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“English is, at its richest, is an energising, purposeful and imaginatively vital experience for all involved, 

developing youngsters’ competence, confidence and creativity as well as building positive attitudes to 

learning.” (Cremin, 2009). 

Background 

Writing (verb, Bearne, 2002) is a process, or layered, multi-modal experience, that builds on previous 

experiences.  Through the writing process, children bring together compositional skills (ideas, grammar and 

the selection of words) with transcriptional skills (spelling, punctuation, proofreading and handwriting) 

(Smith, 1982) to communicate meaning, thoughts, insights and express one’s identity (Cremin and Muhill, 

2012; Ryan and Barton, 2012; Cummins 2016). The process of writing helps children to think through ideas; 

communicate emotions and thoughts; grapple with difficult issues; cement relationships; create different 

worlds of the imagination; establish a sense of community and express cultural experience (Bearne and 

Reedy, 2018). At SS Philip and James School, we aim to foster an enjoyment of writing and arm children with 

the confidence and skills they need to be effective communicators who can successfully engage with the 

next steps in their education and use writing as a life-long skill. 

 

Intent: 

At SS Philip and James School, we aim to foster an enjoyment of writing and arm children with the confidence 

and skills they need to be effective communicators who can successfully engage with the next steps in their 

education and use writing as a life-long skill. Each child will be offered rich experiences that will enable them 

to develop a love of writing and reading. Through the exposure of rich texts, children will explore and 

achieve. 

Implementation: 

Every year, children will learn and develop reading and writing (including phonics, spellings, punctuation and 

grammar); an understanding of key vocabulary; and a knowledge of a wealth of challenging texts. 

In order to implement our intent, our children will be given opportunities to: 

 Experience a language-rich environment where spoken language, reading and writing are 

integrated. 

 Participate in modelled, shared, guided and independent writing including composing on 

screen. 

 Write for a variety of purposes and readers in a range of forms. 

 Write to explore ideas, emotions and opinions, and communicate them factually and 

emotionally. 

 Enjoy writing 

 Play with language – rhythm, rhyme and figurative language – to enrich their writing. 

 Use writing to help share ideas for non-written outcomes e.g. drama or presentations. 

 Understand, use and extend their range of vocabulary by investigating and experimenting 

with language. 

 Talk about and plan what they are going to write. 

 Check their work in relation to specific criteria. 

 Write without prompting, making their own decisions about form and content. 

 Organise structure and design and present ideas using traditional and digital means. 
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 Use appropriate vocabulary and terminology to discuss, consider and evaluate their own work 

and that of others. 

 Develop strategies for editing and proofreading their own writing. 

 Develop increasing competence in writing using standard English 

 Use a variety of strategies to spell accurately. 

 Develop increasing competence in the use of spelling, grammar and punctuation. 

 Use a legible, Penpals style of handwriting.  

 

Impact: 

 Our children will be able to write in standard English 

 Our children will be able to use a variety of strategies to spell accurately.  

 Our children will gain the knowledge, skills and confidence needed to write for a range of purposes 

and audiences. 

 Our children will be able to use writing as a tool to explore ideas, emotions and opinions.  

 Our children will be able to use a range of vocabulary and language to enrich their writing across 

the curriculum.  

 Our children will use writing to help share ideas for non-written outcomes e.g. drama or 

presentations. 

 Our children will understand, use and extend their range of vocabulary by investigating and 

experimenting with language. 

 Our children will be able to talk about, proof read and plan what they are going to write. 

 Edit their work in relation to specific criteria. 

 Our children will write without prompting, making their own decisions about form and 

content. 

 Organise structure and design and present ideas using traditional and digital means. 

 Develop increasing competence in the use of spelling, grammar and punctuation. 

 Our children will use a legible, Penpals style of joined handwriting.  

 

Statutory Requirements 

Statutory requirements for the teaching and learning of English are laid out in the National Curriculum in 

England: English Programmes of Study – Key Stages 1 and 2 and in the Statutory Framework for the Early 

Years Foundation Stage.  

https://www.gov.uk/government/publications/national-curriculum-in-england-english-programmes-of-

study/national-curriculum-in-england-english-programmes-of-study#year-2-programme-of-study 

https://www.gov.uk/government/publications/national-curriculum-in-england-english-programmes-of-

study/national-curriculum-in-england-english-programmes-of-study#year-2-programme-of-study  

Assessment Outcomes: 

Members of SLT and SMT Teachers will continually assess learning pupils’ writing adapting planning to 

ensure identified gaps are taught and assessed.  Good feedback and formative assessment will ensure that 

all pupils make good progress across the curriculum.  All teachers will formally assess writing three times per 

year.  The leadership team along with the English  by using end of year exemplifications, monitoring and 

https://www.gov.uk/government/publications/national-curriculum-in-england-english-programmes-of-study/national-curriculum-in-england-english-programmes-of-study#year-2-programme-of-study
https://www.gov.uk/government/publications/national-curriculum-in-england-english-programmes-of-study/national-curriculum-in-england-english-programmes-of-study#year-2-programme-of-study
https://www.gov.uk/government/publications/national-curriculum-in-england-english-programmes-of-study/national-curriculum-in-england-english-programmes-of-study#year-2-programme-of-study
https://www.gov.uk/government/publications/national-curriculum-in-england-english-programmes-of-study/national-curriculum-in-england-english-programmes-of-study#year-2-programme-of-study
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pupil voice. Teachers will continually assess children’s work and make formal assessments at the end of each 

term (working towards expected standard, working at the expected standard and working at greater depth). 

subject lead will ensure moderation takes place so all staff are secure in their assessment of writing. 

Members of SLT and SMT will use key points: end of EYFS, Year 2 and Year 6 to make statements about 

progress that will be shared externally. 

 

Time Allocation and Flexibility   

 Children participate in daily English (writing) lessons; in which they are given the opportunities (listed 

above) to develop as writers.  

 Wherever possible, punctuation and grammar teaching is woven into these lessons within a context. 

There may; however, be times when teachers feel that discrete punctuation and grammar lessons 

may be beneficial. Vocabulary and grammar will be displayed in the learning environment for the 

children to refer to. 

 In year EYFS, year 1 and year 2, phonics is taught daily. 

 As much as possible, spelling is taught within context. This might be woven into lessons across the 

curriculum e.g. in science the prefix ‘ir’ could be explored when learning about irreversible reactions. 

Spellings will be planned for with a specific focus that links the objectives outlined in the National 

Curriculum.  

 Within each cycle of Talk4Writing, children will complete three pieces of extended writing (cold task, 

innovated task, hot task). Opportunities to write extended pieces across other curriculum areas, are 

planned throughout the year.  

 Short bursts of writing, with a specific focus, occurs:  3-4 times a week in KS2, 2-3 times a week in 

year 2, 1-2 times a week in year one and building up to once a week (as a whole class) in EYFS. These 

short bursts occur during the imitation stage of Talk4Writing. Feedback focuses on the specific aspect 

of Talk4Writing being explored within the unit. 

 Planned opportunities for discussion, redrafting and editing are included in the learning journey, as 

these are vital components of developing writing. 

 

Strands of writing: 

Phonics                                                                                                                                                                                                                     

Phonics teaching underpins all early reading and writing. The aim is to ensure that as pupils progress through the Early 

Years and Key Stage 1 they continue to learn new grapheme-phoneme correspondences (GPCs) and revise and 

consolidate those they have already learnt. The school aims for children to understand that the letter(s) on the page 

represent the sounds in spoken words (GPCs) and this underpins pupils’ reading and spelling of all words. We use the 

Read Write Inc scheme to support our phonics teaching. (for more detail see Reading Policy) 

Spelling: 

Throughout the school, we encourage our children to: 

 Have an interest in words. 

 Have a positive view of themselves as spellers. 

 Have a sense of responsibility towards the reader of their writing. 

 See spelling as problem solving. 
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 Be prepared to take some risks with spelling. 

 Independently use dictionaries to check spellings (KS2). 

 

At Phil and Jim School, we follow the transcription objectives specified in the National Curriculum: 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/2397

84/English_Appendix_1_-_Spelling.pdf.  

Teachers also use the Read Write Inc Spelling scheme to support their teaching and planning: 

https://www.oxfordowl.co.uk/please-log-in 

Through our spelling teaching we encourage our children to consider the following questions: 

 What does the word sound like? 

 Does it look right? 

 What other words are like this one? 

 Why is it spelt like that? (etymology) 

 Do I know a rule that might help me? (orthography) 

 Where does this word come from? (etymology) 

 How do the affixes change the meaning of the root word? (morphology) 

We aim to use explicit, interactive and multi-sensory teaching of spelling, which: draws children’s attention 

to the origins;; structure and meaning of words and their parts; the shape and sound of words; the letter 

patterns within them; and the strategies they can use to learn these patterns. As research suggests that 

weekly spelling tests are not an effective way of learning and remembering the spelling of words, we teach 

children to use their growing understanding of the morphology and etymology of words to support their 

spelling through investigative work. This is key to helping them to become successful spellers. Although 

spelling skills are taught discretely each week, they are also embedded in English lessons and across the 

wider curriculum so that strategies and rules can be taught in the context of writing.  

 

Punctuation and Grammar 

‘Grammar and punctuation are tools to make meaning clear for speakers and writers of a common language.’  

Wherever possible, we aim to incorporate the teaching of punctuation and grammar within the context of 

Talk4Writing modelled texts, or texts explored throughout the wider curriculum. If punctuation and 

grammar must be taught discretely, the following cycle is recommended so that the context and impact of 

the punctuation and grammar is clear to the reader: 

Phase 1: 

 Read a section of text that contains good examples of grammatical features being focused on. This 

might be a Talk4Writing model text or a text that links to the modelled text. The text is read and 

discussed and children have the opportunity to engage with the writer’s style. 

Phase 2: 

 Explicit teaching – including the introduction of the technical terminology and modelling of the 

grammatical feature in use. 

Phase 3: 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/239784/English_Appendix_1_-_Spelling.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/239784/English_Appendix_1_-_Spelling.pdf
https://www.oxfordowl.co.uk/please-log-in
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 Children begin to apply the feature and experiment with how they might use it in their own writing 

for effect. 

(Bearne and Reedy 2018). 

Another method of teaching punctuation and grammar is through the many songs available on Youtube. Our 

children (at Phil and Jim School) love to sing, therefore, these songs are appealing and memorable. Particular 

favourites come from Grammasaurus and Anchor 

Handwriting  

Like spelling, handwriting is discretely taught using the Penpals scheme. 

See appendix 2 

Early writing (EYFS)                                                                                                                                                 

Teaching provides a creative and stimulating writing curriculum which makes links with other subject areas. To support 

the development of writing skills, the children progress through the objectives outlined in Development Matters and 

the EYFS Profile.                                                                                                                                    

https://foundationyears.org.uk/files/2012/03/Development-Matters-FINAL-PRINT-AMENDED.pdf  

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/5966

29/EYFS_STATUTORY_FRAMEWORK_2017.pdf   

Children are given opportunities to develop their fine motor skills, pencil control and letter formation. 
Different genres of writing are introduced and modelled, for example: lists, cards, captions, speech bubbles. 
Children are encouraged to use their phonetic knowledge in their writing. When modelling writing, teachers 
focus on basic sentence conventions. For example: capital letters, finger spaces and full stops. Whilst an 
emphasis is placed on speaking and listening, story-telling, singing of nursery rhymes and role play, there are 
plenty of opportunities to experiment with writing through meaningful child-led and teacher-led activities.  

How we teach our pupils to write 

Teaching and learning focuses on developing children’s knowledge and understanding so that they are able 

to experience writing as a process through which they can: think through ideas; communicate emotions and 

thoughts; grapple with difficult issues; cement relationships; create different worlds of the imagination; 

establish a sense of community and express cultural experience (Bearne and Reedy, 2018). Pupils are given 

frequent opportunities to write in different contexts and for a variety of meaningful purposes and audiences. 

This encourages children to develop their creativity and flair. 

We structure our teaching of writing based on Pie Corbett’s Talk4WritngTalk4Writng process.  See 

http://www.talk4writing.co.uk/ for more details. Through formative assessment, this places the learner at 

the heart of the planning, teaching and learning process. This enables the children’s experiences (both at 

home and school) and interests to shape their writing journey. The Talk for Writing process can be applied 

to any genre of writing and moves from imitation to innovation to independent application as follows: 

Planning:  

For more information, see appendix 1. 

https://foundationyears.org.uk/files/2012/03/Development-Matters-FINAL-PRINT-AMENDED.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/596629/EYFS_STATUTORY_FRAMEWORK_2017.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/596629/EYFS_STATUTORY_FRAMEWORK_2017.pdf
http://www.talk4writing.co.uk/
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 The Talk4Writing journey starts with a ‘cold’ task. Children are provided with a stimulus (e.g. a film, 

an object, an image or a sentence etc.) from which they produce a specific piece of writing before 

they have had any teaching input.  

This might be a piece of non-fiction writing to: inform, persuade, report or instruct; a piece of 

narrative, with a focus on: openings and endings, description and vocabulary, setting, character; or 

speech and punctuation or a poem.  

Teachers use this ‘cold task’ to assess where the gaps in their class’s knowledge are and plan in 

specific learning sequences to support and address this. 

 Refine language focus and adapt model text.  

 Test model box it up, analyse it, plan toolkit. A toolkit is a breakdown of the essentials that are 
necessary to make writing successful.   

1) Imitation:  

· Creative hook and context  
· Warm up words, phrases, sentences and short burst writing  
· Internalise model text – text map  
· Deepen understanding – e.g. through drama  
· Read as a reader – explore vocabulary and comprehension  
· Read as a writer: box-up, analyse and co-construct the toolkit  

2) Innovation:   

· Box-up the new version of the text and talk the text  
· Shared writing – innovate on model  
· Pupils write own version: peer assess  
· Teacher assess work – and as a result, plans the next steps  
· Feedback and improvement  

Short Burst Writing 

Throughout the imitation stage, children take part in short-burst writing activities. Short burst writing occurs 
after teaching that has a specific focus e.g. a character description with a character toolkit focus. The 
expectation is that these short pieces of writing are of a high quality around a focused toolkit. 

3) Independent Application:  

· Next steps based on assessment  
· Pupils write independently (hot task)  
· This may be through:  

 Substitution  

 Addition  

 Alteration  

 Genre switching  

 Change of time or person  

 Reordering  

 Writing in the style of different authors  
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 Sequels and prequels or  

 Blending a number of story types  

4) Final assessment – through comparing cold and hot task writing (final independent piece)  

The process, and its ongoing formative assessment, enables teachers to meet the needs of the children and 
adjust the learning to scaffold and extend the learning of writing for all pupils.  

Children become familiar with different text types and their typical language structures through oral story 
telling before beginning to imitate this through shared writing, modelled by the teacher. Guided writing 
sessions are used to target specific needs of both groups and individuals. Teaching of specific grammar, 
punctuation and spelling elements are taught in the context of the text to help children make links between 
the theory of the English language and its use.  

Planning, drafting, proofreading and editing are essential to becoming a successful writer. These skills are 
explicitly taught and regularly used to improve both the context and the conventions of writing, as part of 
the learning journey.  

Teachers set the pace of learning to ensure challenge and encourage independent learning. Clear learning 
objectives are set for each session and these are shared with the children. Writing Toolkits are developed 
with the children and used as part of the assessment process. Teachers and pupils use Assessment for 
Learning throughout the lessons to ensure progress for all and prior learning is taken into account when 
planning next steps. Teachers employ a variety of teaching strategies to take account of different learning 
styles and use a variety of resources to engage all learners, including ICT. To ensure the needs of all children 
are met, differentiation is used in each session. 

5) Free Writing 

Although this phase does not occur in every Talk4Writing unit, our children have expressed that they love to 
have freedom and choice when they are writing. Within this phase, teachers provide their children with a 
stimulus e.g. a film, photo, word, from which they write in a genre of their choice. 

Cross-curricular Writing: 

At SS Philip and James, we believe that a cross-curricular approach is beneficial to teaching and learning. 

Therefore, opportunities for extended writing are regularly planned in so that pupils can apply their 
knowledge, skills and understanding acquired in English lessons in other curriculum areas. Our expectation 

is that our children will produce writing that is of the same high quality throughout the wider curriculum. 

SEND: 

Provision is adapted to ensure all pupils can engage with their learning.  We acknowledge that some of our 

pupils have identified special educational needs and ensure provision meets those needs. Often the 

strategies that are put in place e.g. immersive experiences are beneficial for the whole class. Teachers ensure 

that activities challenge, engage and initiate progress for every child in their class through differentiation. 

Through these challenging and inspiring activities, teachers encourage children to take responsibility for their 

own learning and progress. 

It is a teacher’s responsibility to identify when a pupil is finding engaging with learning challenging and they 

will, in conjunction with parents and the SENDCo, work to identify learning needs and strategies to support 

each individual.    
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Progress and attainment of children on the SEND register is closely tracked and monitored by class teachers, 

the leadership team, the SENDCo and governors. 

Celebration of Writing: 

Each week a teacher, teaching assistant or peer will nominate a child, who has shown great effort in their 

writing, to be put forward as Writing Wizard of the week. These names will be written on slips of paper and 

put into a box at the beginning of Friday’s celebration assembly. 

One name will be pulled out each week. The Writing Wizard of the week will be presented with a Writing 

Wizard soft toy, who will accompany them and inspire their class for the week. This toy will be collected, 

ready for Friday’s assembly, by year 6 monitors on Thursday afternoons. All nominated children will be 

mentioned in the weekly parent newsletter. 

We will be creating a display in the hall that showcases writing of a very high standard across the school. The 

pieces displayed must demonstrate year group-related expectation in addition to being presented with neat, 

Penpals handwriting. 

Other strategies that we might use: 

 Children are given the opportunities to read their work out loud to their class. 

 Children are given opportunities to share their work with other teachers and classes around the 

school. 

 Incredible writing is displayed in classrooms around the school and in windows for parent to see. 

 Children’s work can be photocopied and sent home. 

Children can share their writing on our school website. 

Feedback and Marking: 

Children are given feedback in accordance to the school’s marking and feedback policy and may be in the 

form of teacher, self or peer assessment.  

https://philandjim.org.uk/wp-content/uploads/2018/02/Marking-Policy-2016.pdf 

Writing Toolkits are used regularly to focus and guide the assessment process. Clear guidance is given to 

children on how they can improve their work (which is specifically linked to the toolkit) and they are given 

sufficient time to respond to feedback, which may be given verbally or written.  

Each Talk4Writing unit starts with a baseline assessment (Cold Task) which allows teachers to establish what 

baseline skills pupils have in relation to the focus of the unit. This unaided piece of writing can also be used 

to assess pupils’ current writing skills. At the end of each unit, the children will be asked to do a similar piece 

of writing (Hot Task) where they can show what have learnt. By comparing the cold and hot tasks, we can 

assess the progress made within each unit as well as the current attainment. 

Summative assessment of writing takes place every half term and progress is closely tracked by English 

Subject Leaders, class teachers, phase leaders and SLT. In Years 2 and 6 the Interim Assessment Framework 

is used to assess the children’s writing attainment throughout the year. This occurs regularly, after the 

completion of each hot task, to help the teacher assess the gaps in learning and plan accordingly. 

Year groups choose a genre of writing to assess three times within the academic year. These pieces of writing 

provide teachers with another clear measure to assessing progress across the year and to identify any gaps 

for individuals or groups of pupils. 

https://philandjim.org.uk/wp-content/uploads/2018/02/Marking-Policy-2016.pdf
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At the end of the school year, the pupils will be asked to pick a piece of writing that they feel shows their 

best quality writing for the year. This piece of writing will be photocopied and passed on to their next teacher 

to set a baseline for each pupil’s real writing skills. With this practise we aim to stop the summer from 

backtracking the pupils’ writing ability, skills and presentation. 

Leadership Monitoring and Tracking 

Monitoring is carried out by the Senior Leadership Team, English Subject Leader and governors, who 

regularly sample pupils’ work from each class and carry out learning walks. Moderation of work occurs both 

internally and externally. All staff engage in professional dialogue to ensure that there is a shared 

understanding of standards. Through moderation, there are opportunities for staff to take part in cross 

marking and assessing of pupils’ work. This leads to increased teacher confidence and better progression for 

pupils. The end of phase expectations can be found by following the links below: 

 EYFS:https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/596629/EYF

S_STATUTORY_FRAMEWORK_2017.pdf 

 

 KS1:https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/647105/201

7_to_2018_teacher_assessment_frameworks_at_the_end_of_key_stage_1_PDFA.pdf 

 

KS2:https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/647107/201

7_to_2018_teacher_assessment_frameworks_at_the_end_of_key_stage_2_PDFA.pd 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/596629/EYFS_STATUTORY_FRAMEWORK_2017.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/596629/EYFS_STATUTORY_FRAMEWORK_2017.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/647105/2017_to_2018_teacher_assessment_frameworks_at_the_end_of_key_stage_1_PDFA.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/647105/2017_to_2018_teacher_assessment_frameworks_at_the_end_of_key_stage_1_PDFA.pdf
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Appendix 2 

Handwriting at Phil and Jim 

Intent                                                                                                                                                                                                     

We aim to develop the children’s ability to write with ease, speed and legibility, enabling them to maximise the 

fluency, quality and quantity of their work. Links will be made between handwriting and spelling.  

Implementation                                                                                                                                                                  

Handwriting requires frequent and discrete, direct teaching. Pupils should have the opportunity to revise and 

practise correct letter formation frequently. We follow the PenPals handwriting Scheme, which teaches pupils to join 

letters and words (when they are ready) as a series of flowing movements and patterns.  Handwriting should 

increase in fluency, supporting composition and spelling. 

STATUTORY REQUIREMENTS                                                                                                                                              

Statutory requirements for the teaching and learning of handwriting are laid out in the English National Curriculum 

(2014) and Development Matters (2012). 

Early Years (Development Matters) 

 To use a pencil and hold it effectively to form recognisable letters, most of which are correctly formed. 

 To write from left to right, and top to bottom of a page 

 

Key Stage One (Years 1 and 2)  

Pupils should be taught to:   

 sit correctly at a table, holding a pencil comfortably and correctly  

 begin to form lower-case letters in the correct direction, starting and finishing in the right place  

 form capital letters  

 form digits 0-9   

 Understand which letters belong to which handwriting ‘families’ (i.e. letters that are formed in similar ways) 

and to practise these. 

 form lower-case letters of the correct size relative to one another   

 start using some of the diagonal and horizontal strokes needed to join letters and understand which letters, 

when adjacent to one another, are best left unjoined   

 write capital letters and digits of the correct size, orientation and relationship to one another and to lower 

case letters   

 use spacing between words that reflects the size of the letters 

Key Stage Two (Years 3-6) 

Pupils should be taught to:   

 use the diagonal and horizontal strokes that are needed to join letters and understand which letters, when 

adjacent to one another, are best left unjoined  

 increase the legibility, consistency and quality of their handwriting [for example, by ensuring that the 

downstrokes of letters are parallel and equidistant; that lines of writing are spaced sufficiently so that the 

ascenders and descenders of letters do not touch] 

 write legibly, fluently and with increasing speed by:   

· choosing which shape of a letter to use when given choices and deciding whether or not to join 

specific letters  

· choosing the writing implement that is best suited for a task. 

 Use different forms of handwriting for different purposes. 
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TEACHING AND LEARNING GUIDELINES 

General 

 Teachers and TAs form letters and numbers in accordance with the school’s agreed letter formation policy – 
see Appendix 3 

 Teachers and TAs model how to form letters when teaching handwriting and encourage pupils to self-assess 
their writing 

 Teachers and TAs use the terms capital letters and lower case, ascenders and descenders, base line (for line 
that writing sits on). For younger children other terms may be used. 

 Teachers are explicit in the standard of writing expected e.g. notes could be done quickly and therefore 
would not be best writing, while at other times presentation will be the focus 

 Teachers and TAs praise for correct letter formation and not just neatness. They understand neat letters 
with an incorrect movement will prevent joining and cause faster writing to become illegible - there is a time 
and a place for neatness but too much emphasis on it in the early stages can be counterproductive 

 Handwriting lessons are approximately 10 minutes long and when appropriate are based around the weekly 
spelling focus and/or Read Write Ink 

 Display writing throughout the school includes printed letters, joined writing and computer generated writing 

 When marking or writing comments staff generally use joined handwriting from Year 2  

 Children are given experience of a variety of writing tools. Pens are used in Year 5 and 6.  

 Approximately 10% of children are left-handed. Left-handed children always sit on the left side of right-

handed children, so their elbows do not bump. They are encouraged to find a comfortable orientation for 

their paper, usually slightly to the left of centre of their body, and to have their fingers about 1.5 cm from 

the point of their pencil 

 Children are given time to produce best copies for class books and displays. 

Early Years Stage 

In the Foundation Stage children take part in activities to develop gross and fine motor skills and recognition of 

patterns in order to enable progression to letter formation. Handwriting and letter formation is taught every day 

through phonics or play activity sessions. 

Key Stage 1 

The children are taught to: 

 Develop their fine and gross motor skills with a range of multi-sensory activities 

 Practice patterns and free flowing hand motions in a variety of media 

 Write both lower case and capital letters 

 Write from left to right and from top to bottom 

 Children are taught to start and finish letters correctly and which letters have exit flicks, which help to 

promote the flowing movement that develops easily into joins. (This is in contrast with the stiff straight 

letters of print script that terminate abruptly on the baseline. With straight print script letters maximum 

pressure is on the baseline, but with an exit flick the pencil pressure is relaxed as the upstroke changes 

direction and lifts towards the next letter. This is what promotes a relaxed flowing writing, whether joined or 

not) 

 Be consistent with the size and shape of letters and the spacing of letters and words 

 Sit letters on the base line, and ensure that ascenders reach the appropriate height, and that descenders sit 

below the line 

 Have the correct pencil grip 

 Find a convenient position for their page 

 Have the correct posture and position 

Key Stage 2 
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During this stage the children continue to have direct teaching and regular practice of handwriting until they can 

form letters correctly and they can produce neat legible joined writing. Once children have mastered correct joins 

further independent practice will enable ease and speed. At this point children in Year 5 and 6 may start to develop 

an individual style e.g. slightly sloping letters, joining p and b, or the descenders of g, y and j, and providing this is 

neat and legible this is seen as a natural development of a personal style. 

We aim for most children to be using joined handwriting from Year 4 and by the end of Key Stage 2 to have 

developed a clear and fluent style, and that they are able to adapt their handwriting for the following different 

purposes: 

 A neat legible hand for finished, presented work 

 A faster script for notes 

 Print for labelling maps or diagrams 

ASSESSMENT 

Children are assessed continually throughout the school, through the use of formative, summative, self and peer-

assessment. Please refer also to the Assessment Policy. Throughout their time at Phil and Jim, samples of children’s 

writing are collected and moderate against National Curriculum criteria. As part of the school’s assessment policy, a 

sample of children’s writing is completed and assessed at least three times per academic year. Progress is shared and 

celebrated with pupils. 
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 Appendix 3 

Computer font: Sassoon Penpals 


