
  

 

 

   With love we flourish 

“I have come that you may have life in all its fullness.” John 10:10 

 

Our Christian vision is the foundation of our school and allows us to: 

 Respect and love everyone for who they are 

 Celebrate and serve our diverse community 

 Nurture a passion for education so everyone can realise their potential 
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EYFS Policy 
Introduction  

“Every child deserves the best possible start in life and the support that enables them to fulfil their 

potential. Children develop quickly in the early years and a child’s experiences between birth and 

age five have a major impact on their future life chances. A secure, safe and happy childhood is 

important in its own right.” Statutory framework for the Early Years’ Foundation Stage, Department 

for Education 2021 

  

Early Years Foundation Stage Profile.  

Principles.  

The EYFS is based upon four principles:  

A unique child. We recognise that every child is a competent learner who can be resilient, capable, 

confident and self-assured. We recognise that children develop in individual ways and at varying rates. 

Children’s attitudes and dispositions to learning are influenced by feedback from others; we use praise 

and encouragement as well as celebration and rewards to encourage and develop a positive attitude 

to learning.  

Positive relationships. We recognise that children learn to be strong and independent from secure 

relationships and aim to develop caring, respectful and professional relationships with the children 

and their families.  

Enabling environments. We recognise that the environment plays a key role in supporting and 

extending the children’s development. Through observations we assess the children’s interests and 

stages of development and learning needs before planning challenging and achievable activities and 

experiences to extend their learning.  

Learning and development. Foundation stage is organised to allow children to explore and learn 

securely and safely. There are areas where the children can be active, be quiet and rest. The areas of 

learning are defined so that children are able to find and locate equipment and resources 

independently.  

It is every child’s right to grow up safe, healthy, enjoying and achieving, making a positive contribution 

and with economic wellbeing. The overarching aim of the EYFS is to help young children achieve these 

five outcomes.  

Early childhood is the foundation on which children build the rest of their lives. At Phil and Jim, we 

greatly value the importance that the EYFS plays in laying the secure foundations for future learning 

and development. However, we also believe that early childhood is valid in itself as part of life. It is 

important to view the EYFS as preparation for life and not simply preparation for the next stage of 

education.  

The EYFS for children is from birth to five years of age. All children begin school with a wide variety of 

experiences and learning and it is the privilege of the adults working in the Foundation Stage to accept 
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the task of building upon that prior learning experience. This is done through a holistic approach to 

learning ensuring that parents and guardians, support staff and the Foundation team work effectively 

together to support the learning and development of the children in their charge.  

  

Aims and Objectives 

We aim to support all children to become independent collaborative learners. We will provide a broad 

and balanced curriculum that will enable each child to develop personally, socially, emotionally, 

spiritually, physically, creatively and intellectually to their full potential. Each child is valued as an 

individual and teaching and learning is based on the understanding that children develop at different 

rates.  

At Phil & Jim we aim to:  

 Provide a safe, happy, positive and fun start to their school life in which they can establish 

solid foundations on which to expand and foster a deep love of learning. 

 Provide a stimulating, caring and sharing environment that is sensitive to the needs of all 

children.  

 Provide a broad, balanced, relevant, and creative curriculum that will enable each child 

through encouragement and high expectations to develop, to the full, socially, physically, 

intellectually and emotionally. 

 Use and value what each child can do, assessing their individual needs and helping each child 

to progress.  

 Enable choice and decision making, fostering independence and self-confidence.  

 Work in partnership with parents and carers and value their contributions ensuring that all 

children, irrespective of ethnicity, culture, religion, home language, family background, 

learning difficulties, gender or ability have the opportunity to reach their potential.  

 Keep parents informed of the progress the children are making from their starting points.  

 Provide opportunities whereby children experience a challenging and enjoyable programme 

of learning and development.  

 Provide experiences for all children, whatever their needs that are inclusive rather than 

parallel.  

 Prepare children for the transition into Year 1 

 

 

The Curriculum 

The EYFS statutory framework (EYFS reforms adopter version 2020) includes seven areas of learning 

and development, all of which are seen as important and interconnected but three areas are seen as 

particularly important for igniting children’s curiosity and enthusiasm for learning, for building their 

capacity to learn and form relationships and thrive (DfE 2014: 1.3), they support children’s learning in 

all other areas, they are known as the prime areas.   
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 The prime areas are. 

 Communication and Language: 

- Listening 
- Attention and Understanding 
- Speaking 

 Personal, Social and Emotional Development  

- Self- regulation 
- Managing self 
- Building relationships 

 

 Physical Development 
 

- Gross Motor Skills 
- Fine Motor Skills 

The specific areas of learning develop essential skills and knowledge for children to participate 
successfully in society. 

 The specific areas are; 

  Literacy  

- Comprehension 
- Word reading 
- Writing 

  Mathematics  

- Number 
- Numerical patterns 

  Understanding the World  

- Past and Present 
- People and Communities 
- The Natural World 

  Expressive Arts and Design  

- Creating with Materials 
- Being imaginative and Expressive 

 

 Characteristics of Effective Teaching and Learning 

The EYFS also includes the characteristics of effective teaching and learning. Reception teachers plan 

activities within the setting with these in mind. They highlight the importance of a child’s attitude to 

learning and their ability to play, explore and think critically about the world around them. 
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 The three characteristics are; 

  Playing and Exploring – children investigate and experience things, and ‘have a go’  

 Active Learning – children concentrate and keep on trying if they encounter difficulties, and enjoy 

achievements 

  Creating and Thinking Critically – children have and develop their own ideas, make links between 

ideas, and develop strategies for doing things. 

Curriculum Design 

Our curriculum design offers children a broad, balanced, and high-quality curriculum which is 

responsive and adaptable to every child’s needs. 

1.Teaching and learning based 

on children’s needs and 

interests. 

  

Our curriculum requires adults to be flexible. At the forefront 

of our thinking and planning is the interests and needs of every 

child. We know children learn best when they are engaged, 

happy and enthusiastic about what they are doing. All staff 

spend time observing, discussing, and reacting to children’s 

interests, in the moment and beyond that 

2. A regular cycle of learning 

linked to… 

 

 

3. High quality core books, 

rhymes, and stories, teamed 

with exciting hooks into books. 

 

 

4. Trips and visitors that enhance 

learning for example, trips to a 

museum, art gallery or visit from 

a botanist, or doctor. 

 

All areas of our curriculum are progressive. For example, 

providing for and supporting children’s interests staff will 

ensure that they are planning to broaden and consolidate the 

learning involved in those interests. 

 

We use core texts, rhymes and stories which are progressive. 

Beginning with simple books which use repetitive language, 

progressing to those with more complex forms of language in 

reception. All children leave Reception with a bank of core 

texts, rhymes, and stories which they are very familiar with. 

 

The range of trips and visitors progress throughout the Nursery 

and Reception year. Beginning in Nursery with short trips to 

local post boxes and visits from members of the community to 

trips to the city museum and zoo in Reception. 
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5. Core experiences, such as 

cooking, growing plants and 

flowers/tadpoles or butterflies. 

 

 

 

6. Curriculum outline with 

possible lines of exploration to 

help support children with end 

of year curriculum goals. 

Our curriculum outline plan lists the knowledge and skills we 

know children need in order to be ready for the next stages of 

lives. They are thing things we want children to be able to do. 

Topics are broad and correlate with their Nursery/Reception 

counterpart to ensure that small steps of learning can be made 

from Nursery to the end of the reception year. 

 

Our curriculum plan is adaptable to the particular children in 

each cohort. We offer scaffolding and extra support to help 

every child to access the curriculum and to ensure they make 

progress through it. However, we recognise that every child 

will reach the same final milestones. Our Reception plans are 

progressive and allow children to make their progress through 

different small steps along the way. Where children move on 

quickly, our emphasis is on deepening their learning rather 

than introducing new skills or concepts. 

 

 

 

Observation, formative assessment, and planning  

We ensure there is a balance of adult led and child-initiated activities across the day. Although much 

of the time is spent with children self-selecting tasks, the interaction between the adult and child is 

essential as the adult’s response to children builds understanding and therefore guides new learning. 

The adult’s role is to continually model, demonstrate and question what the child is doing. In some 

cases, the adult will ask a child to come and complete a task or game with them; at other times they 

will participate in a child’s game, extending it where possible. By the Summer term in Reception the 

children will experience many more adult directed tasks as they prepare for their transition to year 1. 

Good planning is the key to making children’s learning effective, exciting, and progressive. Effective 

learning builds on and extends what children know and can already do. Planning shows that the 

principles of EYFS are put into practice and are informed by observations made of the children, in 

order to understand and consider their current interests, development and learning needs. All staff 

who work in the Foundation Stage are involved in this process.  

These plans are used by the EYFS team as a guide for weekly planning. However, they may alter in 

response to the needs of the children.  

We make regular formative assessments of children’s learning and we use this information to ensure 

that future planning reflects the identified needs.  Assessment in the EYFS takes the form of recorded 

observations and these involve the teacher and other adults as appropriate. Throughout the year 

progress updates are shared regularly with parents through the sharing of learning journeys, progress 
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made and target setting. At the end of the Foundation year a report is made for each child and sent 

home to parents who then have the opportunity to comment on or talk about their child’s progress 

with the teacher.  

Feedback 

The majority of our assessment of children’s learning is done through feedback in the here-and-now. 

Adults model being a ‘thinker’ to the children and in turn help children to develop a ‘growth mindset. 

Learning animals are used to help children use the language of learning in a child friendly way. This 

approach helps children to talk about their learning in different contexts. Feedback given is kind, 

supportive and includes elements of critique to help support children to look carefully at their work 

and think about how it can be improved. 

A practical example of this is: 

Child A is trying to build a tower using the blocks.  The tower is wobbly and keeps falling down. 

Practitioner comments by saying “Oh no, it has fallen down.  I wonder why that happened?” 

This enables the child to think about why the tower has fallen rather than continuing with the same 

strategy. 

Child comments by saying “It is too wobbly.” 

Practitioner responds by saying “I wonder why it is wobbly. Let’s have a look at the shape of the blocks 

you have used.” 

Child looks closely at the shape of the blocks whilst the practitioner talks to the child about this. The 

practitioner asks, “What do you think you need to do differently?” 

If the child doesn’t know then the practitioner could model this by building their own tower alongside 

the child using the blocks. Practitioner thinks aloud to model this process. Practitioner says “I need to 

make sure I balance these blocks one on top of the other to make my tower sturdy.” 

The child manages to build a tower that is sturdy. The practitioner provides instant feedback by saying 

“That is amazing. You took your time to look at the way you were placing the blocks and worked out 

that you needed similar shapes and kept trying until you built the tower.” 

Julien Grenier, 2021 

Early Years Foundation Stage Assessment  

Reception baseline Assessment 

Within the first 6 weeks that a child starts reception, staff will administer the Reception Baseline 

Assessment (RBA). This is a short, interactive and practical assessment of your child’s early literacy, 

communication, language and mathematics skills when they begin school, using materials that most 

children of your child’s age will be familiar with.  
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At the end of the EYFS, staff complete the EYFS profile for each child. Pupils are assessed against the 

17 early learning goals, indicating whether they are: 

- Meeting expected levels of development or, 

- Not yet reaching expected levels (‘emerging’) 

The profile reflects ongoing observations and discussions with parents and carers. The results of the 

profile are then shared with parents and carers.  The profile is moderated internally and in partnership 

with other local schools, to ensure consistent assessment judgements. EYFS profile data is then 

submitted to the local authority in July. 

Assessment Cycle in EYFS 

- Baseline: Within 6 weeks of the child’s start date.  

- Progress: Ongoing throughout the school year.  

- Summative data: EYFS to submit Early Learning Goals data in the Summer Term 

 

Ongoing (or formative) assessment is an essential aspect of teaching and learning development in 

EYFS. The main EYFS assessment method is through staff observations of children in different teaching 

and learning contexts, including both adult-focused activities and child-initiated play.   Observations 

take place on a daily basis (both formally and informally). Staff make time to carry out planned 

observations of individuals and groups of children regularly. They also make spontaneous 

observations in order to capture significant moments of children’s learning. Observations are 

recorded in different formats, for example floor books, post-it notes, Tapestry and photographs.    

We record each child’s level of development at intervals throughout the year to ensure children are 

on track to meet the Early Learning Goals. Tracking grids in the Prime and Specific areas as well as 

phonics are updated at the end of each half  term.   

Learning through play  

Learning through play is an important part of our Early Years classrooms. We believe children learn 

best from activities and experiences that interest and inspire them. Using children’s interests as a 

starting point, we provide children with stimulating, active play experiences in which they can explore 

and develop their learning to help them make sense of the world. They have opportunities through 

their play to think creatively and critically alongside other children as well as on their own. They are 

able to practise skills, build upon and revisit prior learning and experience at their own level and pace. 

Play gives our children the opportunity to pursue their own interests and inspire those around them. 

The children learn to adapt, negotiate, communicate, discuss, investigate and ask questions. We 

believe it is important that adults take an active role in child initiated play through observing, 

modelling, facilitating and extending their play. Getting the balance right between child-initiated play, 

which is controlled, and adult led activities is very important to us. 

 

Oracy and development of vocabulary 
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Oracy underpins all areas of our teaching and learning. We provide a language-rich environment with 

a sharp focus on Oracy and the development of rich vocabulary. Talk is central to learning and as such 

oracy activities are weaved through all activities and experiences to give children plenty of 

opportunity to develop and practise their speaking and listening skills. Extensive opportunities are 

also provided for children to use and embed new vocabulary in a range of contexts. We use our skills 

of sustained shared thinking to enter the children’s play and skilfully support and extend their thinking 

through careful questioning or ‘I wonder’ questions. Through this, we are able to support children’s 

Oracy skills by modelling how to ask and answer questions, as well as using key and ambitious 

vocabulary. 

Reading 

Reading and story play an important part of childhood. We want to make sure our children have a 

love of books and will leave the EYFS with a bank of stories they know well, both traditional and 

modern classics. We make sure there is always time for whole class story at the end of the day but 

also that there are many opportunities to enjoy books at other times. Every child is given their own 

book bag and has a designated day when they will have one-to-one time-sharing books with an adult 

although it is fine for others to listen too. 

The induction process 

The induction process 

At SS Philip and James, we have a staggered admission into EYFS where children get to start their 

school life in smaller numbers. This is to support your child with settling into the school routines and 

enabling them to get to know all the practitioners in the early years setting. We believe it is important 

for children to feel secure and happy in their environment before they are able to feel ready to learn. 

New children are invited to spend a number of short sessions with their parents or carers to start with, 

then by themselves.  This leads up to the children spending an afternoon in school.  This allows them 

to become familiar with their surroundings, meet their new friends and get to know the adults who 

will be working with them. 

We do appreciate that individual circumstances may mean you need your child to attend school full 
time from the beginning of the school term.  If that is the case, please let us know by getting in 
contact with the school office as soon as possible so that we can accommodate that in our planning 
for all the children. 
Parents are invited to school for a meeting with the head teacher and class teacher to find out about 

school routines and expectations and staff are available to answer any questions. 

Home and school links  

We recognise that parents and carers are a child’s first and most enduring educators and we aim for 

the school and parents and carers to work closely together. This can have a very positive impact on a 

child’s development but relies on a two-way flow of information and knowledge.  

We develop working relationships between school and parents and carers as follows:  

o We outline the school’s expectations and curriculum on offer via the school website.  

mailto:office@philandjim.org.uk
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o We hold parent consultation meetings twice a year to discuss and share progress via children’s 

learning journeys.   

o We send home challenge, reading and maths activities to be completed by parents and carers 

with their child. 

o We publish a curriculum overview on the school website.  

o We operate an open door policy that will allow parents and carers to discuss concerns and 

developments in an informal manner. Conversely if staff have concerns about the progress of 

a child, they will immediately approach parents and carers to discuss them.  

o We conduct workshops for parents and carers to enable them to be familiar with the teaching 

methods used in school to make it easier to emulate them at home.  

o Children take home a reading diary each week, parents are also welcome to contribute to the 

reading diary. 

 

Intimate care  

This is any care that involves washing, touching or carrying out an invasive procedure that most 

children are able to carry out themselves. However, depending on the age and stage of a child’s 

development, they may need some support, for example, dressing, wiping their bottom after using 

the toilet and changing underwear and clothes following an accident.  

Parents inform staff of those children likely to require such care and a discussion takes place regarding 

how their needs can be met as closely in school as they would be met at home. Parents provide clean 

clothing and are always informed when a child has needed such care.  

Every child has the right to privacy, dignity and a professional approach from all staff when meeting 

their needs and it is important that staff work in partnership with parents to give the right support to 

an individual child. 

Intimate care is given to children who need it in line with our school policy. Parents are always 

informed when this care is given.  

 

 

Child protection and safeguarding  

Children learn best when they are healthy, safe and secure, when their individual needs are met, and 

when they have positive relationships with the adults caring for them. We follow the safeguarding 

and welfare requirements detailed in the Early Years Foundation Stage Statutory Guidance (2017) 

 It is important to note that members of staff do not use their mobile phones or personal handset 

devices in the classroom and are prohibited from taking photographs with their personal handsets. 

This is in line with Oxfordshire County Council Safeguarding Policy. Members of staff do, however, use 

school iPads to take photographs as evidence to support the regular observation assessment cycle in 

the EYFS. These photographs are used in children’s portfolios, in class displays and on the school 
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website. All parents are asked to state if they give permission for their child’s image to be used on the 

school website through the paperwork in their initial starter packs.  

Inclusion and equal opportunities  

Children with special educational needs will be supported as appropriate to enable them to access the 

curriculum fully. This includes children that are more able and those with specific learning difficulties 

and disabilities. 

In line with the school’s Equal Opportunities Policy, we will provide all children regardless of ethnicity, 

culture, religion, home language, family background, learning difficulties, disabilities, gender or ability 

with equal access to all aspects of school life to ensure that every child is valued as an individual. All 

staff are role models and are aware of the influence they have in promoting positive attitudes and use 

that influence to challenge stereotypical attitudes.  

This policy is written, reviewed for impact and updated by the EYFS Lead.  


