
 

 

Minutes of the Curriculum Committee Meeting on 17th March 2017 at 1pm 

 

Present: Irene Conway (headteacher), Jo Reeder (assistant head), Zoe Banfield (assistant head), Kelly 

Brain (SENCo), Yvonne Pinner (chair), Elisabeth Jay (governor), Tom Albinson (governor), Katharine 

Wilson (clerk). 

 

1  Declarations of Interest 

None. 

2  Apologies and minutes 

Apologies were received from Juliette Ash.  The minutes of the last meeting were approved and will 

be uploaded to the website by TA. 

3  Matters arising not on the agenda 

YP clarified the reporting procedure, whereby minutes, with separate policies in pdf form, will be 

sent by KW to Karen May after they have been approved by the committee and Full Governing Body, 

to be uploaded to the website.  In addition, it was agreed that the Minutes of the previous Curriom 

will be uploaded in pdf form by TA after they have been signed. 

4  Pupil Progress 

YP noted that while the committee saw the pupil progress tables (see appendices) with the relevant 

number of pupils and percentages attached, these figures have been amended for the report for 

reasons of confidentiality.  Staff were thanked for their provision of clear, detailed and timely 

reports. 

EYFS (Appendix A) 

JR reported that making relationships remains an issue for some children.  She noted that while 

some children with Special Educational Needs are unlikely to make enough progress to qualify for a 

Good Level of Development, significant progress was being made.   

YP pointed out that (as with other years) small numbers of children could be represented by large 

percentages, thus making the gap in achievement appear large.  In response to governors’ questions 

staff explained that children are not assessed as having SEN until they are six, unless they have an 

Education, Health and Care Plan.   YP noted the importance of the regular phonic interventions, 

since this is one of the SDIP priorities.  In response to governors’ questions, it was explained that the 

greyed out subjects in the table are not included for the GLD score. 



Pink (Appendix B) 

Governors asked about the term ‘Vulnerable 6’ which represents the 6 children in each year 

considered by the class teacher to be the most vulnerable, including those receiving Pupil Premium.  

It was noted that while interventions in reading in particular are working well for the relevant 

children in Year 1, more work needs to be done on maths. The low score in writing for SEN children 

in Year 2 reflects a significant proportion of children who have English as an Additional Language.   

Governors noted that the number of children selected as the ‘Vulnerable 6’ is necessarily arbitrary, 

and depends on each teacher’s opinion.  They asked whether it would be better not to limit the 

number of vulnerable children and to track their progress through the school.  (Under the present 

system, a child may be regarded as vulnerable one year, but not the next).  However, IC advised that 

the system, which is linked to performance management, provided a means of immediate 

identification rather than a tracking tool. 

Governors asked if a section on phonics could be added to the report (as with EYFS). 

Blue (Appendix C) 

ZB noted the need to moderate the figures, and JR confirmed that this would include the figures for 

children with SEN.  KB observed that children with SEN might never achieve the expected standards, 

which depend on every criteria being met.  However, they could make significant progress in other 

ways, and the Engagement for Learning framework is intended to highlight these.  ZB noted that 

while the gap was narrowing, there was more work still to be done.  In conjunction with this point, 

governors commended the excellent progress made by the Vulnerable 6 in Year 4.  JR also noted 

that targeted interventions in reading were paying off, especially thanks to using the reading 

programme Project X, and that performance was tested before and after interventions to ensure 

that the interventions can be specifically measured. 

Lilac (Appendix D)   

ZB again stressed that some moderation was needed, especially for SEN children in Year 6, to 

prevent inflation of statistics.  She further noted that not all criteria have been covered in maths, 

and scores will rise accordingly.  YP drew attention to the maths score for SEN children in Year 5, and 

KB observed that some children followed personalised curricula, but notwithstanding, have to be 

included in the statistics. 

More generally, IC observed that she felt reports had become too narrative, and needed to include 

more specific analysis; this will be added in future reports.  Governors suggested that it might be 

possible to choose generic criteria for improvement on the report form. 

5  Continuous Professional Development (Appendix E) 

ZB observed that the current list only provided a snapshot of training undertaken, and that the list 

was being updated.  JR confirmed that it would be a good idea to link this new report to the SDIP 

priorities.  IC noted that the list did not fully reflect the creativity shown by the staff in meetings, and 

KB noted that many of those who had attended courses were now training others.  In response to 

YP’s question, IC confirmed that all staff are trained in safeguarding.  Governors asked for details 

about some of the courses: Applied Behavioural Analysis and the SWIFT course are both useful in 

specifically helping autistic children.   

 



YP drew attention to the healthy state of the PE faculty, and IC confirmed the usefulness of having a 

PE co-ordinator (Rob Miles), who with David Michno and other staff have been able to make 

networks and provide opportunities in different games for children of all abilities.  IC also noted how 

parent volunteer help had helped to transform netball provision. The House system also continues 

to work exceptionally well and allows all manner of sports to be embraced in a competitive way. 

British Values (Appendix F) 

KB suggested that British Values could be linked with the values for the Statutory Inspection of 

Anglican and Methodist Schools.  These will be reviewed at the meeting on May 10, and British 

Values will continue to be a standing item on curriculum committee meetings. 

6  SDIP for Curricom 

No:7  Education at P and J  (Appendix G) 

In response to YP’s question, IC explained that Iris Connect is a tool for self-reflection which allows 

teachers to film themselves, reflect on their own practice and share it as appropriate.  YP asked if 

Classroom Monitor needed to be discussed, and was informed that almost all staff are happy using it 

and that this is backed up by the information gathered in a recent staff survey.  YP also asked about 

the ‘Partnership Teaching and Learning’ document, which ZB confirmed was almost ready for 

submission.  ZB was thanked for her hard work on this. In response to governors’ questions, IC 

explained the Duchess of Navigation Way project, equivalent to the Duke of Edinburgh project for 

primary schools with input from girls from Oxford High School. 

No:3  Narrowing the Gap (Appendix H) 

KB observed that as attainment was not always as high as one would like, the more evidence there is 

of progress the better.  Pupil profiles have greatly assisted this process and the extra time with the 

educational psychologist is proving valuable.  Funding for interventions remains a significant issue, as 

the threshold for social care funding is extremely high.  Voluntary parental contribution was 

discussed, and governors suggested parents might not always be aware that they could help in this 

way.   

It was agreed to put a list of indicative costs on the website, action for KB.  Governors also asked 

about the format of the SEN coffee mornings, at which the average attendance is 15, representing 

roughly a quarter of those children with SEN in the school.  KB was thanked for her hard work. 

Statutory Inspection of Anglican and Methodist Schools (SIAMS) (Appendix I) 

EJ confirmed that she had found her meeting with Jane Gould helpful.  She further suggested that a 

more formal review meeting would be useful, in which the report from last June could be gone 

through in detail.  It was decided to hold such a meeting with EJ, IC, KB, Andrew Bunch, Carys 

Waterman, Jane Gould, and Libby Sutherland.  KB will follow this up at the upcoming meeting on 

Values on May 10, and will report to the committee when the review meeting will take place.  KB will 

also set dates with Andrew Bunch and TA for them to come to school to engage in deep and 

meaningful questions with the children.  She noted that the children’s evaluation of Collective 

Worship had been very positive, but that some were unfamiliar with the term.  It was agreed that 

teaching staff would use the term more and write it down, and stress that Collective Worship is an 

ongoing process, rather than just ‘assembly’. 

8 AOB 



Policies for Review 

Behaviour (Appendix J) 

Governors noted that the policy had been extensively rewritten in recent years.  They questioned 

whether individual staff members determined what was acceptable and unacceptable behaviour.  JR 

responded that the perception of a child’s behaviour depended on a child’s particular needs, but will 

clarify this point in the policy.  It will then be put forward for adoption at FGB. 

Positive Handling 

KB noted that this policy related to the Behaviour policy, and that it was important to balance the 

needs of the child with the duty of care to all children and to staff.  TA will refer the policy to an 

external professional with expertise in positive handling for review and this Policy will be reviewed in 

the Curriculum meeting on 10th May. 

9 Date of Next Meeting 

10th May at 1pm.  

The meeting closed at 3 pm.   

  



   

 

Appendices 

Pupil Progress Reports 

Appendix A 

February             Year 2016-2017     SS Philip and James Primary School    Green Circle 1 and  

 

 

Number of children: 58 

Target = Good Level of Development of 75% 

Strengths: 

 Writing and Phonic Interventions that are held every afternoon by Peta Phillips or Chloe 
Hallewell. 

 

Areas of development: 

 To develop outside area so that it caters the 7 areas of learning. Specifically – more writing 
opportunities for boys (we will be introducing ‘writing backpacks’ which will be in line with 
the current cohort’s interests), continuous role play area (focus on current role play interests 
and include writing opportunities) and creative station.  



 Increase attainment and progress in Number and Shape, Space and Measure – we have 
recently improved our classroom configuration so that it has more focused hands on 
learning opportunities in addition to open ended math exploration. 
- Next step: develop Maths in outside area 
- Increase children’s independence. We are trailing a different way to teach Maths 

(seen in St Nicholas’ Primary School on a recent visit) 

 Include more Characteristics of Effective Learning into everyday practise and display. We will 
show in each display where children have demonstrated a Characteristic of Effective 
Learning. We will introduce CofEL reward stickers and a display board which will highlight to 
the children as well as their parents when they have demonstrated a characteristic. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  



Appendix B 

Pupil Attainment and Progress March 2017 

Pink Team 

 

Attainment for year group 

Year 1     60 children  

subject % of children inline to meet expected standard, or 
above 

Maths 73 

Reading 75 

Writing 73 

 

Average progress 

Year 1 

subject % of children making at least expected progress 

Maths 77 

Reading 75 

Writing 73 

*1.5 points is expected 

 

SEN  

Year 1 

subject % of children inline to meet expected standard, or 
above 

Maths 50 

Reading 50 

Writing 25 

 

Vulnerable 6 (including PP) 

Year 1       

subject % of children inline to meet expected standard, or 
above 

Maths 25% 

Reading 75% 

Writing 58% 

 

 

Attainment for year group 

Year 2 

subject % of children inline to meet expected standard, or 
above 

Maths 63 

Reading 73 

Writing 60 



Average progress 

Year 2          59 children  

subject % of children making at least expected progress 

Maths 77 

Reading 63 

Writing 67 

* 1.5 points is expected 

 

SEN   

Year 2 

subject % of children inline to meet expected standard, or 
above 

Maths 40% 

Reading 40% 

Writing 20% 

(* 5 children) 

Vulnerable 6 (including PP) 

Year 2 

subject % of children inline to meet expected standard, or 
above 

Maths 67% 

Reading 42% 

Writing 58% 

 

2016 end of KS1 data: 65% of children working at or above expected level in maths, 69% of children 

working at or above in reading 

Key strengths 

 The majority of children in Year One are on track to make the end of year expected 

standard, in line with the school target                                                  

 Children in year 2 are attaining at a similar level to last years’ cohort, with time for teachers 

to aid progress and therefore increase the attainment level.                                      

 The vulnerable group in year 2 are attaining better than the ‘all’ group for maths.                       

Areas to develop 

 In years 1 and 2, SEN children are achieving below the all group, especially in writing. KS1 

leader co carry out writing moderation in Key Stage meeting time to ensure levelling is 

accurate.                   

 In year one, we need to look closely at the vulnerable group as they are attaining lower than 

the ‘all’ in writing and maths. (note, 1 child from the Vulnerable and SEN group has only 58% 

attendance)  

 

 

 



Appendix C 

Blue – Lower Key Stage Two Report 

Attainment for year group 

Year 3 – 58 children 

subject % of children inline to meet expected standard, or 
above 

Maths 67% 

Reading 78% 

Writing 76% 

 

Average progress 

Year 3 

subject % of children making at least expected progress 

Maths 50% 

Reading 53% 

Writing 69% 

*1.5 is ‘expected’ 

SEN 

Year 3 

subject % of children inline to meet expected standard, or 
above 

Maths 25% 

Reading 25% 

Writing 25% 

 

Year 3 

subject % of children making at least expected progress 

Maths 50% 

Reading 25% 

Writing 25% 

 

Vulnerable 6 (including PP) 

Year 3 

subject % of children inline to meet expected standard, or 
above 

Maths 33% 

Reading 33% 

Writing 17% 

 

Year 3 

subject % of children making at least expected progress 

Maths 50% 

Reading 42% 

Writing 50% 

 

 



Key strengths 

 Use of CM assessment criteria in developing planning 

 Early identification of children struggling – a number of social groups, support and resilience 

groups are being run by Yr 3 staff and HSLW                                                     

 All assessment decisions made are evidence and cross referenced                                      

 Focus on consolidation of key skills and developing independence in applying knowledge to 

new contexts and reflecting on learning                    

Areas to develop 

 Review of interventions after moderation – reading intervention already started                      

 Moderation across Blue in December needs to be repeated to check standardising 

assessment in all areas for all learners 

 SEN support – all the children are taking part in 1:1 and small group interventions however 

the gap is not closing 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

      

 

 

 



Appendix D 

Lilac – Upper Key Stage Two Report 

Attainment for year group 

Year 5 – 54 children 

subject % of children inline to meet expected standard, or 
above 

Maths 47% 

Reading 83% 

Writing 90% 

 

Average progress 

Year 5 – 54 children 

subject % of children making at least expected progress 

Maths 78% 

Reading 85% 

Writing 87% 

*1.5 points is ‘expected’ 

 

SEN 

Year 5 

subject % of children inline to meet expected standard, or 
above 

Maths 18% 

Reading 45% 

Writing 55% 

 

Vulnerable 6 (including PP) 

Year 5 

subject % of children inline to meet expected standard, or 
above 

Maths 27% 

Reading 27% 

Writing 55% 

 

 

Attainment for year group 

Year 6 

subject % of children inline to meet expected standard, or 
above 

Maths 85% 

Reading 91% 

Writing 67% 

 

 



Average progress 

Year 6 

subject % of children making at least expected progress 

Maths 88% 

Reading 91% 

Writing 91% 

*1.5 points is ‘expected’ 

 

SEN 

Year 6 

subject % of children inline to meet expected standard, or 
above 

Maths 62% 

Reading 85% 

Writing 30% 

 

Vulnerable 6 (including PP) 

Year 6 

subject % of children inline to meet expected standard, or 
above 

Maths 50% 

Reading 67% 

Writing 33% 

 

Key strengths 

 The majority of children are on track to meet the expected level in Writing in Year 5                                          

 The majority of children are on track to meet the expected level in Reading in Year 6 

 The majority of children in Year 6 are making at least expected progress in Reading and 

Writing 

Areas to develop 

 The percentage of children currently on target to meet the expected standard in Maths in 

Year 5 is low and needs to be monitored carefully. However, the data shows that many 

children are making at least expected progress, so there is the potential to significantly 

increase the number making the expected target by the end of the year. 

 The percentage of children making at least expected progress in Writing is low and needs to 

be monitored carefully. However, the data shows that the majority of pupils are making at 

least expected progress so there is the potential to significantly increase the number on 

track by the end of the year. 

 

 

 



Appendix E 

 

Curriculum Committee Meeting:  

 CPD – March 2017 

 

 

Training 

 Please see attached list off all staff training, but training of particular note is: 
Safeguarding training for all staff, including Designated Lead training for Assistant Heads;  
Grammar and Phonics training for Teachers, LSAs and parents from Amanda King. 
ABA training to ensure staff know how to manage children with particular needs 
Project X reading training 

 

Special Initiatives 

 Curriculum leaders have been given staff meeting time in order to upskill teachers in 
different areas of the curriculum. For example, Zoe Banfield has led thinking talking doing 
Science. Tiffany Ponsonby has led a session on Art Therapy and Simon Bushell has shared 
good practice in using ICT in the classroom. 

 David Michno has been coaching teachers across the school to ensure the P.E provision is 
consistent and at its best. Teachers complete forms to say how their practise has improved. 

 

Forthcoming issues  

 Hilma Lindqvist to lead a session on Outdoor Learning 

 Nick Carter to lead a session on Creative writing 
 

 

 

  



Appendix F 

 

 British Values – March 2017 

 

 

Changes since last report 

 Whole School assembly on Mutual Respect - 30/1/17 

 Whole school assembly on Individual Liberty – 27/2/17 

 Anti-bullying assembly: how to treat each other – 13/3/17  
 

Special Initiatives 

 Anti-bullying packs left by Jo Brown are being used in classes to support PSHE lessons. 
 

 

Forthcoming issues  

 Zoe Banfield to update the table throughout the year to reflect any further British Values 
teaching that occurs. 

 Update British Values displays in each colour area with up to date examples of how children 
are showing the values.  

 

 

 

 

 

 

  



Appendix G 

 

Curriculum Committee 

Education at Phil and Jim - March 2017 

Continue to explore interesting and engaging teaching strategies and further improve our 

pedagogical practice. 

 
Changes since last report 

 There have now been three ‘Wow’ weeks. Each time, teachers showed children a stimulus, 
selected by a curriculum leader, planned lessons around questions generated by children, 
and created a final ‘project’. This was done in order to further engage children in their 
learning and to elicit cross-curricular links.  Zoe Banfield has collated evidence of this to 
show how we are using engaging teaching strategies across the school. 

 The Head teacher along with the Assistant Headteachers have conducted lesson 
observations across the school and given feed-back to start on key strengths and areas to 
improve. 
 

 

Training 

 Jo Reeder and Zoe Banfield are continuing to attend the Partnership Assistant and Deputy 
Heads meetings. The purpose of these meetings is to unpick the fundamental principles of 
‘teaching and learning’. The group has chosen “engaged learners, engaged teachers” as the 
key idea we want to work towards, and discuss how this would be measurable. Recently a 
staff survey regarding planning and the key principles of teaching and learning was carried 
out. Each partnership school shared their findings. We are now working towards a 
Partnership Teaching and Learning document. 

 The maths Leader, English leaders and EYFS leader have also attended partnership meetings 
and are given time in staff meetings to share good practice initiatives with staff.  

 For other training, see staff CPD report 

 

Special Initiatives 

 The ‘Duchess of Navigation Way’ scheme is being developed by Irene Conway, Rob miles and 
Jo Reeder, along with support from Oxford High students.  

 A plan is in place to develop Outdoor Learning. Hilma Lindqvist has a slot in next weeks’ staff 
meeting to disseminate this.  

 

Forthcoming issues and next steps 

 Plan two more Wow weeks before the end of this academic year. 

 Develop use of Iris connect. 

 Ensure Outdoor Learning experiences are planned for, following the new overview.  



Appendix H 

Curriculum Committee Meeting:  

Narrowing the Gap – March 2017 

 

1) Changes since last report 

 There are currently 16 pupil premium children in school. 
 

2) Training 

 LSA Training is continuing to take place with Lorraine Kingsman. This has focused on 
behaviour for learning, promoting positive behaviour, and providing feedback to 
children both verbally and in writing. The session last month centred around making 
productive use of whole class, group and 1:1 sessions.  

 One Learning Support Assistant has attended Clicker 7 ICT training and we are in the 
process of updating our software in support of this. Clicker 7 supports those children 
who have difficulties in Writing to build and create sentences. It also includes the 
opportunity for the children to record a voice note of what the sentence is and therefore 
hear this while they are working.  

 ABA (Applied Behaviour Analysis) training also takes place on a weekly basis for the team 
of staff who support a child with specific autistic needs. Whole staff ABA has also taken 
place for the teaching staff and a further session is taking place later in the month. Two 
ABA training sessions has also taken place for all LSAs and a third session is planned for 
later this month. 

 Team Teach training took place during two sessions in November, provided by the 
Northern House outreach team. This focused on positive handling and de-escalation 
strategies and included 24 members of staff. A further Team Teach session has also been 
planned next week for 12 key members of staff, which is centred around two specific 
names children and will include further detail. 

 One of the Assistant Heads and two LSAs have had ‘Project X’ training in relation to the 
teaching of reading and phonics. 

 All staff (Teachers and LSAs) have had phonics and grammar training with Amanda King. 
 

 

3) Special Initiatives 

 13 children have so far been seen by educational psychologist. This is an extremely 
thorough process, which involves, parent and staff consultation, class observation and 
individual assessment (cognitive and social/emotional). The outcomes provided thus far 
have been extremely useful, particularly in relation to identifying strengths and 
weaknesses, useful strategies and plans for the future. 5 further children have been 
identified for assessment. 

 Ann-Marie Wortley is continuing with her CBT 1:1 work and lego therapy is continuing to 
take place throughout the school. Resilience workshops to promote self-esteem and 
increase confidence are also being led throughout the school by Sarah Hiner, HSLW. 

 We will continue to use pupil premium funding to enable specific families to access 
extra-curricular activities and after school provision. 

 Three Pupil Premium children are currently receiving Play Therapy on a weekly basis. 
 



 5 children are participating in an e learning maths intervention. One of these children is 
pupil premium. This is a personalised programme to help support any gaps in 
Mathematical knowledge and understanding. 

 Pupil profiles are now in place for all children who receive additional support. This 
provides a narrative of how we are narrowing the gap by building on each child’s 
strengths and addressing their needs and difficulties. We are also incorporating the new 
‘Engagement Framework’ as part of this and prioritising skills for these children to help 
them to be as engaged in their learning as possible. The skills included are: initiation, 
responsiveness, persistence, anticipation, investigation, discovery and curiosity.  

 Five CAFS have been completed and regular ‘Team Around the Family’ meetings take 
place, which identify goals and monitor progress. 

 
 

4) Forthcoming issues  

 Continue to monitoring the progress of pupil premium, SEN and other vulnerable 
children and the impact that support is having. 

 The threshold for support from social care seems to be higher than ever and there is 
now more pressure for support to be contained within school. The Early Intervention 
Hubs have been reorganised and are not currently up and running to offer support. They 
were due to re-open in March and although they are ‘live’, no support is currently being 
offered. 

 Continue to monitor attendance and punctuality. Letters to be sent as appropriate and 
support offered to families via our Home School Link Worker. 

 

 

 

 

 

 

  



Appendix I 

SIAMS Report for the Curriculum Committee 

March 2017 

1) Changes since last report 

 

 Jane Gould (JG) has returned to her role as RE Coordinator, having carried out this role in 

the past. Libby Sunderland (LS) and Carys Waterman (CW) have continued with their 

roles as Collective Worship Coordinators. 

 The 2015 agreed syllabus for RE is fully established in school and the Oxfordshire 

Scheme of work is being taught. 

 While RE is the only curriculum subject which still uses National Curriculum levels across 

the country; at Phil and Jim we are also assessing RE within Classroom Monitor (our 

school assessment system) in order to compare the progress and attainment of RE with 

all other subjects. 

 

2) Training 

 

 No formal training is available in relation to the new syllabus; however, the school has 

access to an RE advisor called Anne Andrews, who is able to answer questions and offer 

advice and support. 

 
 

3) Special Initiatives 

 

 Further evaluation of Collective Worship within the school has taken place, which 

involved interviewing children from across the school. 

 We are in the process of adapting our whole school Values system and a number of 

meetings have taken place with a ‘Values’ working group. This consists of Andrew and 

Tom from the Clergy, IC (headteacher), Assistant Heads, JG (RE Coordinator), CW, LS 

(Collective Worship Coordinators) and KB. This was also discussed at a staff meeting last 

month to consult and gain feedback from the teaching staff.  

 The new Values system will include three core values to take place each term: 

Community (Term 1); Compassion (Term 2) and Communication (Term 3). The other 

values will be embedded within this system and progress throughout the years. JG (RE 

Coordinator) has also drawn up a document detailing how this sytem is linked to the 

teaching of RE through the agreed syllabus and Oxfordshire scheme of work.  

 From the summer term, Values assemblies will no longer take place at the start of every 

month. Instead, there will be two Values assemblies per term (on the second week of 

each half term).  

 The new proposed Values system will be trialled during the summer term, so that 

conclusions can be drawn and the full cycle will commence in September 2017.  

 
 



 In January, 27 children participated in the “Young Voices” choir in Birmingham. This is 

the largest choir in the world and involves 7000 children taking the stage over 6 nights. 

We were very proud of our representatives and also are very grateful to LS and CW for 

organising and attending this event, especially as this involved returning to school at 

11.15pm mid-week! 

 
 

4) Forthcoming Issues 

 

 Next Values Working Group Meeting to take place on 22nd March 2017. 

 The new Values system to commence in April 2017, to include monitoring and 

evaluation. 

 Apply recent evaluations of Collective Worship to current practice. 

 Continue to implement deep questioning opportunities with members of the clergy. 

 Analyse pupil progress through the use of Classroom Monitor. 

 
Joint learning walk (JG, CW and LS) to ascertain how our school and learning environment reflects 

our distinctively Christian ethos and values. 

  



Appendix J 

 

SS Philip & James’ Primary School 

Behaviour Policy 

Introduction  

The behaviour shown by an individual communicates important messages about their feelings and 

wellbeing; a child displaying negative behaviour will be doing so because it appears to solve a 

problem for them. At SS Philip and James we recognize this and believe that a consistent behaviour 

policy provides clear boundaries that are understood by all stakeholders, security for children and an 

environment in which self-esteem can flourish. All of this enables personal development and 

effective learning. Therefore our staff will always be explicit about the school’s expectations of good 

behaviour. Managing behaviour is not always about imposing sanctions when behaviour does not 

meet our expectations; it is also about monitoring behaviour constantly to ensure that standards are 

consistently applied, and ensuring that we respect the dignity of the child at all times.  

Good behaviour is taught not caught. All of our staff therefore teach what good behaviour looks like, 

and recognise and model good behaviour, positive relationships and communication with all 

members of our community at all times.  

Staff recognise that negative behaviour does not define a child and that it is the behaviour and not 

the child that is unacceptable. Our responses to inappropriate behaviour reinforce our behaviour 

expectations and enable our children to accept, discuss and move forward from any negative 

behaviour event.  

AIMS  

We aim to help children to be:  

 Caring and considerate towards others 

 Respectful to each other and adults 

 Able to sustain an atmosphere of calm, and to share and value each other’s contributions 

 Able to move around the school safely 

 Considerate of the buildings and of each other’s belongings 

 Pro-active in creating an effective learning environment  

We believe these aims are best reached through a partnership with parents and carers.  

School Rules  

Our aims are the basis for our four school rules: 

1. Care for each other  



2. Show respect and be helpful to each other and to adults 

3. Work thoughtfully and respect and value each other’s work and school surroundings 

4. Play and move around the school safely. 

In addition to these school rules, the children in each class are asked to write their own 

classroom charter. They do this as a whole group, and all agree upon it. These charters can be 

renegotiated each term, as necessary. The charters should help to create a positive climate for 

learning. The school rules should be shared and acknowledged throughout the school.  

Every class in school has a system of behaviour management in place that reflects our school 

policy. We also use a traffic light system in each class: each day all of the children start on green; 

if they receive a warning for a misdemeanour their name is moved to amber; from that position 

they can move to green again by showing the behaviour the teacher expects, or be moved to red 

if the negative behaviour continues; once on red a behaviour form is completed and a sanction 

put in place.  

Rewards  

In order to promote children’s self-esteem, we will reward positive behaviour as much as 

possible. We recognize positive behaviour by rewarding:  

Attitudes       Work  

Care for others      Accuracy  

Commitment to high standards    Achievement  

Effort       Completion of work  

Fairness and honesty     Consistency  

Good manners      Determination  

Helpfulness      Effort  

Initiative       Independence  

Initiatives out of school/service to others   Organization/punctuality  

Positive encouragements     Perseverance  

Preparedness to compromise    Positive motivation and attitude  

Reliability       Presentation of work  

Respectfulness      Promptness of response  

Responsible behaviour     Study skills/research skills  

Self-discipline  

Supportiveness towards others’ achievements  

Thoughtfulness  

 

 



Examples of rewards:  

Minor 

 Verbal praise within classroom on a one-to-one basis 

 Pointing out good behaviour  

 Smile/nod/thumbs up/saying “well done” etc  

 Comments written in workbooks.  

Medium 

 Stickers  

 Gold stars and merits/sticker charts 

 Showing good work to the class, or other teachers 

 Being given a responsible job 

 Sharing work with buddies. 

Major 

 Showing work to Headteacher and/or Team Leader and sharing it in assembly 

  SEAL (Social and Emotional Aspects of Learning) themed certificate 

 Specific mention to parents 

 Awards displayed on achievement boards in colour areas  

Unacceptable Behaviour  

Hierarchy  

1. Minor Incidents  

Handled by class teacher/member of staff on duty  

2. Medium Incidents  

May be handled by teacher if one-off incident. Otherwise Team Leaders should become involved  

3. Significant Incidents  

Should always be referred to one of the Assistant Headteachers to be dealt with in collaboration 

with the class teacher. The Assistant Headteacher will make the Headteacher aware of the incident  

4. Very Serious Incidents  

Dealt with by Assistant Headteacher (or Headteacher in Assistant Headteacher’s absence), teacher, 

parents and Behaviour Support Service (if necessary). The Headteacher will be kept fully informed by 

the Assistant Headteacher.  

Examples:  

1. Minor Incidents 

 Lack of co-operation initially 

 Not accepting reasonable reminders 

 Minor rudeness to staff 

 Poor standard of work due to lack of effort 



 One-off name calling 

 Minor swearing or rude gestures to children 

 Low-level disruptive behaviour 

 First offence of minor untruths  

2. Medium Incidents 

 Being deliberately rude to staff 

 Persistently disruptive behaviour and bullying 

 Being involved in negative/aggressive arguments with another child, which may be 

physical 

 Teasing other children 

 First offence of minor swearing or rude gestures to staff 

 Swearing or rude gestures to children  

3. Significant Incidents 

 Refusal to co-operate 

 Openly defiant to staff 

 Damage to property 

 Deliberate lies 

 Stealing 

 Significant physical, verbal or written abuse of others and property, including racially 

motivated comments or actions 

 Systematic bullying/excessive teasing (see Anti-Bullying Policy) 

 Being persistently disrespectful to staff 

 First offence verbal racial abuse 

 Misuse of ICT in school (see Internet Policy)  

4. Very Serious Incidents 

 Very serious physical or verbal/gestured/written abuse of children or staff including 

racially motivated 

 Deliberately dangerous actions 

 Physically losing control 

PROCEDURES 

 All staff determine acceptable and unacceptable behaviour. They should use their own 

judgment to decide the seriousness and frequency of offences, in line with this policy. 

 Each class will have their own reward procedure and strategies, e.g. a Traffic Light System. 

 All staff should model and give examples of appropriate responses to volatile situations, 

after giving children sufficient time to reflect on their behaviour.  

 A ‘playground book’ will be used daily by those on duty to log incidents of inappropriate 

behaviour or bullying, including racial incidents, and how they have been responded to. The 

‘playground book’ will be taken out into the playground by the teacher or senior supervisor 

on duty, and returned to the office at the end of playtime with relevant comment and 

signature. The ‘playground book’ is monitored weekly by area teams and analysed each 

month by the Assistant Headteacher to identify vulnerable pupils and persistent offenders. 

 All staff should seek to defuse and de-escalate potentially difficult situations by:  

o Preempting behaviour issues. 



o Intervening and de-escalating issues when they arise by distracting or diverting 

children’s attention. 

 In minor, medium, significant and very serious incidents, staff should do the following:  

o Apply the appropriate sanctions for the level of seriousness of the incident as 

outlined below. Care should be taken that at each stage children are aware of what 

will happen next if the negative behaviour continues. Staff will always make clear 

that it is the behaviour which is disapproved of, not the individual, so as not to 

damage a child’s self-esteem. 

o Log all incidents of inappropriate behaviour, including bullying and racial incidents, 

occurring on the playground in the ‘playground book’, including what action was 

taken. This is the responsibility of the member of staff on duty. 

o Give sufficient ‘cool down’ time before beginning the behaviour form process. 

Adults must be aware that in some situations they need to keep an appropriate 

distance away from the child to enable this to happen. 

o  At an appropriate time, have a conversation with the pupil about the inappropriate 

behaviour and completing a behaviour form, which is then filed in the school office. 

o Notify the relevant staff so that next steps/sanctions can be agreed upon.  

Behaviour Forms (See Appendix)  

Behaviour forms are a key tool in our behaviour policy. It is important to note that behaviour forms 

are not a sanction in themselves; rather, they are a tool used by staff to enable a thorough 

discussion of a behaviour incident. They also act as a record of that incident.  

A behaviour form should be completed for any medium, significant or very serious incident after the 

appropriate cooling off period.  

A form is filled in by the child exhibiting the behaviour with the member of staff who witnessed it (if 

this is appropriate) or their class teacher. If the issue is deemed to be more serious a Team Leader or 

Assistant Head will enable the discussion and form filling. The form is used to help discuss the issue, 

what led to it, how to resolve the issue and how to stop it occurring again. Sanctions, if required, are 

discussed and agreed as part of this process. The form is then shared with the class teacher (if they 

did not help fill it in).  

Forms are then photocopied, a copy kept in class and a copy filed in the office where behaviour 

records and incidents are monitored by the Assistant Heads on a regular basis. The playground 

books are also analysed and any actions arising from this are communicated quickly to all staff 

concerned.  

When serious behaviour incidents occur the parents of the child concerned will be informed.  

Behaviour issues are discussed and addressed as a standing agenda item at weekly Team and Staff 

meetings and are discussed with all staff and strategies for preventing or de-escalating negative 

behaviour are agreed and acted upon.  

Where there are persistent behaviour issues the parents of the child displaying these are invited to a 

meeting with the class teacher and, if appropriate, the Team Leader, an Assistant Head or the 

Headteacher, and a system to help the child change their behaviour is devised and put in place.  



The school cannot discuss the behaviour of a particular child with parents who are not the parents of 

that particular child. 

SANCTIONS  

The school’s hierarchy of sanctions for the categories of unacceptable behaviour listed above is as 

follows:  

1. Minor Sanctions – the staff member should choose appropriately from: 

 Use other children to say what is wrong/how to make matters better 

 Early response – eye contact, touch, say name 

 Surprised facial expression 

 Change voice – lower tone, change volume (quieter) 

 Move child closer to teacher 

 Early verbal intervention e.g. “Are you OK?” or “Do you need me to sort this out?” 

 Giving a quiet word of warning 

 Giving a choice or consequence 

 Repeat work, which was unsatisfactory due to bad behaviour, during break or lunch 

time. 

 Giving time-owed (child works on something that they should have done during 

their inappropriate behaviour) 

 Asking child, “What could make this situation fair or better?” 

 Asking child, “How could you put this right?” 

 
2. Medium Sanctions – the staff member should choose appropriately from: 

 Use other children to say what is wrong/how to make matters better 

 Take to one side and discuss one to one 

 Loss of privilege/playtime 

 Giving time-owed (child works on something that they should have done during 

their inappropriate behaviour) 

 Ask child to stand up when everyone else is seated  

 Sit child alone/away from main group of children 

 Ask the offender to sit down on the nearest bench (or apart from the rest of pupils 

in class) for 1 minute of time-out for each year of their age (where appropriate) to 

cool off before being allowed to rejoin and try again 

 Send child out to break with a ‘post-it’ note, detailing how long they must spend on 

bench during break. 

 
3. Significant Sanctions – the staff member should choose appropriately from: 

 Send child immediately to either (1) Area Team Leader, (2) Assistant Headteacher, 

(3) Headteacher for “time-out” (time away from the situation for calming down and 

reflection) 

 Send child with work to a paired class for a specified length of time (complete record 

in behaviour file) 

 Write letter of apology or similar at age appropriate level (copy to behaviour file) 



 Meeting with parents and the Assistant Headteacher to discuss the problem 

behaviour 

 Daily report – behaviour targets to tick (review termly with parents – copy to 

Assistant Headteacher) 

 Withdrawal from school trip or other class event, limited access to play equipment 

or areas of the playground If a child is involved in a number of significant sanctions, 

or if their behaviour is hindering their own work or the work of others, the child 

must be brought to the attention of the SENCo, who will discuss the problem with 

the Behaviour Support Service to help the child modify their behaviour and prevent 

future difficulties.  

 
4. Very Serious Sanctions – the staff member should choose appropriately from: 

 Call for Assistant Headteacher or Headteacher to remove child from class or 

playground 

 Staff physically accompany child to desired outcome if child is refusing to cooperate, 

or to prevent further damage to property (see Handling Policy and guidance below) 

 Remove child from situation, which might be achieved by removing the rest of the 

class rather than the child him/herself, and not leaving the child on their own 

 As a last resort, physical restraint of child (with parental consent and by those who 

have had appropriate training – see Handling Policy) 

 Withdrawal from school trip or other event 

 Full investigation by Headteacher who may decide on: 

o Exclusion from school for rest of day 

o Fixed term exclusion from school following the Dept of Education guidelines 

o Permanent exclusion from school.  

NB: All behaviour is closely monitored by all staff and overseen by the Assistant Headteachers. The 

sanctions imposed for inappropriate behaviour are at the discretion of staff, following these 

guidelines and with advice from the Assistant Headteachers, who know the children involved and 

who have investigated the incident thoroughly. Those staff will also contact the parents of the 

children involved if it is deemed appropriate.  

Guidance on Managing Behaviour at Playtime and Lunchtime 

o Indoor Play – the member of staff on duty decides and informs staff whether to take the 

children out 

o Indoor lunchtime – senior supervisor informs other lunchtime staff. Children should know 

which equipment/resources they are allowed to use. Teacher will display that information. 

o First Aid – duty staff send to the office for help if required 

o The courtyards are for quiet games only 

o Avoid chasing after a child. Expect the child to come to you or follow when asked politely, 

turn, walk towards building, return and repeat if necessary 

o No physical restraint should be used unless the child is a danger to another person or 

themselves (major incident) – in this case send for the Assistant Headteacher or 

Headteacher (see Handling Policy) 

o KS1 & KS2 playground guidelines will be displayed in staff room and classrooms. 



o Teachers identify children in their classes who may be having social difficulties and place 

them in playground support activities.  

Expectations and Attitudes  

The playground should feel safe for everyone. Supervisors patrol the whole playground, particularly 

the courtyards and cloakrooms and look through windows into classrooms.  

We expect both children and adults to treat each other with respect.  

Children should avoid: 

 Kicking games 

 Play fighting 

 Grabbing games 

 Threatening behaviour 

 Calling names 

 Going around in gangs 

 Highly competitive games of sport 

 Copying pretend weapons 

 Excluding maliciously from team games  

Staff Support Network  

Arrangements will be made for any member of staff who is experiencing challenging behaviour from 

a class member, to receive weekly support from their Team Leader in the form of a regular, 

timetabled meeting. In the event of the staff member being the Team Leader, the Assistant 

Headteacher will provide the support. Behaviour monitoring is an agenda point in staff meetings and 

time is provided each week for discussions on dealing with and supporting behaviour management 

in Staff and Team meetings where appropriate.  

 

Chair of Governors …………………………………………………………………  
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