

 

 A member of staff is also carrying out a qualification in assessing children for Dyslexia, 
which will be a wonderful asset for the school. 

 

 LSAs had an afternoon training on phonics and grammar with Amanda King (Education 
Support Ltd); teaching staff had similar training after school on 18th Jan. This was then 
followed by the reading and phonics parent information evening, which was well-
attended. 

 

 Staff have also participated in First Aid Training, Asthma training and four staff members 
are due to have diabetes training. 

 

3) Special Initiatives 
 

 8 children have been seen by an educational psychologist so far this academic year. This 
is an extremely thorough process, which involves, parent and staff consultation, class 
observation and individual assessment (cognitive and social/emotional). The outcomes 
provided thus far have been extremely useful, particularly in relation to identifying 
strengths and weaknesses, useful strategies and plans for the future. Meetings have also 
been attended by staff from Cherwell School, as appropriate, to assist with the transition 
to Secondary School. 

 

 Children in school have also had support from the Physical Disability Service; 
Physiotherapy; Occupational Therapy; Speech and language therapy; and the service for 
communication and interaction which now includes the autism outreach service. 

 

 ‘Round Table’ meetings continue to take place, with the  
Headteacher, Assistant Heads, SENCO and Home School Link Worker (HSLW) in 

attendance. This is an opportunity to discuss any interventions in place for vulnerable 

children, assess the impact of these and consider possible further actions.  



 

 
 

 

 Attendance in school continues to be monitored and KB (SENCO) and SH (HSLW) are 
now taking a lead in this area. Letters have been sent to the parents of children with 
attendance below 90% (as this equates to half a day per week). Follow up letters will be 
sent and necessary meetings organised if this does not improve by February. 
 

 Three coffee mornings have taken place this academic year for the parents of children 
with additional needs, and these have been well attended. The SEN Governor, SENCO 
and HSLW have also been in attendance. The first session was a general welcome and 
the second session included a representative from the charity ‘Parasol’, who organise 
events and holiday clubs for children with disabilities. The next coffee morning is 
scheduled for Wednesday 18th January and a representative from PCAMHS (the primary 
child and mental health service) will attend. 

 

 We are excited to participate in an exciting project in relation to those children who 
speak English as an additional language. This is being led by a parent in school and will 
focus on the use of a child’s first language in order to enhance their understanding of 
new vocabulary that they learn. 

 

 We have contacted the Northern House Outreach team to support us with pupils who 
have social, emotional and behavioural needs. Nathalie Downing, who also led the Team 
Teach Training in November, will be visiting the school next month in order to share 
useful strategies with staff. 

 

 A close link with the Child and Adolescent Mental Health Service (CAMHS) is also 
continuing to be sustained. CAMHS workers come in to school in order to attend 
relevant TAC (team around the child) meetings, observe children and offer advice as 
appropriate. 

 
 

 

4) Forthcoming issues  
 

 Continue to monitor the progress of SEN and pupil premium children and the impact 
that support is having. 
 

 Evaluate the effectiveness of Pupil Profiles and share good practice. 
 

 Introduce the Engagement For Learning Framework for all pupils, particularly those 
children with special educational needs. 
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Curriculum Committee Meeting:  

British Values – January 2017 

 

 

Changes since last report 

 

● Anti-Bullying week took place across the school and included aspects of British Values 
(democracy, rule of law, individual liberty and mutual respect and tolerance of others). 

● Children looked at Anti-Bullying Policy and were asked to suggest what they would/wouldn’t 
include in it. 

● Ann-Marie Wortley used the feedback from the children to update the Anti-Bullying Policy. 
 

Training 

 Jo Brown (County Anti-Bullying Officer) met with Ann-Marie Wortley and Jo Reeder to 
discuss issues around anti-bullying. 

 

Special Initiatives 

 Jo Brown left packs to support anti-bullying work in school as needed/appropriate. 
 

 

Forthcoming issues  

 Zoe Banfield to update the table throughout the year to reflect any further British Values 
teaching that occurs. 

 Ann-Marie Wortley and Jo Reeder to liaise with Jo Brown to organise a parent information 



 

 
 

session around anti-bullying issues. 

 

Appendix C 

  

 

Curriculum Committee Meeting:  

Curriculum Development – January 2017 

Training 

 Science Oxford came and led a staff meeting on Monday 5th December linked to supporting 
teachers in enriching the provision of Science across the school. 

 Zoe Banfield (Science Leader) attended the Science Leaders Forum in Oxford and led a 
workshop for other primary Science leaders from across the county. Also an opportunity for 
own CPD development whilst in attendance – input from Science Oxford and chance to talk 
to other Science leaders. 

 Teachers and LSA’s have received Grammar training from Amanda King. 
 

Special Initiatives 

 Implementation of WOW weeks across the school to enrich the Curriculum and explore a 
way of planning more thematically with input from children and clear cross-curricular links. 

 WOW Week 1: Children watched a video clip linked to space and then each year group asked 
the children to think of questions they wanted to find out about directly linked to the video 
and teachers then used this to plan a week of learning. Examples of learning that took place 
during this week included children finding out how astronauts survived in space, looking at 
healthy eating and how this can be sustained for astronauts and creating parachutes to find 
out how a rocket can travel safely back to Earth. 

 WOW Week 2: Children explored the contents of an old suitcase that was delivered to 
school and contained different items linked to Oxford (eg. music, books, photos and maps). 
Children then came up with a series of questions they wanted to investigate and teachers 
planned a week of work based directly on these questions. Examples of learning that took 
place in WOW week included: A ‘bus’ trip that led to children creating their own maps, a 
documentary filmed about Oxford and children creating pieces of artwork linked to Oxford. 
 

Forthcoming issues  

 Reading Leader, Art Leader and PE Leader to liaise with Zoe Banfield to find suitable stimulus 
for the remaining WOW weeks (first week of each remaining term). 

 English Leaders are working towards Book Week (week commencing 27th February) 



 

 
 

 Zoe Banfield to lead a follow-up staff meeting on Science. 

 Zoe Banfield to begin planning Science Week (Monday 3rd April – Friday 7th April to include a 
Science Evening on Thursday 6th April). 

Appendix D 

 

 

Curriculum Committee Meeting:  

 Homework – January 2017 

 

 

Special Initiatives 

 

 Each year group sends out homework as detailed in Curriculum booklets sent home to 
parents in September. 

 Question about amount of homework was included in the pupil survey carried out last term. 
82% of children said they thought they received the right amount of homework, 3% of 
children say they think they sometimes get the right amount of homework and 15% say they 
think they don’t get the right amount of homework. 

 

Forthcoming issues  

 

 Staff to continue to set homework as set out in their Curriculum booklet. 

 

 

 

 

 

 



 

 
 

 

 

Appendix E 

 

Curriculum Committee Meeting:  

 January 2017 

Transition at SS Philip and James’ Primary School 

Changes since last report 

This is the first report that has been submitted to the Curriculum Committee focusing on transition 

at SS Philip and James’ Primary School.  The focus of the role of Transition and Transfer Coordinator 

(TTC), which started in September, is to ensure there is smooth transition into the school regardless 

of when a pupil starts and in which year group and also a smooth transition when leaving.  The post 

was created in response to feedback about transition and transfer in a parent survey completed 

during the last academic year. Parents felt that transition into the EYFS was comprehensive but into 

other years and at different points of the year this was not the case. 

Please find below the key initiatives that have been carried out/been created since September: 

 New Pupil Arrival Checklist (see Appendix). The purpose of this is to ensure that the 
academic ability and understanding of English, if applicable, is assessed on entry into the 
school.  It also ensures that parents have received the necessary information such as 
Curriculum Booklets which are given out in September.  Once the Checklists are completed a 
copy is handed to Kelly Brain (to identify if intervention is needed) as well as to the TTC.  The 
office automatically informs the TTC of any new arrivals in school.  

 Coffee Morning for parents in November whose children started in September-October not 
in EYFS.  This provided an opportunity for parents to meet each as well as chat to members 
of staff about any concerns/issues they had regarding transition.  

 Coffee Morning for parents of children who started in November- January to be held in 
February. 

 Development of a new Transition and Transfer Policy which is currently being written.  This 
will incorporate existing good transition in school as well new initiatives that are being 
introduced. 

 Attending transition meetings at Cherwell School. Four a year, with two attended so far, 
which focus on how the transition process can be made smoother and projects that involve 
primary schools and Cherwell such as Health and Science day and MFL day. 



 

 
 

 Year 6 Reunion.  Annual event when previous year's Year Six return for an hour where they 
can socialise with each other over a drink and biscuit. The children also complete a 
questionnaire asking them how they feel about their secondary school and how they feel the 
transition between primary and secondary school went. This feedback enables us to 
strengthen our transition process and also feedback to secondary school staff if any issues 
arise with the new schools. 

 Parent Information Evening about Reading and Phonics, led by Amanda King to which local 
feeder nurseries were invited. One nursery sent 3 staff, with other nurseries saying they 
were interested but were unable to make it due to different reasons. We plan to follow up 
on this by visiting the nurseries and identifying if there are any training needs that are 
similar to the school and/or the school can help deliver. 

 

This is an evolving role in school with other initiatives being developed when the need arises/we feel 

an initiative is needed. 

 

  



 

 
 

New Pupil Arrival Master Checklist 

Pupil name: 

D.O.B.: 

Entry date into school: 

Step Action Date Initials 

1 New Arrival Checklist printed out   

2 Peg allocated   

3 Tray allocated   

4 Green folder named   

Completed by end of first day 

5 Reading journal issued   

6 Relevant exercise books named   

7 Sketch book provided   

8 Parents given a copy of Curriculum Booklet   

9 Parents given name of PTA Class Rep   

10 Any medical information supplied followed up and acted upon if necessary   

Completed by end of first week 

11 If appropriate, data retrieved from FFT by LW (flag to LW)   

12 If appropriate, previous school contacted for information   

13 New Arrival Checklist reviewed by class teacher   

14 Copy of New Arrival Checklist given to KB   

Completed within 2 weeks of starting school 



 

 
 

Comments: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 
 

Appendix F 

 

 

Curriculum Committee Meeting:  

Computing 

January 2017 

 

 

3) Changes since last report 

 A new subject co-ordinator. 

 Ipads are now “online” and are being used increasingly to augment the children’s school 
experience. Stored in two trolleys (with 20 in each), they are being used for a variety of 
purposes including small group interventions and whole class research tasks. Software is 
being monitored regularly and new applications are installed fortnightly. In addition, 
Reflector has been installed on all systems with projectors allowing mirroring between 
Ipads and Interactive White Boards (IWBs). 

 Installation of desktops PCs into classes continues and there is now a digital screen in 
reception (able to display a wide range of information for visitors). 

` 

4) Training 

 Whole school training for teachers at September 2016 INSET by Barefoot Computing.  

 Computing coordinator attended National Association of Primary Education (NAPE) 
trade show in October 2016 with exhibits and examples of best practise shared. 

 

5) Special Initiatives 

 Barefoot computing to be booked for a return training session for LSAs and possibly for a 
computing evening for parents aimed at informing them about e-safety.  

 Increasing the use of hands-on equipment to help move away from the screen and into 
the real world. 

 

6) Forthcoming issues  

 Possible requirement of increased funds depending on direction taken. 

 



 

 
 

Appendix G 

 

Curriculum Committee Meeting:  

EYFS - January 2017 

5) Changes since last report 

 Sarah Hudspith is on maternity leave. Becky Davies (2 days) and Linda Grace (3 days) are 
teaching GC1. 

 Chloe Hallewell is GC2’s LSA. 
 
 

6) Training 

 Peta Phillips: 2 day Paediatric First Aid Training 

 Becky Davies, Tiffany Ponsonby: 6 hour First Aid in the Workplace Training 

 Tiffany Ponsonby, Peta Phillips, Chloe Hallewell, Linda Grace, Becky Davies (all staff): Team 
Teach training. 

 Becky Davies and Jo Reeder: Data Think Tank 2016 
 
 

7) Special Initiatives 
To raise GLD scores:  

 Intervention group focus on Maths and writing. Target specific children in response to their 
ELG or Development Matters scores.  
Peta Phillips or Chloe Hallewell to teach writing intervention groups every afternoon (all 

afternoon). 

Karen Dalton to teach math intervention groups Monday and Tuesday 10:00 – 10:30. 

 Children in both GC1 and GC2 are put in differentiated math and phonic groups which occur 
daily. (4 differentiated groups). 

 
8) Data 

The latest data collation shows 40% of the cohort are currently working at or above their 
Age Related Expectation 
 

9) Forthcoming issues  

 EYFS and KS1 Leaders to track assessments and data to ensure children make a Good Level 
of Development (GLD target 70%) 

 To make a Good Level of Development, children need to score a 1, 2 or 3 in all 12 areas of 
learning. 
 



 

 
 

 At present, it has been identified that areas to improve are:  Physical Development and 
Communication and Language – Listening and Attention., because these area have the 
largest percentage of children not making the Age Related Expectation. 30% of the cohort 
have English as an Additional Language.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  



 

 
 

Appendix H 

 

Curriculum Committee Meeting: 

Phonics - January 2017 

7) Update on phonics 

 Following our involvement last year in the Oxfordshire project on Closing the Gap for 
disadvantaged children in Oxfordshire by  ‘Raising Standards in Practice and Provision in 
the Early Years Foundation Stage and Year One to support children’s Phonological 
Development’, we updated our timetable for regular formal assessments to track pupils 
and to identify children who are making progress and who may need additional support 
to keep progressing, and this is being continued with good effect this academic year.  

 Year 1 and EYFS have daily phonics sessions which are run by teachers and LSAs. Groups 
are streamed according to ability and readjusted based on formal and informal 
assessment and observations. 

 A new Spelling scheme (Read Write Inc Spellings) purchased and started running from 
January 2017 in Y2-Y6s to ensure systematic continuum after children reach secure 
phonics knowledge. 

 As of week ending 20th January, 61% of year 1 pupils are on track to pass the Phonics 
Screening Check (School mid-year target was 50%) and 50% of year 2 pupils who did not 
pass in year 1 (which is a small number), are on track to pass the retake. There is extra 
phonic input for any children who are not currently on track via Group Intervention and 
where necessary one-to-one support.  

8) Training 

 Phonics training for new LSAs and those feeling they could do with a reminder to be 
organised before end of January. Training will be run by LSA Kate Hanke who will plan the 
content together with Hilma Lindqvist 

10) Special Initiatives 

 Reading at Home – information evening for Parents run by Amanda King Education 
Support Ltd on 18th January 2017. The focus of the evening was to give parents and carers 

tools to support their children’s reading as well as to clarify the concept of phonics as a 

way into reading. 

11) Forthcoming issues  

 Meeting on Jan 18th with Amanda King to discuss our current practise, possible 
 causes for less than expected progress and ideas for improving our practises. 

 Ensure assessment is monitored by KS1 Leader and Phonics Co-ordinator to 
ensure children are on track to pass the Phonics Screening Check at least in-line with 

the national level (81%). 



 

 
 

Appendix I 

 

 

SS Philip and James Primary School 

Assessment Policy 

Rationale  

At Phil and Jim, teachers work with children and their parents to understand each child’s knowledge, 

skills and needs through both formative and summative assessment. We believe that assessment 

provides the basis of informed teaching, helping pupils to overcome difficulties and ensuring that 

lessons build upon what has been learned. Assessment is a continuous process which is integral to 

teaching and learning, allowing children to realise their potential. It should be incorporated 

systematically into teaching strategies in order to promote progress for individuals, groups and 

cohorts. Fundamentally, it is also the means by which pupils understand what they have achieved 

and what they need to work on. We use the National Curriculum as a starting point for all of the 

teaching and learning experiences that we provide for our children.  

Aims  

We aim to ensure that: 

 Children develop positive attitudes towards themselves as learners. 

 Assessment is an integral part of teaching and learning, based on best practice, focusing on 

the curriculum and that it lies at the heart of promoting children’s education. 

 High quality, in depth teaching, is supported and informed by high quality formative 

assessment which in turn is used to inform future planning. 

 There is always a clear purpose for assessing and assessment is fit for its intended purpose. 

 Assessment is used to focus on monitoring and supporting children’s progress, attainment 

and wider outcomes. 

 Assessment provides information which is clear, reliable and free from bias. 

 Assessment supports informative and productive conversations with pupils and parents by 

way of identifying achievable and challenging targets for each child, and enabling parents to 

support learning. 

 Children take responsibility for achievements and are involved in their learning by 

encouraging them reflect on their own progress, understand their strengths and identify 

areas for improvement. 

 Assessment is inclusive of all abilities. 



 

 
 

 A range of assessments are used including Formative Assessment, Summative Assessment 

and Nationally Standardised Summative Assessment. 

 The information produced via assessment allows school leaders and governors to make 

judgements about the effectiveness of the school and to evaluate the school’s performance 

against its own previous attainment over time and against national standards. 

 Roles and Responsibilities  

 Assessment coordinator: 

o Ensure that teachers are informed about the expectations regarding the collection 

of data; 

o order relevant test papers, store them efficiently and pass them on to teachers on 

key dates;  

o manage Classroom Monitor and Fisher Family Trust Aspire;  

o attend relevant training courses, feeding back to Head teacher, SLT and staff where 

appropriate; 

o prepare reports as necessary or requested for the Head teacher, SLT or Curriculum 

Committee; 

o complete end of year data returns for EYFS, KS1, Year 1 Phonics and KS2 and submit 

them to the local authority; 

o ensure that overall the system of assessment at Phil and Jim is effective and 

purposeful for all concerned, whilst being as stress free as possible;  

o provide statutory assessment data for publication on school website 

 

 Governing Body:  

o Hold the Headteacher and Senior Management Team (SLT) to account for 

attainment and progress of pupils in the school and ensure any issues are identified 

and addressed. 

o Head teacher and SLT: Hold teaching staff to account for pupil attainment and 

progress through the monitoring of assessment data and performance management 

targets. 

o Teachers: Carry out regular, accurate assessment of pupils (recording this on 

Classroom Monitor, using evidence where necessary), provide high quality feedback 

and use assessment information to inform planning. 

o Support staff: Support children with their learning as directed by class teachers and 

provide feedback on children’s learning. 

o Parents/Carers: Support children with home learning.  

Types of assessment  

Formative assessment (Assessment for Learning) is the ongoing, day-to-day assessment which is 

carried out by teachers and is key to effective classroom practice; it is an integral part of teaching 

and learning and a powerful way of raising pupils’ achievement. Formative assessment is used by 

teachers to inform planning, resources, support and enrichment in order for all children to progress. 

In addition, it creates a positive learning environment which helps children to measure their own 



 

 
 

strengths and areas for development. It also enables teachers to evaluate their own teaching of 

particular topics or concepts.  

Key characteristics of formative assessment  

 Learning objectives and linked success criteria (e.g. Must, Should, Could) are shared with 

pupils and they play an important role through self-assessment of their own learning. This is 

based on the principle that pupils will improve most if they understand the aim of their 

learning, where they are in relation to this aim and how they can achieve the aim. 

 Making use of rich questions and answers. Teachers will use a range of questioning 

strategies to best develop children’s understanding and enable accurate differentiation.  

 Marking of pupils’ work. Pupils benefit from opportunities for formal feedback through 

individual, group and plenary discussions. Effective feedback enables pupils to understand 

the strengths and weaknesses demonstrated in their work. Marking or oral feedback should 

explain next steps. (see separate school marking policy) 

 Observational assessments. 

 Pupil self-assessment e.g. self-marking against agreed success-criteria. Encouragement is 

given for pupils to see for themselves what they need to do to improve and discuss this with 

the teacher. 

 Peer assessment. Working with a partner to mark collaboratively and give constructive 

feedback. 

 Pupil conferencing. Regular 1:1 or small group discussions with the teacher to review work 

and targets in order to support children in measuring their knowledge and understanding 

against learning objectives and wider outcomes, identifying where they need to target their 

efforts to improve.  

Summative assessment (Assessment of learning) is used to support teachers with making 

judgements about pupil performance against national standards and informs whole school target 

setting along with a providing a prediction of a cohort’s future attainment. In addition to this, it 

provides children and parents with information about how well they have learned and understood a 

topic or work taught over a period of time, providing feedback on how they can continue to improve. 

These assessments are carried out towards the end of every term (six times per year) and are used 

to monitor the performance of individuals, groups and cohorts as well as identifying gaps and next 

steps for planning.  

Summative assessments:  

A range of summative assessments will be used including, for example: 

 Identifying attainment through one-off standardised tests at any given point in time. 

 Recording performance in a specific area on a specific date. 

 Providing age standardised information. 

 End of year tests. 

 Providing end of key stage test data against which the school will be judged. 

 Ensuring statutory assessments at the end of EYFS, KS1 and KS2 are met as well as Y1 

phonics. 



 

 
 

 Reviews for pupils with SEN. 

 Termly pupil progress meetings with team leaders. 

 End of year annual reports outlining progress and attainment of children in relation to 

National Curriculum age related expectations. 

National standardised assessments will be used to provide information on how children are 

performing in comparison to children nationally. Nationally standardised summative assessment 

enables the school leadership team to benchmark the school’s performance against other schools 

locally and nationally, and make judgements about the school’s effectiveness. The government and 

OFSTED will also make use of nationally standardised summative assessment to provide a starting 

point for Ofsted’s discussions, when making judgements about the school’s performance.  

At key points through primary school, children are assessed against national expectations. These are: 

 End of EYFS 

 End of Year 1 (Phonics Screening) 

 End of KS1 (Year 2 SATs) 

 End of KS2 (Year 6 SATs)  

Planning for assessment  

The National Curriculum Programmes of Study and Early Learning Goals are used to guide our 

teaching. These documents provide us with the framework to ensure breadth and balance in our 

curriculum. We use Classroom Monitor to record pupil progress against the National Curriculum and 

to help us identify each child’s level of attainment as well as their next steps for learning. Lessons are 

planned with clear learning objectives, based upon the teacher’s detailed knowledge of each child. 

Teachers use focused marking to assess children’s progress in relation to the planned learning 

objectives and set next steps to show where the child is in relation to this aim and how they can 

achieve the aim. Teachers use this information when planning for subsequent lessons.  

Assessment Criteria  

Following the implementation of a new National Curriculum in 2014, the government removed the 

level descriptors which were previously used to measure progress and attainment. With levels 

removed and the focus on securing progress for every pupil, we now have a new way of recording 

and measuring pupil attainment and progress. Children in KS1 and KS2 will now be assessed in year 

group ‘stages,’ (Stage 1-Stage 6) and progress within each stage and across each strand of the 

curriculum are divided as follows:  

Beginning/Beginning+/Developing/Developing+/Secure/Secure+/Exceeding 

A child should typically reach secure, as defined by Classroom Monitor, for their stage/year group by 

the end of that academic year. At the end of Key Stage 1 and Key Stage 2, they should typically 

achieve the nationally derived expected standard for that Key Stage.  

Early Years Assessment  

Within 6 weeks of the child starting they will be given a ‘baseline’ assessment. 



 

 
 

Expected Standards for Early Years are: 

 40-60 months = In line with ARE (Age Related Expectations) 

 30-50 months = Below ARE 

 Any other lower age band below = Significantly below ARE 4  

Formative Assessment  

As the year progresses children are monitored on their development and progress in all areas of 

development. Examples of children’s learning, showing their individual level and stage of 

development are built up throughout the year. Provision is made for these observations and 

assessments through experience and play. Progress is recorded by observing and assessing children 

either using hand written observations, staff notes or by use of iPads, using the Tapestry program. 

Data is recorded using Classroom Monitor.  

Assessment Cycle  

Baseline: Within 6 weeks of the child’s start date.  

Progress: Ongoing throughout the school year.  

Summative data: EYFS to submit ELG data Summer 2  

Reporting  

Reporting to parents/carers provides the opportunity for communication about their child’s progress, 

attainment, achievements, abilities and future targets. The end of year reports will be written so 

that they have a positive effect on pupils’ attitudes, motivation and self-esteem. At Phil & Jim we will: 

 Provide opportunities for two parent consultation evenings so that parents can discuss how 

well their child has settled, educational progress, support when required and discuss target 

setting. Attainment will be discussed during the second consultation evening. 

 Provide an end of year written report for each National Curriculum subject plus RE. The 

report details learned skills, concepts and knowledge plus targets for improvement. 

Attendance is also included on the report. At the end of EYFS, Year 1, Key Stage 1 and Key 

Stage 2 it will also include results of statutory tests. 

 Discuss pupil progress at the request of parents by appointment.  

 WOW moments shared between parents and staff. 

 Reading Diaries sent home. 

Chair of Governors: 

Headteacher: 

Date: January 2017       Date of next review: January 2018 

 

 



 

 
 

Appendix J 

 

SS Philip and James’ Primary School 

Anti-Bullying Policy 

Statement of intent: 

We are committed to providing a caring, friendly and safe environment for all of our pupils so they 

can learn in a relaxed and secure atmosphere. Bullying of any kind is unacceptable at our school. If 

bullying exists, the victim must feel confident that they can tell someone within the school to end 

the bullying. This policy is in line with the school Behaviour Policy and works concurrently. 

What is bullying? 

Bullying is intentional and hurtful behaviour that is repeated over a period of time, making it difficult 

for the person concerned to defend themselves. Bullying results in intense misery for the victim. 

Bullying constitutes incidents that happen Several Times on Purpose (STOP)  

Types of bullying include: 

• verbal abuse, such as name calling and gossiping 
• non-verbal abuse, such as hand signs or text messages 
• emotional abuse, such as threatening, intimidating or humiliating someone 
• exclusion, such as ignoring or isolating someone 
• undermining, by constant criticism or spreading rumours 
• controlling or manipulating someone 
• racial, sexual or homophobic bullying 
• physical assaults, such as hitting and pushing 
• making silent, hoax or abusive calls 
• online or cyberbullying 

(NSPCC website January 2017) 

Managing a situation in which bullying is proved to have occurred is not just about implementing 

sanctions to punish but also about managing behaviour so that situations improve for all of those 

involved. 

Indicators of bullying 

NB these factors may have other explanations and therefore should be investigated carefully. 



 

 
 

Signs you may notice could be that a child is getting bullied: 

• belongings getting “lost” or damaged 
• physical injuries such as unexplained bruises 
• being afraid to go to school, being mysteriously 'ill' each morning, or skipping school 
• not doing as well at school 
• asking for, or stealing, money (to give to a bully) 
• being nervous, losing confidence, or becoming distressed and withdrawn 
• problems with eating or sleeping 
• bullying others. 

(NSPCC website January 2017) 

Preventative measures to reduce and stop bullying 

We believe the curriculum is the most effective tool for supporting our school’s stance on bullying. 

We use many preventative measures to try and achieve a ‘bully-free’ environment. 

Our values-based education permeates the whole of school life and is not restricted to values/PSHE 

lessons and assemblies.  The use of the SEAL (Social and Emotional Aspects of Learning) scheme in 

PSHE (Personal, Social, Health Education) helps to promote understanding and positive relationships.  

The school takes part in anti-bullying week each year and we have an Anti-Bullying themed assembly 

6 times a year. 

Our aim is to encourage positive behaviour from all our pupils. Below are some key features that we 

believe contribute to this: 

1. All staff acting as role models (at all times avoiding aggressive and humiliating behaviour) 
and promoting positive behaviour and treating people with dignity.  Older children are also 
aware of their responsibility in modelling good behaviour to younger children.  

 

2. Monthly values assemblies and associated lessons 
o To enable pupils to develop empathy and sensitivity towards one another 
o To highlight positive values and associated behaviour 
o To enable pupils to develop the language to express themselves and communicate 

their feelings effectively 
o To enable pupils to understand themselves and others better. 

 

3. PSHE curriculum/circle time 
o To boost pupils’ self-esteem and help them to develop empathy for others 
o To teach children language to express and communicate their feelings to others 
o To teach children strategies to cope with their emotions 
o Appropriate behaviour and response to behaviour 

 

4. Explicit discussions of bullying within various contexts 
o Enables pupils to recognise when they are being bullied or when they are being a 

bully. 
o Distinguishes between rude, mean and bullying behaviour 



 

 
 

o Pupils discuss: the characteristics of a bully, strategies to stop bullying, being a 
bystander and ways to help bullies become part of the group. 

o Informs pupils that they are all responsible if someone is being bullied – there are no 
innocent bystanders. 

o Promotion of anti-bullying week and other events each year in school. 
 

5. Creating a school and classroom environment based on trust and respect which feels ‘safe’. 
 

6. Reflection time 
o Reflection time built into the school day 
o Promotes self-awareness and self-esteem 

 

7. All staff being constantly aware of, and looking out for, vulnerable pupils. 
 

8. All staff consistently apply the behaviour policy throughout the school day, proactively 
intervening on the playground and other school areas and modelling good relationships and 
problems solving.  

 

9. The use of a ‘Playground Book’ in which all incidents are logged together with details of the 
action taken. These books are used by all staff on duty at every play and lunchtime  
 

10. Monitoring playground books and behaviour forms takes place regularly and issues are 
discussed in weekly team meetings, by team leaders and team members and by the 
Assistant Heads  
 

11. Using positive listening, e.g. “Listen please!” (state the desired behaviour) + positive body 
language 
 

12. Anti-bullying and behaviour are set weekly staff meeting agenda points 
 

13. Annual revisiting of the Behaviour Policy itself, including discussion of how to recognise a 
bully and how to be assertive with full staff team. 
 

14. Displaying posters 
o To remind pupils how to stand up for themselves; what behaviour is expected; 

positive affirmation. 
 

15. Student Council 
o Enabling pupils to be involved fully in school life, making decisions and solving 

problems. 
o Enabling issues to be picked up early and involving pupils in solving problems. 

 

 



 

 
 

16. Assertiveness training/anger management/conflict resolution 
o Through drama and role play pupils rehearse specific strategies of how to stand up 

for themselves, deal with pressurising situations and become aware of their own 
and others’ body language. At times lessons in PSHE will include helping the children 
understand how to deal with conflict. Teachers identify children in their classes who 
may be having social difficulties and place them in playground support activities. 

 

17. Group work skills 
o Explicitly teach pupils how to work in groups – take turns, co-operate, negotiate, 

solve disputes etc. 
o Teachers plan work so pupils learn to co-operate. 

 

18. Pupils are grouped in a variety of ways so that all pupils have opportunities to work with a 
range of different pupils and contexts. 

 

19. Pupils develop a class rules at the start of the year. They 
o Use rules to solve problems. 
o Monitor class rules and their effectiveness. 
o Contribute to displays illustrating class rules. 

 

20. Capitalise on raising awareness, exploring feelings and understanding behaviour throughout 
the school day, e.g. co-operation games in PE, variety of life in science and issue stories in 
English. 

 

21. In addition, pupils: 
o Help each other with any problems  
o Are given times to compliment each other’s work and behaviour 
o Are encouraged to use polite language in their own conversations with each other 
o Are given opportunities to make newcomers and visitors feel welcome 
o Take part in ‘buddying’ of older children with younger children 
o Are encouraged to play with their younger siblings when appropriate. 

 

22. Use of outside agencies, e.g. Behaviour Support Service, PCAMHS, where necessary. 
 

23. In addition, teachers and teaching assistants: 
o Work hard to create an ethos of trust and care in classrooms and school 
o Ensure pupils don’t always work in the same groups 
o Enable pupils to take responsibility for their behaviour by offering appropriate 

choices and consequences 
o Take their responsibility to support and foster these measures and this curriculum 

very seriously. In addition, we follow a cycle for raising awareness of our Behaviour 
Policy  
 
 
 



 

 
 

o Communicate issues to club providers and ASC 
o Recognise that all of the above are ongoing and not only offered to pupils when 

incidents of bullying occur. 
o Ensure all pupils have a friend 

 

When an allegation of bullying is made: 

It is imperative that when an allegation of bullying is made it is investigated.  All evidence must be 

collated and all sides of the story have to be heard and analysed.  Any punitive measures taken must 

reflect the nature of the bullying and the way in which all those involved have conducted themselves. 

We take all allegations seriously and investigate them fully and fairly.   

We ensure that we use effective methods of managing situations without alienating any of those 

involved. It is imperative that the dignity of all the children implicated is protected consistently by all 

staff.   

Procedure: 

1. If a child, parent or staff member feels that there is a potential bullying issue, they should 
notify the relevant Class Teacher, Team Leader or Head Teacher (if the alleged issue is a 
teacher). 

2. The allegation of bullying is immediately investigated by the Class Teacher and, where 
necessary, escalated to the Team Leader, Assistant Head and Headteacher. 

3. Perceived bullying incidents will be logged daily in the ‘playground book’ by the staff on 
duty.  Staff will also indicate how they responded. 

4. The ‘playground book’ will be monitored by the Assistant Heads who will be looking for 
repeated incidences of bullying. 

5. A verified case of systematic bullying will be treated as a ‘significant incident’ as defined in 
the Behaviour Policy.   

6. If bullying includes racist abuse the incident will be recorded in the Behaviour File 
alongside other incidents of bullying, but clearly indicating that alleged racial abuse was 
involved. All administrative records and reports concerning a case of alleged racial abuse 
will be held confidentially in the racial incidence file which is kept by the Headteacher. 

7. All verified incidents of systematic bullying and racism will be reported to the Headteacher 
and feedback to appropriate staff. 

8. In proven cases of systematic bullying and racism, the parents of the child who has 
exhibited the bullying behaviour, and those of the victim, will be informed and asked to 
come to meetings to discuss the problem. 

9. All pupils involved will be supported in resolving the situation, the feelings arising from it 
and the behaviours exhibited during it, staff will be consistent and impartial throughout. 

10. The bully will be helped to change their behaviour 
11. Support will be given to the victims to find strategies to deal with bullying. 

  



 

 
 

Consequences of bullying 

If bullying is found to have taken place the parents of all children involved will be informed and a 

personal plan will be drawn up for moving forward based on the individual circumstances of 

what has happened.  The plan will outline the consequences of the behaviour, the management 

of the child after the events and the monitoring that will be in place to ensure that the bullying is 

never repeated.  

Policy Review 

This policy is reviewed annually. 

Chair of Governors 

Headteacher 

 

Date: January 2017    Review date: January 2018 

 

  



 

 
 

Appendix K 

 

 

SS Philip and James’ Primary 

School 

Special Educational Needs 
Policy 

 

Definition 

High quality teaching that is differentiated and personalised will meet the individual needs of the 
majority of children. Some children need educational provision that is additional and different to 
this. This is special educational provision under Section 21 of the Children and Families Act 2014. 

 

A child has special educational needs if he or she has a learning difficulty or disability which calls 
for special educational provision to be made for him or her. 

 

A child of compulsory school age has a learning difficulty or disability if she or he: 

• has a significantly greater difficulty in learning than the majority of others of the same age, 
or 

• has a disability which prevents or hinders him or her from making use of educational 

facilities of a kind generally provided for others of the same age in mainstream schools 

 

Aims and objectives 

The Governors and staff of SS Philip and James’ believe that each pupil has individual and unique 

needs. All children in the school have the right to a broad, balanced, relevant and differentiated 

curriculum. We aim to create a happy, educationally exciting and positive environment in which 

all pupils can develop to their full potential and become confident, independent individuals. 

 

 



 

 
 

We aim to: 

• ensure that our curriculum is responsive to all children whatever their individual 

need; 

• promote positive attitudes and individual confidence, ensuring all children experience 
success; 

•   identify, assess, record and regularly review pupils’ special educational needs; 

• encourage parents/carers to be involved in planning and supporting at all stages of their 

child’s development; 

•   make effective use of support services. 

 

Roles and Responsibilities 

Provision for children with SEN is a matter for the school as a whole. It is each teacher’s 
responsibility to provide for children with SEN in their class, and to be aware that these needs 
may be present in different learning situations. All staff are responsible for helping to meet an 
individual’s Special Educational Needs, and for following the school’s procedures for 
identifying, assessing and making provision to meet those needs. 

 

Governors 

The Governing Body of the school, together with the Headteacher, has a legal responsibility for 

overseeing all aspects of the school, including provision for children with SEN, and ensuring that 

the necessary provision is made for these children. They determine the school’s policy and 

approach to provision and establish the appropriate staffing and funding arrangements.  

Katharine Wilson is the SEN Governor and she meets with the Special Educational Needs Co-

ordinator (SENCO) on a termly basis to discuss the school's SEN provision and monitor the 

implementation of the SEN policy. 

 

Headteacher 

The Headteacher, Irene Conway, has overall responsibility for the management of provision for 

children with SEN. She keeps the Governing Body fully informed, including ensuring timely 

monitoring and reporting, and works closely with the SENCO. 

 

SENCO 

The Special Educational Needs Coordinator is Kelly Brain. She works closely with all staff, the 

Headteacher, parents and outside agencies, ensuring the best possible provision for children 

with SEN. Ms Kelly Brain is a member of the Senior Management Team.  



 

 
 

Contact details: 01865 311064, kbra3708@ss-philip-and-james.oxon.sch.uk 

She is responsible for: 

•   overseeing the day-to-day operation of the school’s SEN policy; 

•   coordinating provision for children with SEN; 

• ensuring the involvement of parents and carers from an early stage and liaising with 
parents of pupils with SEN; 

• advising on a graduated approach to providing SEN support, liaising with and 

advising other members of staff; 

• helping staff to identify children with special educational needs, assessing and 

planning for progress; 

•   maintaining the school’s special needs register and SEN records; 

• advising on the deployment of the school’s delegated budget and other resources to 

meet pupils’ needs effectively; 

• liaising with early years providers, other schools, educational psychologists, health and 

care professionals, and independent or voluntary bodies; 

• being a key point of contact with external agencies, especially the local authority and its 

support agencies; 

• liaising with potential and next providers of education to ensure a pupil and their 
parents are informed about options and a smooth transition is planned; 

•   managing Learning Support Assistants (LSAs), in liaison with teaching staff; 

•   supporting the professional development of LSAs; 

•   liaising regularly with the SEN Governor. 

 

Teaching Staff 

Class teachers are responsible for providing for children with SEN in their class.  They 
ensure the implementation of the procedures for identifying, assessing and making 
provision for children with SEN, including planning for their individual needs.  They work 
with children on a daily basis and closely monitor children involved in interventions away 
from the main class. Teachers work closely with LSAs to plan and to assess the impact of 
support and interventions and how they are linked to classroom teaching. 

Learning Support Assistants 

Learning Support Assistants work as part of a team with the Headteacher, SENCO and the class 
teachers. They support children’s individual needs and give feedback to teachers and the SENCO 
about children’s performance and progress. 

mailto:rowe1291@ss-


 

 
 

Coordinating and Managing Provision 

The Headteacher, Assistant Headteachers and SENCO meet frequently to discuss SEN issues. 

The SENCO meets with class teachers to give support and advice. SEN policy and provision are 

discussed regularly at both staff and colour area meetings in order to raise the achievement of 

children with SEN. Special needs provision is an integral part of the School Development and 

Improvement Plan. The SENCO monitors the placement of LSA support throughout the school. 

There is opportunity for informal daily contact between staff to discuss concerns. 

Parents and carers are kept informed by class teachers and are encouraged to be involved in the 

support of their child whenever possible. The SENCO also liaises with parents and pupils with 

statements or Education, Health and Care Plans to coordinate Annual Reviews. 

SS Philip and James’ strives to be a fully inclusive school.  All pupils are welcome, including those 

with Special Educational Needs, in accordance with the school’s Admissions Policy. According to 

the Education Act 1996, (Section 316), the school will admit a child with a statement or Education, 

Health and Care Plan subject to the wishes of their parent unless this is incompatible with the 

efficient education of other children, and there are no reasonable steps that can be taken to 

prevent the incompatibility. 

 

Specialisms and Special Facilities 

If the school is made aware, a child’s specific needs are discussed with parents and carers when 

admission to the school is requested. The previous school, or setting, and support agencies are 

contacted should this be appropriate. All staff have responsibility for teaching children with 

learning difficulties and disabilities and any specialist advice is disseminated to appropriate staff 

and implemented. 

The school has access for wheelchairs. Suitable toilet facilities are available. Where a child has a 

disability, the SENCO and class teachers ensure that all adults are informed about effective 

management strategies and that other children are made aware as appropriate. Advice is sought 

from outside agencies on how best to provide for the child’s needs. Arrangements are made to 

allow as much independence for children as possible, but with support available as and when 

necessary. 

 

Specialist training among the staff 

Staff training is undertaken in various aspects of SEN according to the needs of the children; this 

is to ensure that the provision made and support given to children is appropriate and effective. 

The training needs of staff, including LSAs, are reviewed as part of the CPD process in school. 

 

 



 

 
 

Funding 

All schools in Oxfordshire receive funding for pupils with SEN in three main ways: 

•   Universal, or element 1 funding, is provided for all children at the school; 

 The notional SEN budget, or element 2 funding, covers the additional 
educational support provision for learners with SEN. 

 Additional funding may be provided by the Local Authority where an individual 
requires more expensive special educational provision than can be funded 
through the school budget. 

 

Privately funded resources and professionals 

It is at the discretion of the Headteacher whether privately funded professionals can 
work with children on or off the school premises during school hours. 

 

Identification, Assessment and Review 

Children’s progress is assessed formally at the end of every term by class teachers. Where 

progress is slow, the first response is high-quality targeted teaching. Slow progress and low 

attainment do not necessarily mean that a child has SEN.  In deciding whether to make 

special educational provision, the Headteacher and SENCO consider all the information 

gathered from within the school about the child, alongside national data and expectations. 

Where more specific assessment is deemed necessary, this will be coordinated by the 

SENCO, who may then involve external professionals. The information gathering will include 

an early discussion with the child and their parents, as we recognise that parents know their 

children best. Consideration of whether special educational provision is required starts with 

the desired outcomes, including expected progress and attainment and the views and 

wishes of parents. 

When a child is identified as needing SEN support, the school employs a graduated 

approach of Assess-Plan-Do-Review, adopting the recommended model for Special 

Educational Needs as set out in the Code of Practice (DfE 2015, points 6.44 to 6.56). 

Oxfordshire’s SEN Guidance is used as a guide for the identification, assessment and 

provision for SEN and the forms provided are used for record-keeping. A register of children 

with SEN is kept as a legal requirement.  The majority of children are listed as SEN. Some 

children will have statements or Education, Health and Care Plans. Children who currently 

have statements will gradually be moved over to Education, Health and Care Plans over the 

next few years. 

 

 



 

 
 

The SENCO and the class teacher, together with specialists and parents, consider a range of 

teaching approaches, appropriate equipment, strategies and interventions in order to 

support the child’s progress. Long-term outcomes and shorter-term targets are agreed. 

Formal review meetings with parents are held three times a year and are led by the class 

teacher. These provide an opportunity for parents to review progress, share their concerns 

and, together with the child and teacher, agree new targets for the child. 

Where, despite the school providing SEN support, a child has not made expected progress, 

school and parents may consider requesting an Education, Health and Care assessment by 

the Local Authority. The Local Authority will expect to see evidence of the action taken by 

the school as part of SEN support. 

 

Provision 

Provision for children with SEN is additional to or different from that provided as part of the 
school’s usual differentiated curriculum and strategies. It is a graduated response to 
children’s individual needs. 

 

Categories of Special Educational Need 

Children’s needs and requirements fall into four broad areas, listed below. Individual 
children may have needs which span two or more area and when identifying needs it is 
important to consider the whole child, not just their SEN. 

 

•  Communication and Interaction: Speech, Language and Communication needs Autistic 

Spectrum Disorder including Aspergers and Autism 

 • Cognition and Learning:  Learning difficulties, Specific Learning Difficulties e.g. dyslexia, 

dyspraxia, dyscalculia 

  •  Social, Emotional and Mental Health Difficulties: Behaviour reflecting underlying 

mental health difficulties (e.g. anxiety, depression). Attention deficit disorder, attention 

deficit hyperactive disorder, attachment disorder 

  •  Sensory and/or Physical:  Hearing impairment, Visual impairment, Physical disability, 
Multi-sensory impairment 

 

Supporting pupils with medical conditions 

Where children with SEN also have medical needs, their provision is planned and delivered in a 

coordinated way with reference to the school’s Supporting Children with Medical Conditions 

Policy. 

 



 

 
 

Curriculum Access and Inclusion 

SS Philip and James’ engenders a sense of community and belonging through its inclusive ethos 
and broad and balanced curriculum for all pupils.  Pupils with SEN are included as fully as possible 
in the normal classroom environment and necessary adjustments are made to the curriculum to 
ensure their full involvement. At times it may be appropriate for a child to work individually or in 
small groups with a teacher, LSA or the SENCO in order to acquire, reinforce or extend skills and 
understanding. 

 

Evaluating Success 

The success of the school’s SEN Policy and provision is evaluated through: 

•   Monitoring of classroom practice by SENCO and SLT 

•   Analysis of SEN children’s attainment and progress 

•   Monitoring of procedures and practice by the SEN Governor 

•   School self-evaluation 

An annual SEN report is available on the school website. 

 

  Complaints Procedure 

If a parent or carer is concerned about SEN provision for their child, initial contact should be made 

with the class teacher. A meeting will be arranged, which may include the Headteacher and/or 

SENCO, to discuss the concern. The Parent Partnership Service is available to support parents in 

meetings concerning their child’s progress and welfare.   In the event of a formal complaint 

concerning SEN provision, parents and carers are advised to contact the Head Teacher. 

 

  Partnership Within and Beyond the School 

Partnership with Parents 

We believe that frank and honest communication between parents/carers and staff is essential so 

that parents can share their knowledge and expertise about their child. This is important in 

enabling children with SEN to achieve their potential. Parents are always welcome to visit the 

school to discuss any concerns about their child with the class teacher, at a mutually agreed time. 

Parents can also discuss their child’s needs, progress and strengths at Parents’ Consultations and 

Special Needs Review Meetings. Parents are involved in the initial identification of their child’s 

needs and are always part of the review process to monitor provision and progress. Wherever 

possible, parents are involved in any strategies instigated. Parents are consulted and permission 

sought before involving outside agencies in the assessment of their child.  Parents have the right 

to access records concerning their child. Parents can also contact Parent Partnership Oxfordshire. 



 

 
 

The Voice of the Child 

All children are encouraged to participate in discussions about their learning and to feel that their 
views are valued right from the start of their education. They are involved in reviewing and setting 
their individual targets and may be involved in review meetings. 

 

Links with other Agencies, Organisations and Support Services 

The school can call upon the expertise of a wide range of support services including: Educational 

Psychology, Speech and Language, Occupational Therapy, Oxfordshire’s SEN Support Services, 

Social Services, CAMHS and a range of other specialist teaching and medical professionals. These 

support services are approached after consultation with the SENCO, and with the full agreement 

of parents. For assessment and advice from most of these services, a request form must be filled 

in first, and the school will then coordinate the provision of any additional information required. 

Details of Oxfordshire’s local offer for SEN and Disability (SEND), which brings together 

information about education, health and care services for children and young people from 0 to 25 

with SEND, is available at: www.oxfordshire.gov.uk/cms/public-site/special-educationalneeds-

and-disability-send 

 

Links with other Schools and Transfer Arrangements 

• Year 6 children transferring to local secondary schools have the opportunity to visit 

their new school, with more than one visit if required. Representatives from the 

secondary schools visit to talk with the children. The SENCO and Year 6 teachers liaise 

over transfer procedures.  At all times of transition, SEN information is gathered 

together and records shared with the new school’s SENCO. 

• For children with statements or Education, Health and Care Plans, the child’s statement 

should be amended in the light of the recommendations of the annual review by 15 

February in the year of transfer to ensure that time is available to make necessary 

transfer arrangements to meet their needs. 

• When the school is informed that a pupil with SEN is joining the EYFS, the SENCO will 

liaise with the preschool setting and set up an appropriate transition package for the 

pupil. 

• When children move classes within the school, teachers liaise closely together to ensure 

continuity of provision.  Children are given opportunities to get to know their new class 

teacher and environment before the start of the new school year. 

 

 

 

 

http://www.oxfordshire.gov.uk/cms/public-site/special-educationalneeds-and-disability-send
http://www.oxfordshire.gov.uk/cms/public-site/special-educationalneeds-and-disability-send


 

 
 

Staff Development 

The school is committed to gaining further expertise in the area of SEN. Current training includes 

school-based whole school INSET and staff meetings, training sessions for LSAs, attendance at 

Local Authority meetings and specialist and medical training sessions and the reading and 

discussion of documents on SEN. Newly appointed staff meet with the SENCO to discuss SEN 

procedures. 

 

Monitoring and Review 

The implementation of this policy will be monitored by the SEN Governor.  It will be updated in 

line with new initiatives, legislation and any changes to school processes. The policy is reviewed 

annually. 

 

Chair of Governors 

 

Headteacher 

 

Date: January 2017                                                        Date of next review:  January 2018 

 


