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1. Aims             

School Aims 

At Phil and Jim’s, we believe that every child, no matter their starting points, should have access to 

a broad and balanced curriculum. We aim to provide our children with an engaging, exciting and 

empowering curriculum that equips them for today and for tomorrow. Our intention is that, as 

pupils move through the school, they enjoy experiences so they can flourish; develop behaviours 

and habits so that they gain the skills and knowledge to be lifelong learners and develop a moral 

compass so they can recognise their place as a positive member of society. We have high 

expectations and aspirations for all our children, including those with special educational needs. 

Lessons are planned to address potential areas of difficulty and to remove barriers to children’s 

achievement. In many cases, such planning will mean that children with SEN and disabilities will 

be able to study the full national curriculum alongside their peers. 

 

We believe that all children can fulfil their potential through a strong universal offer of High-

Quality Teaching and high expectations and aspirations for all. In delivery of our curriculum, we 

recognise children’s prior learning, provide first-hand learning experiences, allow the children to 

develop relationships, build resilience and become creative, critical thinkers. We celebrate and 

welcome differences within our diverse school community and, therefore, the way in which we 

deliver our curriculum is unique to the individual and diverse children we are fortunate to work 

with. 

 

The impact of our curriculum design is that our children will be: 

 

 Emotionally intelligent and engage in positive relationships with their peers, members of 

their immediate and wider community 

 Enjoy learning 

 Able to recognise, manage and engage with their own physical and emotional health and 

wellbeing 

 Able to read to learn and read for pleasure 

 Master maths fluency and strategy 

 Able to write for an audience and purpose 

 Curious, creative, critical thinkers 

 Motivated, engaged, resilient, independent learners 

 

We aim to be inclusive by ensuring we: 

 

 Remove barriers to learning by planning lessons that support all children to achieve 

 Plan lessons that include challenge for all learners 

 Use formative and summative assessment to monitor children’s progress      

 

 

 

C 
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How do we support and make provision for pupils with Special Educational Needs? 

Teachers use teacher assessment, Sonar Tracker and formal assessments to measure the 

attainment of children in their class. Teachers use our Whole School Provision Map (p30) to 

ensure a strong universal offer of Quality First Teaching (QFT). Any further concerns about 

attainment are discussed with the SENCO and parents. At this stage children may be given 

Targeted Support. 

Targeted Support is planned by the class teacher and outlines the additional support which is 

needed for some children within the class. This support will have clearly defined baseline and 

impact data. This data could be linked to intervention specific assessments, teacher assessments, 

standardised assessments or Phil and Jim’s school data tracking systems (Sonar Tracker) which 

breaks down attainment into manageable ‘chunks’.  Teachers will plan the correct support to 

address the gaps in learning and, when needed, timetable opportunities for support staff to 

regularly deliver these interventions. Support Staff will also use evidentiary interventions, such as 

Toe by Toe, to address specific gaps in learning. The impact of these interventions will be assessed 

on a half-termly basis. At the end of the intervention, the class teacher and support staff review the 

child’s learning and record the current attainment and next steps. These children will continue to 

receive Quality First Teaching.  

If Targeted Support has minimal impact the child will be moved to SEN Support and receive a 

Pupil Profile. Teachers will write Specific, Measurable, Achievable, Realistic and Time-bound 

(SMART) targets to move the child’s learning forward. Pupil Profiles will be reviewed by the class 

teacher at least three times a year in partnership with the family with support from the SENCo. 

Recognising that the majority of effective approaches involve targeted small group or one to one 

intervention and that short sessions are most effective, we plan in regular, short burst, structured 

interventions (Education Endowment Foundation). Interventions are carefully timetabled to 

ensure both consistent delivery and that children continue to have access to Quality First 

Teaching. 

If Targeted Support and Pupil Profiles have minimal impact the evidence from this work will 

be collated and an application for a statutory assessment made. This may result in an Education, 

Health and Care Plan (EHCP). 

This process is called the Graduated Approach and can be seen in the following flow charts: 

C 
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2. Legislation and Guidance 

 

This policy and information report is based on the statutory Special Educational Needs and Disability (SEND) 

Code of Practice and the following legislation: 

 

Part 3 of the Children and Families Act 2014, which sets out schools’ responsibilities for pupils with SEN and 

disabilities 

 

The Special Educational Needs and Disability Regulations 2014, which set out schools’ responsibilities for 

education, health and care (EHC) plans, SEN coordinators (SENCOs) and the SEN information report  

 

 

C 

 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf
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3. Definitions 

 

A pupil has SEND if they have a learning difficulty or disability which calls for special educational provision to be 

made for them.  

 

They have a learning difficulty or disability if they have: 

A significantly greater difficulty in learning than the majority of others of the same age, or  

A disability which prevents or hinders them from making use of facilities of a kind generally provided for others 

of the same age in mainstream schools  

 

Special educational provision is educational or training provision that is additional to, or different from, 

that made generally for other children or young people of the same age by mainstream schools.  

 

 

C 
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4.1 Roles and Responsibilities  
The SENCO, Siobhan Mallon, will 

 Work with the Headteacher and SEND governor to determine the strategic development of the SEND policy and provision in 
the school 

 

 Have day-to-day responsibility for the operation of this SEND policy and the co-ordination of specific provision made to 
support individual pupils with SEN, including those who have EHC plans 

 

 Provide professional guidance to colleagues and work with staff, parents, and other agencies to ensure that pupils with SEND 
receive appropriate support and high-quality teaching  

 

 Advise on the graduated approach to providing SEND support 
 

 Advise on the deployment of the school’s delegated budget and other resources to meet pupils’ needs effectively 
 

 Be the point of contact for external agencies, especially the local authority and its support services 
 

 Liaise with potential next providers of education to ensure that the school meets its responsibilities under the Equality Act 

2010 with regard to reasonable adjustments and access arrangements  

 

 Ensure the school keeps the records of all pupils with SEND up to date 

C 
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4.2 The SEN Governor  

The SEN Governor is Susie Bagnall. 

 

The SEN Governor will: 

 
 Help to raise awareness of SEND issues at governing board meetings  

 

 Monitor the quality and effectiveness of SEND and disability provision within the school and update the 
governing board on this  
 

 Work with the Headteacher and SENCO to determine the strategic development of the SEND policy and 
provision in the school 

4.3 The Headteacher  
The Headteacher will:  

 Work with the SENCO and SEND Governor to determine the strategic development of the SEND policy 
and provision in the school  

 

 Have overall responsibility for the provision and progress of learners with SEND and/or a disability 

C 
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4.4 Class teachers 

 

Each class teacher is responsible for: 

 

 The progress and development of every pupil in their class 

 

 Working closely with any teaching assistants or specialist staff to plan and assess the impact of support and 
interventions and how they can be linked to classroom teaching  

 

 Working with the SENCO to review each pupil’s progress and development and decide on any changes to 
provision  

 

 Ensuring they follow this SEN policy 

 

 

C 
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5.1 The kinds of SEN that are provided for  

 

Our school currently provides additional and/or different provision for a range of needs, including:  

 

 Communication and interaction (C&I), which includes children with Speech, Language and 
Communication Needs and children with Autism Spectrum Disorder; 

 

 Cognition and learning (C&L) – Learning Difficulties (LD) including moderate learning 
difficulties (MLD), severe learning difficulties (SLD) and Profound and Multiple Learning Difficulties 
(PMLD) across all areas of learning. 

 

 Cognition and learning (C&L) - Specific Learning Difficulties (SpLD) which affect only one (or 
more) specific aspects of learning such as dyslexia, dyscalculia and dyspraxia.  
 

 Social, emotional and mental health difficulties (SEMH), for example, Attention Deficit 
Hyperactivity Disorder (ADHD) 

 

 Sensory and/or physical needs (SN or PN), for example, visual impairments, hearing impairments, 
processing difficulties, epilepsy               

                  C 
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5.2 Identifying pupils with SEN and assessing their needs  

We will assess each pupil’s current skills and levels of attainment on entry using both formative and summative means. Class 

teachers will make regular assessments of progress for all pupils and identify those whose progress: 

• Is significantly slower than that of their peers starting from the same baseline 

• Fails to match or better the child’s previous rate of progress 

• Fails to close the attainment gap between the child and their peers 

• Widens the attainment gap  

 

This may include progress in areas other than attainment, for example, social needs.  

 

Slow progress and low attainment will not automatically mean a pupil is recorded as having SEN. Teachers 

will use the SEN Information Form (p10 of OCC Guidance) to record concerns, observations, family and child views and 

information about the additional support the child has already received. They will use the Initial Screening Sheet (p11) to 

identify areas in which the child may need additional support. Teachers will then use the more detailed SEN descriptors 

(p12) indicated by the Initial Screening Sheet to clarify the areas in which the child is having difficulty. 

C 
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5.3 Consulting and involving pupils and parents  

We have an open door policy and parents are welcome to contact the class teacher and/or SENCO at any point 

to discuss concerns they have about their child’s progress. These early discussions help us identify whether their 

child may need special educational provision that is different to their peers.  

These conversations will make sure that: 

 Everyone (child, parent, teacher and SENCO) develops a good understanding of the pupil’s areas of 
strength and difficulty 
 

 We take into account the parents’ concerns 
 

 Everyone understands the agreed outcomes sought for the child 
 

 Everyone is clear on what the next steps are 
 

Notes of these early discussions will be added to the pupil’s record and shared with their parents.  

We will formally notify parents when it is decided that a pupil will receive targeted support. In some 

circumstances a child may only have a One Page Profile that describes how they learns best or how they manage 

emotionally in school, e.g. sitting at the front, having instructions explained one to one, organisational tools. 

C 
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5.4 Assessing and reviewing pupils' progress towards outcomes 

 

Teachers use formative and summative assessment to review all children’s progress. Children are formally 
assessed using standardised tests each term. The impact of targeted support is assessed approximately every 10 
weeks depending on the support. Teachers use formative assessment continually as they teach and give feedback. 
EYFS are assessed at the end of Reception using the Early Learning Goals (ELG). Where a child’s progress in 
EYFS appears to be a cause for concern, the teacher should follow the graduated approach as described in the 
OCC Guidance for SEN Support EYFS. 

 

When assessing children with targeted or personalised support we follow the graduated approach and the four-
part cycle of assess, plan, do, review as shown on p5. This is a continual cycle until it is believed the child has 
made good progress and no longer needs targeted or personalised support. 

 

Assess 

The class or subject teacher will work with the SENCO to carry out a clear analysis of the pupil’s needs. This will 
draw on: 

 The views and experience of parents 

 The pupil’s own views 

 The teacher’s assessment and experience of the pupil 

 Their previous progress and attainment and behaviour  

 Other teachers’ assessments, where relevant 

 The individual’s development in comparison to their peers and national data    
 Advice from external support services, if relevant. C 
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Some children may need to be assessed in more detail in order to unpick the precise nature of their barrier to 
learning. At Phil & Jim, we employ the Special Needs Advisory Support Teacher (SNAST) to explore these 
potential barriers. The SNAST is able to complete more detailed assessments which could contribute towards 
more personalised support or additional funding. These assessments could include, but are not limited to: 

 

 British Vocabulary Scales (BVP) 

 Ravens Matrices and Crichton Vocabulary Scale 

 Phonological Assessment Battery (PhAB) 

 Informal Assessment of Auditory/ Short Term Memory 

 Informal Assessment of Working Memory 

 Neale Analysis of Reading Ability (NARA) 
 Sandwell Early Numeracy Test KS2-3 

 

The SNAST may be asked to repeat tests in order to assess progress. 

 

Plan 

If children are not making expected progress, we refer to our Provision Map to ensure a strong Universal Offer. 
Alongside the SENCo, the class teacher ensures the child has access to robust high-quality teaching. Families and 
the child themselves will also be involved in this discussion. Where other professionals are involved, they will be 
asked to contribute their thoughts.  This initial step in the graduated approach will agree targets for the child and 
clear indicators of impact (e.g. daily reading will result in moving one bookband in 6 weeks). This targeted 

C 
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support could be part of High Quality Teaching or part of a targeted Pupil Profile (SEN Support) or a 
personalised Education, Health and Care Plan (EHCP).  

 

Do 

Put provision in place. The class teacher remains responsible for working with the child on a daily basis and 
assessing the impact of the Targeted or Personalised Support. Teachers, with support from the SENCo, are 
responsible for ensuring: 

 The child has access to high quality teaching in every lesson 

 Implementing reasonable adjustments to support the child’s learning 

 Implementing any interventions and monitoring their impact 
 Formally and informally monitoring progress 

 Regular communication with the child, their family, the staff and SENCo. 

 

Review 

Measure the impact of the Targeted  or Personalised Support using family, child and teacher views and formative 
and summative assessments. Collectively agree next steps. 

 

Pupil Profiles are reviewed at the end of each term in a collaborative meeting with the family. The child is also 
asked to share their thoughts.  

C 
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5.5 Supporting pupils moving between phases and preparing for adulthood 

New to school: 

 Reception teachers complete home visits 

 Children beginning Reception have a staggered transition 

 Any child with additional needs is discussed with the SENCO and initial contact established between 
school and the family 

 Liaison between Nursery setting and Phil & Jim’s if appropriate 

 

All new parents are invited to attend a tour of the school prior to applying for a place and can raise any concerns 
or arrange an appointment with the SENCO.  

Transition to Secondary Setting: 

 Opportunities for the family to meet staff at the new setting are provided through visits to the new 
school and the SENCO from the new setting visiting Phil & Jim’s if necessary. 

 Parents are supported during Year 5 at the Annual Review for EHCPs or Pupil Profile meetings. This 
involves discussing the transition to Year 7 and the options available. If needed, the SENCO can 
accompany families to potential settings. 

 The SENCOs from both settings liaise. 
 The children with SEN in Year 6 begin to rehearse the skills they will need in Year 7, such as reading 

timetables, being independent and organisational skills. 

We share information with the school, college, or other setting the pupil is moving to. We will 

agree with parents and pupils which information will be shared as part of this.                            C 



The Graduated Approach at SS Philip and James Primary School 
How we support children with Special Educational Needs or Disabilities (SEND) 

 

5.6 Our approach to teaching pupils with SEN 

We follow the graduated approach of assess, plan, do and review. 

Teachers are responsible and accountable for the progress and development of all the pupils in 

their class. High quality first teaching is our first step in responding to pupils who have SEN. This will be 

differentiated for individual pupils.  

We also provide the following interventions where appropriate:  

 Toe by Toe 

 Plus 1 Maths 

 Power of 2 Maths 

 Pre-teaching Maths 

 Rapid Readers 

 Daily reading 

 Handwriting 

 RWI Phonics 
 Colourful Semantics 

 Zones of Regulation 

 Spelling 

C 
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5.7 Adaptations to the curriculum and learning environment  

 

We make the following adaptations to ensure all pupils’ needs are met: 

 

 Differentiating our curriculum to ensure all pupils are able to access it, for example, by grouping, 1:1 work, 

teaching style, content of the lesson, personalised, live feedback, flexible use of additional adults to 

simultaneously support and improve independent learning, pre-teaching potential barriers to learning. 

 

 Adapting our resources and staffing  

 

 Using recommended aids, such as visual timetables, larger font, Makaton, manipulatives available for 

Maths (number lines, cubes, etc.), word cards, dictionaries, number displays, etc.  

 

 Differentiating our teaching, for example, giving longer processing times, pre-teaching of key vocabulary, 

reading instructions aloud, etc.  

Our Accessibility Policy can be found here: 

https://philandjim.org.uk/wpcontent/uploads/2021/03/Accessibility-Policy-and-Plan-September-

2020.pdf                                                                                                                                                                               C

https://philandjim.org.uk/wpcontent/uploads/2021/03/Accessibility-Policy-and-Plan-September-2020.pdf
https://philandjim.org.uk/wpcontent/uploads/2021/03/Accessibility-Policy-and-Plan-September-2020.pdf
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5.8 Additional support for learning  

Our Support Staff are trained to deliver interventions such as Toe by Toe and Power of 2. 

Support Staff will support pupils on a 1:1 basis when delivering a specific intervention (e.g. spelling) or enabling them to access the 

curriculum alongside their peers. The final expectation is always for the children to feel confident working independently and 

achieving expected progress.  

Support Staff will support pupils in small groups when delivering a specific intervention (e.g. RWI Phonics) or within class 

supporting Quality First Teaching. 

Support Staff will provide a combination of 1:1, hover, and whole class support for children with SEN. 

We work with the following agencies to provide support for pupils with SEN: 

 Specialist Teacher Service 

 Oxfordshire School Inclusion Team (OXSIT) 

 Speech and Language Therapist 

 Communication and Interaction Specialist teacher 

 Occupational Therapist 

 Physiotherapist 

 Social Services 

 School Nurse 

 Child and Adolescent Mental Health Service (CAMHS) C 
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5.9 Expertise and training of staff  

Our SENCO has 22 years’ experience as a teacher and has completed the SENCO Award, Advanced SENCO Award and 

SENCO as Leaders Award which resulted in a Masters. She has over 5 years’ experience as a SENCO. Our SENCO is non-

classroom based. 

We have a team of Support Staff including members of staff who have been specifically trained to deliver SEN provision. 

In the last academic year, designated staff have been trained to deliver: 

 Speech & Language Interventions by our Speech & Language Therapist 

 Spelling intervention by our SNAST 

 Zones of Regulation by the C&I teacher 

 Independent Learning Strategies by a Specialist Teacher 

 Toe by Toe  

 Power of 2 and Plus 1 

 

The Governor with specific responsibility for SEND has completed the SEND Governor Training. 

   

C 
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5.10 Securing equipment and facilities  

 

The school has access to the following to support pupils with SEN: 
 

 Specialist Teacher Service 

 Oxfordshire School Inclusion Team (OXSIT) 

 Speech and Language Therapy 

 Communication and Interaction Specialist teacher 

 Occupational Therapist 

 School Nurse 

 Child and Adolescent Mental Health Service (CAMHS) 

 

C 
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5.11 Evaluating the effectiveness of SEN provision  

 

We evaluate the effectiveness of provision for pupils with SEN by: 

 

 Reviewing pupils’ individual progress towards their targets each half term 

 

 Reviewing the impact of interventions every half term 

 

 Using pupil voice and parent voice 

 

 Monitoring by the SENCO (e.g. classroom observations) 

 

 Holding 3 meetings a year to review Pupil Profiles 

 

 Holding an additional Annual Review for pupils with EHC plans  
 

 

C 
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5.12 Enabling pupils with SEN to engage in activities available to those in the  

school who do not have SEN 
 

 

 We endeavour to ensure all of our extra-curricular activities and school visits are available to all our pupils. 

 We ensure we have completed appropriate risk assessments prior to activities. 

 All pupils are encouraged to go on our residential trips 

 All pupils are encouraged to take part in sports day, school plays, special workshops, etc. 

 No pupil is ever excluded from taking part in these activities because of their SEN or disability 

 We use Support Staff to enable children to participate 

 Our Accessibility Policy can be found here: https://philandjim.org.uk/wp-

content/uploads/2021/03/Accessibility-Policy-and-Plan-September-2020.pdf                                                                                                                                                                               

 

C 
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5.13 Support for improving emotional and social development 

 

We provide support for pupils to improve their emotional and social development in the following ways: 

 

 Pupils with SEN are encouraged to engage with all clubs and groups, e.g. school council 

 

 There are planned interventions for children with SEN to enhance their social development.  

 

 We have a zero tolerance approach to bullying (our Anti-Bullying Policy can be found here: 

https://philandjim.org.uk/wp-content/uploads/2021/03/Anti-Bullying-Policy-January-2021-2.pdf ) 
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5.14 Working with other agencies  

We have access to and knowledge of a range of services that can support children with SEN and their families. 

These include: Specialist Teachers, OXSIT, Paediatricians, Speech and Language Therapy, Occupational 

Therapist, Social Services, School Nurses, Child and Adolescent Mental Health Service (CAMHS), Oxford County 

Council (OCC). 

5.15 Complaints about SEN provision  

Complaints about SEN provision in our school should be made to the teacher in the first instance and then the 
SENCO.  

Our school Complaints Policy can be found here: https://philandjim.org.uk/wp-
content/uploads/2021/05/Complaints-Policy-SEPT-2020-2021.pdf  

 

The parents of pupils with disabilities have the right to make disability discrimination claims to the first-tier 

SEND tribunal if they believe that our school has discriminated against their children. They can make a claim 

about alleged discrimination regarding: 

• Exclusions 

• Provision of education and associated services 

• Making reasonable adjustments, including the provision of auxiliary aids and services  

C 
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5.16 Contact details of support services for parents of pupils with SEN 

 

We are always available to support you with any concerns. 

Oxfordshire County Council provide a range of additional service to support you which can be found here: 

https://www.oxfordshire.gov.uk/residents/children-education-and-families/education-and-learning/special-

educational-needs-and-disability-local-offer  

5.17 Contact details for raising concerns 

 

SENCO email: senco@ss-philip-and-james.oxon.sch.uk  

School email: office.3835@ss-philip-and-james.oxon.sch.uk  

School telephone number: +44 (0) 1865 311 064 

5.18 The local authority local offer 

Oxfordshire’s local offer can be found here: https://www.oxfordshire.gov.uk/residents/children-education-and-

families/education-and-learning/special-educational-needs-and-disability-local-offer  

C 
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6. Monitoring arrangements 

This policy and information report will be reviewed by the SENCo every year.  

It will also be updated if any changes to the information are made during the year.  

It will be approved by the governing board.  

 

7. Links with other policies and documents 

This policy links to our policies on:  

 Accessibility 

 Behaviour 

 Equality and Diversity  

 Supporting Pupils with Medical Needs 

 Anti-bullying 

 Teaching and Learning 

These policies can be found here: https://philandjim.org.uk/school-info/school-policies/  

 

C 

 

https://philandjim.org.uk/school-info/school-policies/
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WHOLE SCHOOL PROVISION MAP 
2022-23 

Whole School Provision Map: This document is based on Oxfordshire Guidance for Special Educational Needs (SEN) Support (Sept. 2020) and the Special Educational Needs 
and Disability Code of Practice (2015). Through this Whole School Provision Map, we have outlined the range of support children in our school may require during the 

school year. It is categorised into ‘Universal’ (all), ‘Targeted’ (some) and ‘Specialist’ (few). This Provision Map is not exhaustive and is subject to change based on need. The 
support provided is subject to budgetary constraints. 

C 
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WHOLE SCHOOL GRADUATED RESPONSE 
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THE PROCESS (p10 of Oxfordshire Guidance) 
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Immediate strategies that can be put in place to support children with SEN. Teachers should then complete the descriptors and ensure the Universal 

Offer described below is in place for the area of need(s).  

SEN Can find it difficult to: It can help to: 

Speech, Language & 
Communication Needs (SLCN) 

• Communicate with others 
• Understand what is said to them 
• Form words and construct sentences 

• Explain words that are ambiguous 
• Enable pupils to see what you say 
• Offer scaffolding e.g., sentence starters  

Specific Learning Difficulties 
such as Dyslexia 

(SpLD) 

• Hear and analyse the sounds within words 
• Recall verbal instructions 
• Process verbal information 

• Prepare pupils for reading out loud 
• Display key subject vocabulary and refer to it 
• Limit copying from the board 

Autistic Spectrum Disorders 
(ASD) 

• Engage with others and make friends 
• Engage in imaginative play & activities 
• Understand jokes, sarcasm and body language 

• Build tools for routine such as timetables, signals for 
change 

• Use noise reduction techniques such as visual 
volume systems 

• Take care with pupil grouping 

Social, Emotional and Mental 
Health 
(SEMH) 

• Overcome issues of trust with peers and adults 
• Manage high levels of anxiety effectively 
• Function in group situations 

• Plan well-paced tightly focused lessons 
• Use a seating plan 
• Ensure behaviour policies are transparent, firm and 

fair 

Moderate Learning Difficulties 
(MLD) 

• Mix with their regular peer group 
• Acquire basic skills in reading, writing and maths 
• Apply their learning to new situations 

• Keep written tasks short and structured 
• Keep instructions clear and simple 
• Provide a multi-sensory approach to learning 
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COMMUNICATION AND INTERACTION NEEDS (C&I) 

Children, including those with autism, may have differences in expressing themselves, understanding language and interacting with others and the world around them. 

Children and young people with Speech, Language and Communication Needs (SLCN) cover the whole ability range. They find it more difficult to communicate with others. 

They may have difficulties with fluency, forming sounds, words or sentences (expressive language) that impacts upon their ability to produce spoken or written language, 

understanding spoken language that they hear or read (receptive language), understanding, using and/or remembering words that they want to use. 

UNIVERSAL (Quality First Teaching) TARGETED (Reasonable Adjustments/SEN Support) PERSONALISED (SEN Support/EHCP) 
• ‘Think ahead’ about the planned learning each week and 
how the child will be supported to access it. 
• Differentiation, scaffolding and prompting as needed. 
• Plan learning activities that the child can complete 
independently. 
• Break learning down into manageable chunks. 
• Check that child understands earlier concepts that 
underpin what is being taught. 
• Build in opportunities to re-visit key learning ‘little-and-
often’, keeping learning and reinforcement sessions relaxed, 
fun and purposeful. 
• Multi-sensory resources supplied to support learning 
when needed. 
• Use questioning to promote deeper levels of thinking, 
e.g.,, ask them to think through how to approach tasks and 
provide only as much support as is needed. 
• Teach routine tasks where the content can change as new 
learning is introduced but the nature of the task remains 
the same. 
• Make the day as predictable as possible by using visual 
timetables, etc. to reduce anxiety. 
• Keep expectations clear and consistent. 
• Individualised key word lists as needed. 
• Adaptations to the physical environment to help with 
access to learning, e.g.,, labelling and location of resources, 
easy access to learning aids (word cards, task lists, writing 
frames, visual prompts). 

• Modify the environment to help with any sensory issues, 
e.g., acoustic boards and ear defenders, avoid glare and 
harsh lighting, provide a quiet area for the child/ young 
person to withdraw when needed (e.g., workstation). 
• Encourage the child to sit where they can best see and 
hear the adult in whole class and group activities. Consider a 
place near to the door if they are likely to need to take time 
out. 
• Establish and maintain routines using a personal visual 
timetable. Photos and symbols can be used to support 
understanding. 
• Use ‘now/next’ boards and visual prompts when there is 
to be a change of activity to lower anxiety levels around 
change. 
• If needed, give clear visual prompts when there is to be a 
change of activity supported by a verbal countdown such as 
a ‘two minute/one minute warning’. 
• Use the child’s name to focus attention individually before 
giving whole or small group instructions. 
• Help the child to engage in a predictable sequence of 
activities and organise their work, e.g., by using task sheets. 
• Break bigger tasks into a series of small tasks; write tasks 
on a mini-whiteboard for the learner to tick off when 
complete. 
• Where producing written work is slow or difficult consider 
alternatives: mind mapping, using ICT, peer support, verbal 
feedback. 

Specialist SEN Support/EHCP (as appropriate): 
•As detailed by a child’s EHCP or Specialist Teacher. 
•Risk Assessment 
•Inclusion Support Plan (ISP) 
•Advice from Communication & Interaction Team 
•Advice from Speech and Language Therapist 
 
 
Specialist Interventions (as appropriate): 
•Word Aware 
•PORIC 
•Bringing Words to Life: Robust Vocabulary Instruction 
•Spirals 
•Talkabout (Alex Kelly) 
•Oxfordshire Reading Comprehension guidance also has 
activities to support language comprehension: 
https://www2.oxfordshire.gov.uk/cms/sites/default/files/fo
lders/documents/childreneducationandfamilies/educationa
ndlearning/specialeducationalneeds/SEND/reading_compre
hension.pdf  
•SEAL 
https://webarchive.nationalarchives.gov.uk/201108121012
1/http://nsonline.org.uk/node/87009  
•Lego Therapy 
•Gross and fine motor gyms 
•Timetabled 1:1 support from TA or teacher 
•Referral to specialist services 

https://www2.oxfordshire.gov.uk/cms/sites/default/files/folders/documents/childreneducationandfamilies/educationandlearning/specialeducationalneeds/SEND/reading_comprehension.pdf
https://www2.oxfordshire.gov.uk/cms/sites/default/files/folders/documents/childreneducationandfamilies/educationandlearning/specialeducationalneeds/SEND/reading_comprehension.pdf
https://www2.oxfordshire.gov.uk/cms/sites/default/files/folders/documents/childreneducationandfamilies/educationandlearning/specialeducationalneeds/SEND/reading_comprehension.pdf
https://www2.oxfordshire.gov.uk/cms/sites/default/files/folders/documents/childreneducationandfamilies/educationandlearning/specialeducationalneeds/SEND/reading_comprehension.pdf
https://webarchive.nationalarchives.gov.uk/2011081210121/http:/nsonline.org.uk/node/87009
https://webarchive.nationalarchives.gov.uk/2011081210121/http:/nsonline.org.uk/node/87009
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• Ensure the learning environment is well organised and 
consistently used, e.g.,, pictorial labels on storage, scissors 
kept in the same place. 
• Use of ICT when appropriate/possible. 
• Individual or small group work to pre-learn, reinforce or 
work on specific targets. 
• Language of the Zones of Regulation to help the child 
communicate. 
• Display class rules with picture prompts and be consistent 
and transparent about how these are applied. 
• Discuss and agree, with parent and child, ways to ensure 
social inclusion within the peer group. 
• Risk assessments relating to any health and safety issues. 
• Consider the adult support that may be required for 
accessing the curriculum and how this can be tailored to be 
age appropriate, to maximise independence and not to 
interfere with opportunities to learn collaboratively with 
peers. 
• Consider where the child will sit for activities to maximise 
learning. 
• Use good peer role models. 
• Consider reasonable expectations in relation to the 
specific needs of the child, e.g.,, the time that may be taken 
to complete a task, to move around the school and/or for 
breaks to regulate anxiety or sensory overload. 
• Consider any support that is needed at break times to 
help the child to be part of a small group and/or to follow 
their own interests; encourage the young person to use 
these to create their own social opportunities, e.g.,, a 
Games Club. 
• Assess the support the child may need to access national 
assessments and make it their normal way of working. 
• Plan carefully for successful transitions between year 
groups and key stages. 
 

• Use timers (if appropriate) to tell the child how long to 
stay on a task. 
• Use individual and small group activities (pre-teach) to 
prepare the child for the learning that will take place in a 
later whole class activity and to reinforce concepts. 
• Use individual, pair and small group activities to teach 
language skills and social skills. 
• Modify the language that adults use; address the child by 
name, reduce, slow down, give take-up time, use non-literal 
language with care. Recognise the difficulties that young 
people with C&I needs may have with inference and 
explicitly teach them to recognise and analyse this. 
• Use the child’s areas of special interest to provide 
motivational learning opportunities. 
• Use Social Stories (written or oral) to prepare child when 
needed. 
• For younger children create structured opportunities for 
them to engage in communication skills, such as offering or 
asking another child for some fruit at snack time. 
• Help the child to recognise his/her own needs and those 
of others. 
• Only make social demands that the child has the ability to 
cope with – work towards involvement with a bigger group 
over time. 
• Make reasonable adjustments by applying the school 
behaviour policy flexibly, for example, recognising that 
resisting eye contact does not reflect insubordination. 
• Explore alternatives to traditional written formats such as 
mind mapping, talking to PowerPoint presentations, typing 
up work. 
• Use ICT as needed/possible to support personalised 
learning. 
 

 
Specialist Adaptations (as appropriate): 
•Blackout tent 
•Ear defenders 
•Now/Next Board 
•Individual visual timetable 
•Laptop 
•Gross and/or fine motor gyms 
•Movement breaks  
•Visuals to support learning 
•Zones of Regulation 
•Fidgit/fiddle toys 
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Interventions: 
• NASEN’s SEND Gateway has evaluations of intervention resources for children / young people with SEND. https://www.sendgateway.org.uk/ 
 

Specialist Support Agencies/Local Offer: 
Use Autism Education Trust’s Sensory Environment Checklist and Sensory Assessment Checklist to formulate an action plan: http://www.aettraininghubs.org.uk/wp-
content/uploads/2012/05/37.1-Sensory-audit-tool-for-environments.pdf  http://www.aettraininghubs.org.uk/wp-content/uploads/2012/05/37.2-Sensory-assessment-checklist.pdf  
The Oxfordshire Children’s Occupational Health website has useful sensory strategies https://www.oxfordhealth.nhs.uk/childrens-occupational-therapy/resources/  
SENSS Communication and Interaction Service for consultation about children with C&I as a primary need. http://schools.oxfordshire.gov.uk/cms/node/80 
Information about referrals can be found on the local offer at: https://www.oxfordshire.gov.uk/business/information-providers/childrens-services-providers/sen-support-
providers/communication-and-interaction#paragraph-3258  
No referrals are needed for Universal support, but for Targeted and Specialist support referrals are accepted from schools after a pre-referral conversation with their Advisory Teachers. 
C&I staff work closely with the Speech and Language Therapy Service to ensure that children receive appropriate support. 
Information for schools: http://www.oxfordshire.gov.uk/sites/default/files/file/special-educational-needs/schoolsleaflet.pdf  
Information for parents: https://www.oxfordshire.gov.uk/sites/default/files/file/special-educational-needs/parentleaflet.pdf  
The Integrated Therapies team (Physiotherapy, Occupational therapy, Speech and Language Therapy) Go to for information and speech and language referral. 
https://www.oxfordhealth.nhs.uk/service_description/oxfordshire-childrens-therapy/  
The Oxfordshire Children’s Occupational Health website has useful sensory strategies https://www.oxfordhealth.nhs.uk/childrens-occupational-therapy/resources/  
CAMHS consultation helpline https://www.oxfordhealth.nhs.uk/camhs/oxon/service/community/  
The SEN Augmentative and Alternative Communication (SENICTAAC) team http://schools.oxfordshire.gov.uk/cms/node/176 
The Educational Psychology Service http://schools.oxfordshire.gov.uk/cms/content/educational-psychology-service  

  

https://www.sendgateway.org.uk/
http://www.aettraininghubs.org.uk/wp-content/uploads/2012/05/37.1-Sensory-audit-tool-for-environments.pdf
http://www.aettraininghubs.org.uk/wp-content/uploads/2012/05/37.1-Sensory-audit-tool-for-environments.pdf
http://www.aettraininghubs.org.uk/wp-content/uploads/2012/05/37.2-Sensory-assessment-checklist.pdf
https://www.oxfordhealth.nhs.uk/childrens-occupational-therapy/resources/
http://schools.oxfordshire.gov.uk/cms/node/80
https://www.oxfordshire.gov.uk/business/information-providers/childrens-services-providers/sen-support-providers/communication-and-interaction#paragraph-3258
https://www.oxfordshire.gov.uk/business/information-providers/childrens-services-providers/sen-support-providers/communication-and-interaction#paragraph-3258
http://www.oxfordshire.gov.uk/sites/default/files/file/special-educational-needs/schoolsleaflet.pdf
https://www.oxfordshire.gov.uk/sites/default/files/file/special-educational-needs/parentleaflet.pdf
https://www.oxfordhealth.nhs.uk/service_description/oxfordshire-childrens-therapy/
https://www.oxfordhealth.nhs.uk/childrens-occupational-therapy/resources/
https://www.oxfordhealth.nhs.uk/camhs/oxon/service/community/
http://schools/
http://schools.oxfordshire.gov.uk/cms/content/educational-psychology-service
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COGNITION AND LEARNING (C&L) 

Support for learning difficulties may be required when children and young people learn at a slower pace than their peers, even with appropriate differentiation. Learning 

difficulties cover a wide range of needs, including moderate learning difficulties (MLD), severe learning difficulties (SLD) through to profound and multiple learning 

difficulties (PMLD), where children are likely to have severe and complex learning difficulties as well as a physical disability or sensory impairment. Specific Learning 

Difficulties (SpLD) ‘Specific learning difficulties (SpLD), affect one or more specific aspects of learning. This encompasses a range of conditions such as dyslexia, dyscalculia 

and dyspraxia.’ (6.31 SEND Code of Practice 2015 p98). 

 

UNIVERSAL (Quality First Teaching) TARGETED (Reasonable Adjustments/SEN Support) PERSONALISED (SEN Support/EHCP) 
• Establish and maintain routines backed up by visual cues, 
e.g., a visual timetable, class rules displayed with picture 
prompts. 
• Ensure the introduction of all new concepts is well-
supported with practical and active tasks. 
• Regular feedback on how they are progressing.  
• Scaffolded support in pairs or small groups 
• Adult guidance to try out learning with collaborative 
support before having a go on their own 
• Clear guidance to support organisational skills 
• Teacher awareness of the readability of texts and how to 
support access. 
• Careful planning of the use of TAs to guard against over 
dependence. 
• All children have regular teaching by a teacher in a small 
group rather than always being taught by TAs. 
• Focused, regular and consistent intervention to support 
the development of skills. 
• Use models, images and multi-sensory resources to 
promote understanding, e.g., plastic letters, word mats, 
number lines, Dienes blocks. 
• Provide opportunities to develop pupils’ speaking and 
listening skills and wider understanding of language. 
• Use a balanced and engaging approach to developing 
reading, which integrates both decoding and 

• Sit the child where they can focus on the adult in whole 
class and group activities (this is a flexible position as each 
child is different). 
• When appropriate, have personalised word banks and 
phonic sheets on the child ’s table. 
• Have writing supports available on the child’s table (not 
just on the wall): phonics and word mats, word banks, 
personal dictionaries and common spellings. 
• Use a range of auditory, visual and kinaesthetic 
approaches to learning; revisit the same learning in 
different ways, e.g., letters on paper, in big letters in the air, 
in a sand tray, with verbal prompts for shaping. 
• Give support for remembering and organising – keep 
routines the same, use pictorial cues and objects of 
reference. Individualised key word lists. 
• Use individual, pair and small group activities (pre-teach) 
to prepare the child for the learning that will take place in a 
later whole class activity and to reinforce concepts already 
covered. 
• Appropriate individual or small group intervention 
programmes to target specific learning.  
• Interventions are timely, evidence-based and carefully 
planned. They include explicit and systematic instruction.  
• Pupils are supported to understand how interventions are 
connected to whole class instruction (generalise into 
classroom).  

Specialist SEN Support/EHCP (as appropriate): 
As detailed by a child’s EHCP or Specialist Teacher. 
 
Specialist Interventions (as appropriate): 
Maths: 
•Precision Teaching (probe sheet generator: 
http://www.johnandgwyn.co.uk/literacy.html )  
•Plus 1  
•Power of 2  
•https://www.foundationyears.org.uk/wp-
content/uploads/2011/10/Numbers_and_Patterns.pdf  
• GAP maths Wave 3 Maths Programme (small group 3+ 
times a week) 
https://www.stem.org.uk/elibrary/resource/29225  
English: 
•Clicker 7 software (writing including sequencing) 
•Oxfordshire Reading Comprehension guidance has 
activities to support language comprehension: 
https://www2.oxfordshire.gov.uk/cms/sites/default/files/fo
lders/documents/childreneducationandfamilies/educationa
ndlearning/specialeducationalneeds/SEND/reading_compre
hension.pdf  
•Write from the Start - Teoderescu (handwriting, 1:1, 2-3 
times a week) 
•SEAL (language, social & emotional development, group at 
least once a week) 

http://www.johnandgwyn.co.uk/literacy.html
https://www.foundationyears.org.uk/wp-content/uploads/2011/10/Numbers_and_Patterns.pdf
https://www.foundationyears.org.uk/wp-content/uploads/2011/10/Numbers_and_Patterns.pdf
https://www.stem.org.uk/elibrary/resource/29225
https://www2.oxfordshire.gov.uk/cms/sites/default/files/folders/documents/childreneducationandfamilies/educationandlearning/specialeducationalneeds/SEND/reading_comprehension.pdf
https://www2.oxfordshire.gov.uk/cms/sites/default/files/folders/documents/childreneducationandfamilies/educationandlearning/specialeducationalneeds/SEND/reading_comprehension.pdf
https://www2.oxfordshire.gov.uk/cms/sites/default/files/folders/documents/childreneducationandfamilies/educationandlearning/specialeducationalneeds/SEND/reading_comprehension.pdf
https://www2.oxfordshire.gov.uk/cms/sites/default/files/folders/documents/childreneducationandfamilies/educationandlearning/specialeducationalneeds/SEND/reading_comprehension.pdf
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comprehension skills (Read Write Inc. (RWI) & whole class 
comprehension). 
• Effectively implement a systematic phonics programme 
(RWI). 
• Teach reading comprehension strategies through 
modelling and supported practice (whole class guided 
reading). 
• Teach pupils, through modelling and supported practice, 
to use strategies for planning and monitoring their writing 
composition. 
• Promote fluent written transcription skills by encouraging 
extensive and effective practice (whole school cursive) and 
explicitly teaching spelling. 
• Focus on process in writing tasks and the learning that is 
taking place rather than ‘final’ or ‘good’ versions. 
• Use high-quality information about pupils’ current 
capabilities to select the best next steps for teaching 
(Assessment for Learning (AfL) (formative) and NFER/SATs 
(summative)). 
• Use high-quality/well considered structured interventions 
to help pupils who are struggling with their literacy. 
• Support pupils to develop fluent reading capabilities 
through daily ready in school (as appropriate) and home. 
• Use the Maths mastery approach. Mastering maths means 
pupils acquiring a deep, long-term, secure and adaptable 
understanding of the subject. Use Concrete, Pictorial, 
Abstract (CPA) model to allow children to access the maths 
at the appropriate level.  
•Teach problem solving strategies, select problem-solving 
tasks for which pupils do not have ready-made solutions, 
and teach them to use and compare different approaches. 
•Design tasks to address pupil misconceptions. 
•Involve good peer role models, e.g., for language 
modelling. 

• Use ICT, where appropriate, to support personalised 
learning and reinforcement of whole class learning. 
• Use line trackers, bookmarks and coloured overlays to 
help child follow lines of print. 
• Scaffold writing tasks, e.g., break down planning into 
manageable chunks, use writing frames to provide 
structure. 
• Teach study skills including the use of mind or concept 
mapping. 
• Use methods such as ‘simultaneous oral spelling’ for 
learning spelling patterns, and mnemonics or picture cards 
for irregular spellings 
(http://bettertuition.co.uk/simultaneous-oral-spelling/ ) 
• Avoid extended copying from the board, use a different 
coloured dot at the start of each point or sentence where 
repeated reference to information on the board is required. 
• Reduce the quantity of tasks to allow for slower 
processing skills/fatigue. 
• Enable pupils to develop a network of mathematical 
knowledge: 
• Emphasise the many connections between mathematical 
facts, procedures, and concepts, 
• Ensure that pupils develop fluent recall of facts, 
• Teach pupils to understand procedures and to consciously 
choose between mathematical strategies. 
• Develop independence and motivation by developing 
pupils’ ability to independently plan, monitor and evaluate 
their thinking and learning. 
 

•Precision Teaching (probe sheet generator: 
http://www.johnandgwyn.co.uk/literacy.html) 
•Toe by Toe https://toe-by-toe.co.uk/    
•Dance Mat Typing 
https://www.bbc.co.uk/bitesize/topics/zf2f9j6/articles/z3c6
tfr  
•Tux Typing 
 
Specialist Adaptations (as appropriate): 
•Laptop for writing 
•Visuals alongside language 
•Task manager/checklist 
•Pre-teach key vocabulary 
•Personalised visual supports to communicate with adults 
e.g., ask for help. 
•Word banks 
•Movement breaks 
 

http://bettertuition.co.uk/simultaneous-oral-spelling/
http://www.johnandgwyn.co.uk/literacy.html
https://www.bbc.co.uk/bitesize/topics/zf2f9j6/articles/z3c6tfr
https://www.bbc.co.uk/bitesize/topics/zf2f9j6/articles/z3c6tfr
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Targeted Interventions: Oxfordshire Literacy Difficulties Policy and Advice to support planning 
https://www2.oxfordshire.gov.uk/cms/sites/default/files/folders/documents/childreneducationandfamilies/educationandlearning/specialeducationalneeds/SEND/LiteracyDifficultiesPoli
cyandAdvice.pdf  
• Use high-quality structured interventions to help pupils who are struggling with their literacy 
https://educationendowmentfoundation.org.uk/public/files/Publications/Literacy/KS1_Literacy_Guidance_2017.pdf  
•British Dyslexia Association https://www.bdadyslexia.org.uk/  

Specialist Support Agencies: 
•Oxfordshire School Inclusion Team (OXSIT) http://www.oxsit.org.uk/  The OXSIT team offer assessment and advice for children with literacy difficulties. 
• The Educational Psychology Service http://schools.oxfordshire.gov.uk/cms/content/educational-psychology-service  
• SENSS Down Syndrome and Complex Needs Service. http://schools.oxfordshire.gov.uk/cms/node/145  
• The SEN Augmentative and Alternative Communication (SENICTAAC) team http://schools.oxfordshire.gov.uk/cms/node/176  
• For primary age children with more complex needs Early Support information resources, available from the CDC website, provide useful and detailed information for professionals and 
parents. https://councilfordisabledchildren.org.uk/resources-and-help/i-work-education  

  

https://www2.oxfordshire.gov.uk/cms/sites/default/files/folders/documents/childreneducationandfamilies/educationandlearning/specialeducationalneeds/SEND/LiteracyDifficultiesPolicyandAdvice.pdf
https://www2.oxfordshire.gov.uk/cms/sites/default/files/folders/documents/childreneducationandfamilies/educationandlearning/specialeducationalneeds/SEND/LiteracyDifficultiesPolicyandAdvice.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Literacy/KS1_Literacy_Guidance_2017.pdf
https://www.bdadyslexia.org.uk/
http://www.oxsit.org.uk/
http://schools.oxfordshire.gov.uk/cms/content/educational-psychology-service
http://schools.oxfordshire.gov.uk/cms/node/145
http://schools.oxfordshire.gov.uk/cms/node/176
https://councilfordisabledchildren.org.uk/resources-and-help/i-work-education
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SOCIAL, EMOTIONAL AND MENTAL HEALTH NEEDS (SEMH) 

Children and young people who have difficulties with emotional and social development may find it hard to make and maintain appropriate and healthy relationships, 

regulate their emotions. Sometimes these difficulties will present in withdrawn behaviour, challenging, over-active or disruptive behaviour, being controlling. Young people 

can develop social, emotional and mental health needs for many reasons. Sometimes these are related to other learning needs, either as part of a condition or disorder, 

such as Attention Deficit Hyperactive Disorder (ADHD) or Attention Deficit Disorder (ADD), attachment disorder, Autism Spectrum Condition (ASC), a pervasive 

developmental disorder that impacts upon their mental health and social and emotional wellbeing, a medically unexplained condition, such as being reluctant to speak, 

sensory difficulties, a response to an unmet need, for example, a young person who has difficulty with communicating thoughts and ideas may find inappropriate ways to 

express him/herself, a response to factors outside of the learning environment, such as early life trauma. 

 

UNIVERSAL (Quality First Teaching) TARGETED (Reasonable Adjustments/SEN Support) PERSONALISED (SEN Support/EHCP) 
• Provide a key contact person who can develop a closer 
relationship with the child and link with parent/carers 
• Adults to model self-regulation strategies using the Zones 
of Regulation. 
• Promote social participation, positive behaviours, self-
esteem and a sense of belonging at school using Class Dojo. 
• Reinforce appropriate behaviours through praise, 
celebration and reward systems (Class Dojo).  
• Direct teaching of social and emotional skills, attitudes 
and values through Jigsaw (PSHE). 
• Consider where the child will sit for particular activities. 
• Support given at lunchtimes and playtimes as 
appropriate/possible to help the child to join in, perhaps as 
part of a small group or with a buddy. 
• Risk assessments relating to any health and safety issues. 
• Make it easy for the child to work within the classroom 
environment without fuss or frustration; accessible 
resources, consistent routines and expectations. 
• Consistent approach across all teaching staff - shared 
strategies and responses. 
• Ensure all adults use positive, enabling language. Use a 
fresh start principle to encourage a warm welcome to each 
new session every day. 

• Individual plan, e.g., Inclusion Support Plan, Individual 
Behaviour/Engagement Plan, or Pastoral Support Plan, that 
is tailored to support the young person’s specific needs will 
be developed if appropriate. 
• Use quiet areas to give the child calm down time. 
• If a child needs quieter time during the day, arrange a 
place where they can work in a different environment when 
needed. 
• Use a key person/people to listen and support the child 
with regular sessions for the young person to ‘check in’ with 
a trusted member of staff through the day / week to discuss 
what is working well and provide support for issues that 
occur. 
• Support the child to develop a sense of belonging in the 
school community through the use of Class Dojo, Jigsaw and 
responsibilities.  
• Ensure the child is able to sit where they can focus on the 
adult and on the task in hand, e.g., the back of the 
classroom. 
• Use lead in time to prepare the young person for changes 
of routine. 
• Use small group and whole class PSHE activities to develop 
self-esteem and confidence. 

Specialist SEN Support/EHCP (as appropriate): 
•As detailed by a child’s EHCP or Specialist Teacher. 
•Inclusion Support Plan 
•Pastoral Support Plan 
•Risk Assessment 
•Support from OXSIT 
•Support from CAMHS 
 
Specialist Interventions (as appropriate): 
•SEAL 
https://webarchive.nationalarchives.gov.uk/201108121011
21/http://nsonline.org.uk/node/87009  
•Talkabout 
•Spirals 
•Lego therapy 
•Pastoral support from Pastoral lead. 
 
 
Specialist Adaptations (as appropriate): 
•Task management board/checklist 
•Movement breaks 
•Fiddle/fidget toy 
•Key adult to support when needed 
•Pre-warn about transitions 

https://webarchive.nationalarchives.gov.uk/20110812101121/http:/nsonline.org.uk/node/87009
https://webarchive.nationalarchives.gov.uk/20110812101121/http:/nsonline.org.uk/node/87009
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• Support children during periods of transition and other 
key triggers times. 
• Actively support and monitor positive social interaction. 
• Fiddle toys as appropriate. 
 

• Plan opportunities for adult to model and child to use new 
strategies/ learning successfully in real contexts (e.g., 
applying the tools from Zones of Regulation). 
• Directly teach the young person to develop and use 
emotional literacy so that they can verbally communicate, 
understand and manage the feelings that they and others 
have (e.g., using Jigsaw, SEAL and Zones of Regulation). 

•Reduced timetable 
•Social Stories 

Targeted Interventions: 
Diminishing Difference SEMH Provision Map – list of external providers. https://sites.create-cdn.net/sitefiles/31/4/9/314937/OXSIT_Diminishing_Difference_2020-2021.pdf  
  

Specialist Support Agencies: 
• Various specialist teams supporting families and young people (sexually harmful behaviours /abuse / assessing safeguarding of families 
https://www.oxfordhealth.nhs.uk/camhs/oxon/service/  
• Oxfordshire Learner Engagement Team http://schools.oxfordshire.gov.uk/cms/content/learner-engagement-service  
• The Mulberry Bush Outreach service http://www.mulberrybush.org.uk/outreach/ 
• One-Eighty (180) http://one-eighty.org.uk/ 
• NASEN online training module: http://www.nasen.org.uk/newsviews/newsviews.free-online-elearning-module-for-semh.html  
• The Inclusion Development Programme has useful support and resources: www.idponline.org.uk  
• Early Support information resources, available from the CDC website, provide useful and detailed information for professionals and parents. 
https://councilfordisabledchildren.org.uk/our-work/whole-child/practice/early-support-integrated-and-person-centered-approach  
• Advanced skills training materials for mainstream teachers of learners with behavioural, emotional or social difficulties can be found at http://www.advanced-training.org.uk/  
• NASEN online training module: http://www.nasen.org.uk/newsviews/newsviews.free-online-elearning-module-for-semh.html  
• Realistic Positivity: understanding the additional needs of children placed for adoption, and supporting families when needs are unexpected is available from the National Children’s 
Bureau (CDC) https://www.NCB.org.uk/resources-publications/resources/realistic-positivity  

  

https://sites.create-cdn.net/sitefiles/31/4/9/314937/OXSIT_Diminishing_Difference_2020-2021.pdf
https://www.oxfordhealth.nhs.uk/camhs/oxon/service/
http://schools.oxfordshire.gov.uk/cms/content/learner-engagement-service
http://www.mulberrybush.org.uk/outreach/
http://one-eighty.org.uk/
http://www.nasen.org.uk/newsviews/newsviews.free-online-elearning-module-for-semh.html
http://www.idponline.org.uk/
https://councilfordisabledchildren.org.uk/our-work/whole-child/practice/early-support-integrated-and-person-centered-approach
http://www.advanced-training.org.uk/
http://www.nasen.org.uk/newsviews/newsviews.free-online-elearning-module-for-semh.html
https://www.ncb.org.uk/resources-publications/resources/realistic-positivity
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SENSORY AND PHYISCAL (S&P) 

These difficulties can be age related and may fluctuate over time. Many children and young people with vision impairment (VI), hearing impairment (HI) or a multi-sensory 

impairment (MSI) will require specialist support and/or equipment to access their learning, or habilitation support. 

 

UNIVERSAL (Quality First Teaching) TARGETED (Reasonable Adjustments/SEN 
Support) 

PERSONALISED (SEN Support/EHCP) 

Additional planning considerations for children/ 
young people with Hearing Impairment 
• Joint planning with a teacher of the deaf from SENSS 
HI team.  
• Use advice from a teacher of the deaf to inform 
outcome and provision planning e.g., pupil profile. 
• Consider where the child will sit for particular 
activities and how background noise will be managed. 
• Consider any adaptations to the learning 
environment that may be needed. 
• Risk assessments relating to any health and safety 
issues. 
• Any specialist equipment or resources, including 
Radio Aid Systems, Sound Field Systems, and/or ICT 
that may be needed for curriculum access. 
• Training and support needed for use and 
maintenance of equipment. 
• Access to individual or small group teaching to 
support learning where necessary. 
• Adult support, when needed, to access learning. 
• Reasonable expectations in relation to the specific 
needs of the child, e.g., the time that may be taken to 
complete a task. 
• Ensuring there is family focused, multi-agency 
working. 
• Consideration of any special arrangements available 
for statutory tests and public examinations for a child 

Additional provision to consider for children/young 
people with Hearing Impairment 
The physical environment: 
• Access to a quiet withdrawal area when needed. 
• Walls, ceilings and floors may need acoustic 
modifications. 
• Additional audiological equipment e.g., a radio aid 
system or sound field system may be required 
depending on hearing levels. 
• Support (usually by a TA) will be needed for 
management of all audiological equipment including a 
daily checking routine. 
• Ensure good lighting. 
• Discuss with the child where they can best see and 
hear the adult in whole class and group activities, as 
advised by the specialist support teacher. 
• Create a visually helpful environment; use 
classroom displays, word banks, individual key word 
lists, and picture resources to support learning. 
• Help children and young people develop awareness 
of the safety requirements in practical subjects like 
DT, science and PE. 
Teaching and learning 
• Use specialist materials and equipment including 
ICT to support personalised learning and 
reinforcement of previous learning. 
• Use a range of auditory, visual and kinaesthetic 
approaches to learning. 

Specialist SEN Support/EHCP (as appropriate): 
•As detailed by a child’s EHCP or Specialist Teacher. 
•Personalised timetable to support additional 
therapies. 
 
Specialist Interventions (as appropriate): 
•Interventions to support additional needs. 
•Occupational Therapist/Physiotherapist visits and 
subsequent rehearsal of strategies. 
•Dance Mat Typing/Tux Typing 
•Support from SENSS team 
 
Specialist Adaptations (as appropriate): 
•Laptop 
•Adult scribe 
•Pre-teaching 
•Movement breaks 
•Adaptive resources/equipment 
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with hearing impairment at the end of KS2 (advice 
available from SENSS HI team). 
 
Additional planning considerations for children/ 
young people with Visual Impairment 
• Support, when needed, to move around the 
classroom and school. 
• Support at lunchtimes and playtimes, when needed, 
to help the child to be as independent as possible and 
to join in with peers. 
• Adaptations to the physical environment to allow 
the child to move around safely and support access to 
learning. 
• Risk assessments relating to any health and safety 
issues. 
• Support for personal care (when needed), eating 
and drinking, dressing. 
• Adaptations to pictures, diagrams and text. 
• Specialist equipment or resources, including ICT. 
• Adult support, when needed, for accessing learning 
opportunities. 
• Seating position considered. 
• Planning ahead to differentiate the curriculum. 
• Allowing additional time to complete tasks. 
• Consideration of any special arrangements available 
for statutory tests and public examinations for a child 
with visual impairment at the end of KS2 (advice 
available from SENSS VI team). 

• Ensure that equipment is used effectively and 
consistently. 
• Use ICT to support personalised learning and 
reinforcement of whole class learning. 
• Use precise and clear instructions and reinforce 
these with visual cues and clues, e.g., by using the 
interactive whiteboard, a visual timetable. 
• Provide opportunities for clarification, repetition 
and rephrasing of language within meaningful 
contexts. 
• Pre-teaching to introduce new language and 
concepts prior to whole group teaching. 
• Use small group or one-to-one withdrawal activities 
to consolidate learning. 
• Give careful consideration to the make-up of groups 
working with the child with HI, to provide good 
language models. 
• Take opportunities to promote positive friendship 
links e.g., in your choice of talk partner or seating plan 
• Offer specific, short activities involving 
listening/turn taking in a quiet area; encourage the 
child to develop and maintain strategies for managing 
difficult listening situations. 
• Manage the pace of learning to allow additional 
time for completion of tasks and for auditory fatigue. 
Additional provision to consider for children/young 
people with Visual Impairment 
The physical environment: 
• Create a vision friendly environment: leave space 
between tables, keep the floor clear, keep resources 
tidy and organised with clear labels, use different 
textures and colours to aid navigation, put the child’s 
coat peg at the end of the line where it is easiest to 
find. 
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• Use contrast to make things more visible, e.g., a 
dark background with white lettering on a notice 
board. 
• Ensure that the whiteboard is clean and that you 
use a contrasting pen and well-spaced, clear writing. 
The child may need their own copy of information on 
the board. 
• Be aware of the impact of shadows, glare and 
reflected light. 
• Position the child where they can best see and hear 
the adult in whole class and group activities, as 
advised by the specialist support teacher. 
• Use low vision aids and specialist technology if 
prescribed. 
• Encourage the child to wear his/her spectacles if 
prescribed. 
Teaching and learning 
• Make sure that clear verbal instructions, 
descriptions and explanations accompany each 
learning activity. 
• Ensure that print is of an appropriate size, well-
spaced without visual clutter. Pictures should be clear 
and with good contrast. 
• Use the other senses to support learning, e.g., 
provide real objects to support understanding rather 
than pictures. 
• Provide a range of sensory experiences to support 
learning. 
• Allow additional time for completion of tasks to 
minimise visual fatigue. 
• Use pre-teaching before a whole class session to 
teach skills and allow time for reinforcement to follow 
up. 
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• Homework may be a problem for a child who suffers 
from visual fatigue by the end of the day; make 
reasonable adjustments. 
• The child may need modified and enlarged exam 
and test papers with additional time to complete 
them. 

Interventions/resources: Social and Community Services (Hearing Impairment Team) can assess the needs for additional equipment, e.g., vibrating alarm clocks. 
https://livewell.oxfordshire.gov.uk/Services/175/Hearing-Impairment-T  
https://councilfordisabledchildren.org.uk/our-work/whole-child/practice/early-support-integrated-and-person-centered-approach   
The Early Support Developmental Journal is designed for children in early years but may be useful to continue into Year 1 for children not meeting the EYFS expectations. 
https://webarchive.nationalarchives.gov.uk/20130402160742/https://www.education.gov.uk/publications/eOrderingDownload/ES50-Journal.pdf 
The RNIB www.rnib.org  
Oxfordshire Association for the Blind https://www.oxeyes.org.uk/  

Support Agencies:  
The SENSS Hearing Impairment (HI). Referral to this team is usually done through the hospital Paediatrics. http://schools.oxfordshire.gov.uk/cms/content/hearing-
impairment-hi-team  
Social and Community Services (Hearing Impairment Team) can give advice on independent living skills, and can assess the needs for additional equipment, e.g., 
vibrating alarm clocks. https://livewell.oxfordshire.gov.uk/Services/175/Hearing-Impairment-T  
It may also be helpful to involve the Speech and Language Therapy Service (Integrated Therapies team) 
https://www.oxfordhealth.nhs.uk/service_description/oxfordshire-childrens-therapy/  
It may also be appropriate to involve the Educational Psychology Service. http://schools.oxfordshire.gov.uk/cms/content/educational-psychology-service  
SENSS Visual Impairment Service http://schools.oxfordshire.gov.uk/cms/node/85  
The SEN Augmentative and Alternative Communication (SENICTAAC) team http://schools.oxfordshire.gov.uk/cms/node/176  
Oxfordshire Association for the Blind https://www.oxeyes.org.uk/  

  

https://livewell.oxfordshire.gov.uk/Services/175/Hearing-Impairment-T
https://councilfordisabledchildren.org.uk/our-work/whole-child/practice/early-support-integrated-and-person-centered-approach
https://webarchive.nationalarchives.gov.uk/20130402160742/https:/www.education.gov.uk/publications/eOrderingDownload/ES50-Journal.pdf
http://www.rnib.org/
https://www.oxeyes.org.uk/
http://schools.oxfordshire.gov.uk/cms/content/hearing-impairment-hi-team
http://schools.oxfordshire.gov.uk/cms/content/hearing-impairment-hi-team
https://livewell.oxfordshire.gov.uk/Services/175/Hearing-Impairment-T
https://www.oxfordhealth.nhs.uk/service_description/oxfordshire-childrens-therapy/
http://schools.oxfordshire.gov.uk/cms/content/educational-psychology-service
http://schools.oxfordshire.gov.uk/cms/node/85
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https://www.oxeyes.org.uk/
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PHYSICAL NEEDS (PD) 

Some children with physical difficulties will have had their needs identified at an early age and may already have received support e.g.,, Cerebral Palsy, Hypermobility, 

Developmental Coordination Disorder (DCD)/ Dyspraxia and will need ongoing support and interventions. For others, needs may not become apparent until the child is 

older and they impact on their learning. Many children with physical needs require on-going minor adaptations to the learning environment that would be considered as 

reasonable adjustments under the Equality Act 2010. For some this is the only support that is needed, they do not need additional SEN support. 

 

UNIVERSAL (Quality First Teaching) TARGETED (Reasonable Adjustments/SEN Support) PERSONALISED (SEN Support/EHCP) 
•Consider where the child will sit. 
•Risk assessments relating to any health 
and safety issues. 
• Remove clutter and obstacles in the 
learning environment. 
•Support, when needed, at lunchtimes and 
playtimes to help the child to manage as 
independently as possible and to join in 
with peers. 
•Adapt physical environment to allow the 
child safe passage and support access to 
learning. 
• Use visual prompts to support memory 
and independence: visual timetables, 
objects of reference, labels on storage. 
• Use models, images and multi-sensory 
resources to promote understanding, e.g., 
plastic letters, word mats, Numicon, 
Dienes blocks. 
•Support personal care, eating and 
drinking, dressing, going to the toilet when 
needed. 
•Provide space and privacy for any 
personal care needs and physiotherapy 
programmes. 
•Provide specialist equipment or 
resources, e.g., supportive seating, 

Mobility: 
•Use resources from Integrated Therapy Website and/or therapists. 
Provide opportunities to practise throughout the school day. 
https://www.oxfordhealth.nhs.uk/service_description/oxfordshire-
childrens-therapy/  
•Differentiated activities in PE and possibly one to one support to 
participate in activities safely and appropriately for their physical 
development (advice can be sought from physiotherapist) (Year 3 to 6) 
• May have to carry out individual Physiotherapy programme, which 
could be integrated into everyday activity with whole class e.g., Wake and 
Shake exercise or PE lesson. 
• Involve the child in alternative ways in physical activities e.g., being 
actively involved as a referee/assistant coach, running a small group 
activity. 
• Use models, images and multi-sensory resources to promote 
understanding, e.g., plastic letters, word mats, Numicon, Dienes blocks. 
Independence: 
• Give support to manage personal care activities unobtrusively, e.g., 
toileting and dressing, and aimed at building independence. 
• Give support to manage self-care activities to preserve the young 
person’s sense of dignity e.g., eating and drinking, changing for P.E., and 
aimed at building independence. 
• Put their coat peg on the end of the row for easy access. 
Accessing learning: 
• Give the child extra time when needed e.g., to process a task, start, 
speak and complete activities. 

Specialist SEN Support/EHCP (as 
appropriate): 
•As detailed by a child’s EHCP or Specialist 
Teacher. 
•Personalised timetable to support additional 
therapies. 
 
Specialist Interventions (as appropriate): 
•Interventions to support additional needs. 
•Occupational Therapist/Physiotherapist 
visits and subsequent rehearsal of strategies. 
•Dance Mat Typing/Tux Typing 
 
Specialist Adaptations (as appropriate): 
•Laptop 
•Adult scribe 
•Pre-teaching 
•Movement breaks 
•Adaptive resources/equipment 

https://www.oxfordhealth.nhs.uk/service_description/oxfordshire-childrens-therapy/
https://www.oxfordhealth.nhs.uk/service_description/oxfordshire-childrens-therapy/
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including ICT, that may be needed for 
curriculum access. 
•Provide practical resources for accessing 
learning e.g., magnetic letters and board, 
100 Square. 
•Support accessing the curriculum. 
•Seek advice from the Physiotherapy team 
about inclusive PE and differentiated 
physical activities. 
•Consider reasonable expectations in 
relation to the specific needs of the child, 
e.g., to remain in a particular position for a 
length of time, the time that may be taken 
to eat lunch, tiredness from wheelchair 
use. 
•Consider special requirements or exam 
concessions in relation to national tests 
and assessments. 
•Use the usual way of working in all exams 
e.g., use of computer reader, scribe, 
alternative classroom, sudden changes in 
circumstances. 
•All staff should be aware of the 
implications of the child’s physical needs 
and how to respond appropriately. 
•A positive culture of inclusion, where all 
children and young people are taught 
about diversity and equality. 
• Additional time for eating if needed, e.g., 
put at the head of the lunch queue, leave 
the classroom a few minutes early to get to 
the dining space. 
• Ensure that supervising lunch staff 
understand the dietary needs of pupils and 
support where required, e.g., where 

• Support to establish a hand preference, in conjunction with specialist 
staff (Year 1 and 2). 
• Reduce or reframe tasks to allow for slower processing and recording. 
• Seat the child where they are stable and body symmetrical and can see 
and hear the adult without unnecessary discomfort. Limbs should be at 
90° angles and feet flat on the floor. 
• Use buddies and work partners for co-production of written language. 
• Reduce unnecessary writing to conserve energy for learning in the task 
e.g., date, title and Learning Objective can be prepared. 
• Provide suitable ICT equipment, e.g., iPad or tablet, a personal laptop 
and timetable a daily keyboard skills session to develop the quickest 
typing speed in a way that is appropriate to the individual child (unlikely 
to be touch typing). Consider 2 Type, Tux Type, BBC Dance Mat Typing or 
similar free programmes. 
• Consider use of Clicker 7 software for supporting and recording of ideas. 
• Use of predictive text to cut down physical typing of whole or long 
words e.g., in Clicker 7 or from Google Docs in Windows. 
• Explore Ease of Access features of Windows to support recording on a 
laptop. 
• Usual way of working should always be used in exams. 
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chewing is a problem for a child needing 
high calorie intake. 
• Support may be needed for the child to 
access out of school/setting activities 
including clubs, sports and trips. For 
example, they may need a wheelchair to 
travel distances.  

Targeted Interventions: 
•If a child appears to have a physical difficulty that has not previously been identified, use activities on the Children’s Occupational Therapy website for at least 3 months 
before referring for an Occupational Therapy assessment. 
https://www.oxfordhealth.nhs.uk/childrens-occupational-therapy/  
Parents may also wish to consult their GP if a physical difficulty, such as dyspraxia, is suspected. 
The checklist from ABC Movement battery of tests may be useful for unpicking the specific difficulties a child/young person is having. Schools are best to purchase the 
checklist separately as the whole kit is very expensive. 
https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/ChildPerceptionandVisuomotorAbilities/MABC-
2/MovementAssessmentBatteryforChildren-SecondEdition(MovementABC-2).aspx  
Organisations that support children with physical difficulties and useful websites: 
•Contact: https://contact.org.uk/  
•CBIT, child brain injury Trust: https://childbraininjurytrust.org.uk/  
•Disability Rights UK: https://www.disabilityrightsuk.org/  
•Scope UK: https://www.scope.org.uk/  
•Ships Project: https://www.shipsproject.org.uk/  

Specialist Support Agencies: 
The SENSS Physical Disability team: PD.Team@Oxfordshire.gov.uk  
• The Integrated Therapies team (Physiotherapy, Occupational therapy, Speech and language therapy). 
https://www.oxfordhealth.nhs.uk/service_description/oxfordshire-childrens-therapy/  
• Oxfordshire Cerebral Palsy Pathway https://www.oxfordhealth.nhs.uk/wp-content/uploads/2018/07/CP_A_Joint_Pathway_PT_OT_SaLT_2017.09.15.pdf  
• School health nurse for advice about managing a child’s medical needs. 
• The SEN Augmentative and Alternative Communication (SENICTAAC) team http://schools.oxfordshire.gov.uk/cms/node/176  
• Parents may also consult their GP if a physical difficulty, such as dyspraxia, is suspected. 
•The British Dyslexia Association (BDA) has a useful section on dyspraxia https://www.bdadyslexia.org.uk/search  
•The Dyspraxia Foundation https://dyspraxiafoundation.org.uk/about-dyspraxia/dyspraxia-glance/  
•Oxfordshire Children’s Occupational Therapy Service https://www.oxfordhealth.nhs.uk/childrens-occupational-therapy/resources/  

 C 
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